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/Preface

The Handbook presents a set of general guidelines for using the questionnaires
provided by the NCI-IBMS/College Board Student-Outcomes Information
Services (SOIS): It also preseiits a set of procedures for using the questionnaire
response-analysis service that is provided as, part of the SOIS program. The

wHandbook is intended for use by researchers working in the area of institutional
student-outcomes assessment; by administrators and faculty members concerned
with program planning, program evaluation, and institutiongl self-study; and by
other practitioners interested in obtaining information about student outcomes for
decisionmaking

This second edition of the Handbook is greatly 'expanded and emphasizes not
only the ways in which student-outcomes informatiOn can be collected and analyzed
but alsothe ways in which it can be most effectively used. A new questionnairethe
Long-Term Alumni Questionnaire has been pilot tested and added to SOIS, and
is included in this edition of the Handbook. It is our hope tha't this edition of the
Handbook win serve as more than simply a set of instructions on how to use a
particular range of questionna,ires. Consequently, we have attempted to provide
guidelines that are applicable to effectively utilizing and integratirig student data of
all kinds from many sources.

Many people have helped Make this second edition possible. First, the authors
Of the original edition (Robert G. Gray, Edmund Jacobson, Sidney S. Micek,
Cathleen Petrick, Nancy Renkiewicz; and Williain Van Dusen),proviCW a solid

xi



lbundation upon. hick to build. Much of the original text has been changed, hut

there is also much to be acknowleclged..Jand Matiiews and Dennis Jones of

NCHEMS and Darrell Morris and Sue Watts of The College Board reviewed the

manuscript and provided helpful suggestions. Joan Knapp and Mary Hey provided

eiditouial assistance, Clara Roberts supervised production, and Paula Dressler,

Cindy Dempster, and Fran Huth typed the manuscript. Paula was especially

helpful in making final changes to the manuscript.

1

/4

xli

1.2



Introduction

As institutional resources tighten,'college and university administrators at all levels
are growing more concerned about denionstrating and improving the impact of
their programs on students. An increasing demand for information on what has
been termed "student outcomes" is a result of this concern.

This growing demand for student-outcomes information arises both from
within and from outside the institution. Institutional researchers and planners need
information on student enrollment and behavior patterns in order to accommodate
changing trends in prograinmatic enrollments and in the demand for particular
student services. Department heads and faculty need to knowthe planned major
-fields-of-newly_enrolled_students, their motivations, and their perceived educational
needs in order to plan and deliver effective academic programs_Institutional fiscal-
manageri need to be able to forecast future enrollment patterns and the reasons
behind them in order to plan effective resource allocation and reallocation
strategies: Fiealis.of student service units need to knOw the level of demand for par-
ticular services and the degree to which existing services meet perceived student
needs in order to plan new programs and reevaluate old ones. All are vitally
interested in the percentage of students who leave college and Why. it

In addition tothese internal demands for outcomes information; most institu-
tions are facing escalating external reporting demands. Those institutions partici-
pating in federal (and most state) student-aid programs must provideinformatiori
about retention and program, completion to prospective students. Trustees, central
governing boards, and state planning commissions fre,-!u,mtly request (or require)
information about program utilization, degrees granted, and the subsequent



success of graduating students. And increasingly, state legislators faced with dif-

ficult funding decisions are requesting information on the impacts of programs and

institutions paid for with state dollars.
Finally, students and prospective students are themselves asking for informa-

tion on the employment and postgraduate educational experiences of recent

graduates in order to help them choose which institutions, to attend and which

major fields to consider. Increasingly, as a result, outcomes information is being

used by institutions as a tool for recruitment.
Only a fraction of this growing demand for information on student outcomes

can be met by regular institutional administrative and enrollment records. Most

must be obtained by surveying or interviewing students. Because of this, many-

institutions have tried to develop local questionnaires and interview strategies to

meet the need. But considerable time, money, and staff are required to develop a

framework for organizing a data-collection effort, to design the necessary instru-

ments, and to integrate the data gathered into understandable formats for institu-

tional decisionmakers. Even when these difficulties are overcome, there is an

implicit waste of resources iri the duplication of effort when different institutions

(and often different departments and units within the same institution) spend time

and money for similar research efforts. And most likely, the data obtained from a

specific local source, will not be comparable with that obtained by another institu-

tion using a different instrument or data-gathering methodology.

An effective and efficient alternative to developing local survey questionnaires

and interview guides is to regularly administer pretested standardized instruments

that collect the kinds of information that have proved most useful to institutional

managers and for which an analysis framew'ork is available. Student-Outcomes

Information Services (SOIS), jointly offered by the National Center for Higher

Education Management Systems (NCHEMS) and the College Bdard, has since

1978 provided this support to higher-education institutions by offering:

A plan for collecting student-outcomes data and for integrating these

data with other institutional-data to form an effective information base

for management decision
Guidelines for conducting different kinds of outcomes studies to

obtain cross- sectional or longitudinal data on different populations of

students
A set of six standardized questionnaires for conducting surveys of dif-

ferent student populations
A questfonnaire-analysis service that provides the institution with

timely, easy-to-use, computerfgenerated analytical reports of question-

naire responses
A distinct set of questionnaires and analyses specifically designed to

meet the needs ofcommunity colleges and junior colleges, and another

especially developed for four-year colleges and universities

2
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To date, institutions across the country have purchased more than 400,000
SOI,S questionnaires for administration to their students. For these institutions,
SOIS has proven to be an easy-to-use and cost-effective metlf6d for gathering
increasingly needed information on student outcomes. Furthermore, these institu-
tions have found the information collected by means of SOIS to be a permanent
resource. Rather than simply providing answers to immediate questions of interest
to decisionmakers, the information collected by means of SOIS may be used on an
ongoing basis as particular questions arise. Resources devoted to a sound data-
collection effort are thus less an expenditure than an investment.

For institutions using or considering SOIS, this Handbook is intended as a
general guide to administering SOIS questionnaire instruments and to using the
services provided through the SOIS Questionnaire-Analysis Service. Questions
addressed in this and subsequent chapters of the Handbook include the following:

What are student outcomes and what is the proper place of student-
outcomes information in higher-education management decision-
making?

ti
What specific kinds of students and outcomes do the SOIS question-
naires study, and how do the different questionnaires fit together?

How can, an effective student-outcomes data-gathering plan be
developed at an institutional or departmental level?

What specific alternatives are available for administering SOIS ques-
tionnaires to students, and what are the costs and benefits of different
approaches?

How can the questionnaire-analysis *vice be most effectively
lized, and how should the results be intefpreted?

How can resulting student-outcomes information be most beneficially
used in institutional decisionmaking, and in what specific decision
processes is it most effective?

What Are Student Outcomes?

There are numerous conceptions and definitions ofthe term "student outcomes" as
related to the process of postsecondary education. Perhaps the most general
approach is to define a student outcome as any consequence of a student's enroll=
ment in a given educational institution and involvement in its programs.

Within this broad ddfinition, a number of distinctions among types of out-
comes can usefully be made. Astin, for example, has presented student outcomes in
terms of a fourfold conceptual scheme on two dimensions (Astin, Panos, and
Creager 1967):



FIGURE 1.1

CLASSIFICATION OF STUDENT OUTCOMES BY
TYPE OF OUTCOME AND TYPE OF DATA

DATA

OUTCOME

AFFECTIVE COGNITIVE

Psychological

Behavioral

Self-concept
Values
Attitudes
Beliefs

'Drive for Achievement ,
Satisfaction with'College

Personal Habits
Avocations
Mental Health
Citizenship
Interpersonal Relations

Knowledge
Critical- Thinking Ability
Basic Sicills
Special Aptitudes
Academic Achievement

Career Development
Level of Educational Attainment
Vocational Achievements:

Level of Responsibility
Income
Awards or Special Recognition

SOURCE:. Alexander W.- Astin, R. J. Panos, and J. A. Creager, National Norms for Enter* College Freshmen Fall 1966

(Washington, D.C.: American Council on Education, 1967): p. 16. . A

Educational measurement has traditionally concentrated upon the Psycho-

logical/Cognitive cell of -lassification. Indeed, academic achievements as

assessed by, such indicatory grades and rank in class are probably the most

commonly recognized outcome statistics in_most-institutionsr-General-aptitude;
a-ptifudearidichievement in particular knowledge and skill areas, and basic skills

competence are commonly assessed by means of-a variety of standardized tests.

These are commonly used both to establish entrance,and placement criteria and to

assess educational impict or growth after completion of a particular program of

study.
Psychological/Affective outcomes are somewhat more subtle and consequently

more difficult to assess, but they are no less important to institutional decision-

makers. Proponents of liberal education;for example, feel strongly that academic

programs should be evaluated not only.on the basis of the skills students possess

upon graduation but also upon- the kinds of attitudes that they hold. Of perhaps

more immediate importance to institutional decisionmakers, such factors as self -

perceptions of achieVements and psychological lack of fit between the student and

the institution have been shown to be strongly correlated with student attrition.

Behavioral/Cognitive outcomes are most often assessed in terms of career

development and subsequent educational attainment. The degree to which

students are prepared for entry into and progress in various occupations and the

degree to which They are prepared for postgraduate study can be of considerable

value in assessing and improving an institution's array of programs, as well as in



plarining new programs. Furthermore, such Outcomes are increasingly. important
to recruitment and for public relalions.

,:Behavioral/Affective outcomes are perhaps the least assessed and are probably
the least direCtly related to institutional decisionmaking. Mostoften, these are long-
term and are of more interest to researchers than to decisionmakers. For those insti-
tutions whose missions claim the full development of students as individuals and as
effectively functioning citizens, however, assessment of such outcomes remains an
ultimate test uls success.

A second major way of classifying different kinds ofstudent outcomes is to view
outcomes in terms of the interactions among students, institutions, and particular
segments of society. Such an approach has the advantage of placing student-
outcomes information firmly within the context of other kinds of management
information. For example, Dennis Jones proposes the following heuristic frame-

,:

work in !erms of which to structure a management data base (Jones 1982):

FIGURE 1.2

BASIC ENTITIES OF THE SYSTEM OF HIGHER EDUCATION

Critical
Constittietai

So1,8cE: Dennis Jones, Bata and Information for Executive Decisions in Higher Education (Boulder, Coto.: National Center;
for Higher Education Management Systems, 1982): p. 38.

Data on outcomes appear in this framework in two ways. First, an outcome may
consist. of a change of state within one or more of the basic entities represented.
Learning gains, attitude changes, and skills development, for example, are all
changes in state in the entity "students" occurring as a result of an educational
program. Secondly, however, an outcome may consist of a change in the relationship
between two entities. Dropping out of a particular institution as a result of a
negative experience, for example, represents a change in the relationship between

c



the student and the institution : Finding a job as the result of completing a certifi-

cation program represents a change in the relationship between a sttdent and a

particular critical constituent (in this case, an employer).

The primary advantage of this approach is that it classifies different kinds of

information in comparable terms. Information about stud. sits is but one portion of

the information needed to inform an effective institutional management decision,

for example, the decision to offer a new degree program. Information on student

outcomes must be integtated with 1:siormation on the demand for the program (the

caracteristics of potential students), with information on support for the program

(the relationship between the institution and employers), with information "on

major competitors also offering the program (the characteristics of other providers),

and with information on the current ability of the institution to supply the program

(the resources of the institution). The challenge to the institutional.manager is to .

gather Qnd utilize information on student outcomes and to do so in a manner that

allows this ihforrriation to appropriately inform decisions in the context of other

kinds of information.
Cutting across such basic classifications of student outcomes are a number of...

other outcome dimensions:

Outcomes may be either short-termor long-term, .dependin upon their

persistence over time and upon the length of time after giaduation or

completion that it takes for the outcome to appear. Althugh long-

term persistent outcomes are often claimed as the benefit of higher .

education, most decisionmakers are primarily concerned with the

assessment of short-term outcomes. This concern is appropriate both

because of the difficulties. involVed in collecting data on Ong-term out-

comes and becaUse such outcomes can rarely be linked back to 4licit
factors over which.institutional decisionmakers have some control.

Outcomes may be either subject-aware or subject-unaware, depending

upon the degree to which the student is conscious of the outcome. For

example, a student's own perception of growth in a particular

academic field may have little relation to actual levels of achievement.

Institutional decisionmakers will be primarily concerned with subject-

aware Outcomes, both because_ of their relative ease of measurement

and because they. are most directly related to student choice ofinstitu-

tion, choice of program, level of effort, and persistence.
FUrthermore, outcomes may be either direct or indirect depending

upon how closely they: are causally connected to an ational

program. For example, a direct educational 'outcome is student's

aCquisition of new facts and skills as a result of attending particular

course. Conversely, an indirect outcome may be a particular student's

increased interest in civic affairs, stimulated in part by participation in

student government while in college.

s



6
, Finally, particular outcomes maybe either intended or unintended Con-

s'equences of particular programs. An unintended consequence of an
effective two-year baccalaureate transfer, program at a community or
junior college, for example, may be successful transfer to a four-year
institution well before completion of the program While institutional
decisionmakers appropriately concentrate upon the assessment of in-
tendt.d outcomes, a sensitivity to unintended outcomes can oftereyield
particularly useful information.

Many other distinctions can be made aMong different types of student out-
comes. Some are easy to measure (the earning of a degree); others are more difficult
to measure. (improvement in the ability to think critically). Some outcomes involve
changes' in student knowledge, skills, attitudes, or activities; . others preserve
student knowledge, skills, attitudes, or activities. Interested readers are referred to
the bibliography, which contains a list of major recent works on the concept and
assessment of student outcomes.

What Students and Outcomes Does SOIS Cover?

The primary emph2 is of SOIS is on providing information of immediate use to
institutional decisionmakers. Given this emphasis, the SOIS questionhaires..are
designed to provide data on outcomes that are largely psychological/affective
(student attitudes and satisfaction)' or cognitive/behavioral (placement and job
success) in Astin's fourfold typology. Other than self - reported gains, SOIS does riot
attempt to measure changes in actual student skill levels or achievement. Nor does
it attempt to assess such generalized educational impaCts as improved citizenship or
interperSonal relations-. Furthermore, SOIS concentrates on assessment of those
short-term outcomes that hwe a good possibility of informing changes in individual
institutional programs. While the newest instrument in the SOIS questionnaire
series (The Long-Term Alumni Questonnaire) probes outcomes from three to five
years-after-graduationrthe-othe-rfiveinstruments-assess-immediate-impacts-of-the--
institutional experience.

In general the objective of SOIS is to provide institutional decisionmakets with
immediate,. practical, and usable information on student characteristics,
backgrounds, goals, attitudes, satisfactionS; reasons for making various educational
choices, activities, educational plans, occupational choices, and subsequent
achievements. The six instruments iri the SOIS questionnaire series, described
below, are designed to be administered to Student populations at different points in
their college careers, and'all are available in distinct versions for fwo-year andlbr
four-year institutions. A key feature of the questionnaires,is that all six contain a
common set of core quesnons., enabling direct comparisons to be drawn- between
different populations of students or between different points in the college careers
of the same body of students over time.

7



SOIS survey instruments have also been designed to allow each institution to

add up to fifteen questions unique to the institution, system, or state. In this way,

college and university administrators can collect standardized comparative data

about their students at 'the same timethat they examine particular institutional or

statewide problems not addressed by the standard quvtioni.

Particular types of data collected by each questionnaire in the SOIS serL3 are

described briefly below:

1. Entering-Student Questionnaire. Administered to students as they first

register at the institution, this questionnaire provides a baseline of

data on demographic characteristics, educational and occupational ex-

perience and plans, sources offinancial support, goals, and reasons for

selecting the institution. It can provide a valuable data supplement to

the information routinely collected through admissions procedures.

2. Contthuing-Student Questionnaire. Administered to students as they

reenroll each term and to students who reenroll after being away from

the institution for a term or paore, this instrument collects datalabout

student characteriStics and backgrounds as well as information on

students' current and long-range goals; employment status; and need

for, use of, and level of satisfaction With the services provided by the

college.
3. Former-Student Questionnaire. This instrument is administered to

students who leave the institution without formally completing a pro-

_gram or receiving a degree or certificate. In addition to demographic

and' hatkground data concerning students' experiences and progress

at the institUtion, the questionnaire provides cletailedinformation as

to`why students did niiireturn _(both positive and negative reasons.

and their level of satisfaction With various institutional Services.

4. Program-Completer and Graduating-Student QuestrViiitaire._Adminis-

tered to allcstudents who are about to complete a program or earria---

degree or certificate, this questionnaire, provides demographics, back-

ground data, and information on students' level Of satisfaction with

various institutional 'services as well as student ratings of how well the

institution helped them reach their goals. Information abotit students'

future educational plans is also collected.

6. Recent-Alumni Questionnaire. Administered from three months- to a

year after a Student's completion of a degree; certificate, or vocational

program, this questionnaire 'provideu demographic and., background

data on students' progreSs at the institution as well as considerable

detail about the first degree program!, that students enrolled in after

graduation and the. first full-time jobs they held after leaving the

institution.

8
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6. Long-Term Alumni Questionnaire. Administered from three to five
ye-4.s after a student's completion of a degree, certificate, or vocational
program, this questionnaire provides demographic and background
dm about students' enrollment at the institution and considerable
detail about postgraduate educational and full-time job experience:"

All six questionnaires in each series can be used in sequence to collect longi-
tudinal data, or they can be used separately to collect data about a particular group
of students or about a specific problem, such as student retention. With periodic
administration of these questionnaires, an institution can measure the progress of
its students and assess tile relative impacts of various educational and service pro-
grams. Data obtained from longitudinal outcomes studies can be compared to the
results cif previous studies of the institution's students, as well as with similar data
obtained from other institutions using the SOIS questionnaires. Normative data
reports (entitled "Program Profiles") are currently a part of the SOIS Question-
naire-Analysis Service; these enable zn institution to directly compare the
responses of its students to those of students at other institutions.

Each questionnaire in the series is designed to prOvide the most important and
appropriate information colleges and universities want at a particular time. For
example, information about student satisfaction with various college services is in-
cluded on the Continuing-Student, Program-Completer/Graduating-Stildent, and
Former - Student questionnaires because student feelings toward and attitudes .

about these services are particularly timely. These questionnaires contain few
questions about student postgraduate occupational and educational plans because
many students at this point in their college careers have not yet finalized their plans.
The Recent-Alumni and Long-Term Alumni questionnaires, on the other hand,
are intended for students who have been away from the institution for one to five
years: These questionnaires include relatively few questions on student satisfaction
with college services;'instead, they concentrate upon postgraduate educational and
occupational experiences.

Generally, institutions will find SOIS instruments most valuable if they are
viewed as part of an integrated data-collection system rather than as a set of
"one-shot" data-gathering instruments. Institutions that have made the best use-
of SOIS results haVe gone so by integrating the data obtained from various SOIS,
instruments into a single student-outcomes data base. Whether such a data base
exists in the form ofcomputer tapes of responses or in the form of hard-copy reports
from the. SOIS Questionnaire-Analysis Service, analyses may be conducted as
needed and as particular institutional questions arise. Furthermore, treating SOIS
results as part of an ongoing data base emphasizes the need to combine data
obtained by survey with other kinds of institutional data=enrollment reports,
tracking statistics, and replacement data, for exampleto investigate a particular
local-problem. Writing a report on the results, of a particular SOIS survey should be
seen nNotas end point of outcomes information utilization but as the beginning.
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How Were SOISQuestionnaires Developed? Es

The measures included in SOIS were developed as a result of preliminary pilot-test

work that began in.1973 and continues today with a number of colleges and univer-

sities. In addition to this ongoing 'field work, NCHEMS-College Board staff

reviewed many questionnaires and survey reports written by institutional re-

searchers studying various aspects of two- and four-year college and university

educational outcomes. Two surveys (Micek and Arney 1974; Romney 1978) that

assessed the relative importance of various outcomes measures to different types of

institutional decisionmakers were also used in identifying the items to be included

in these questionnaires.
Most items in the two series of questionnaires have been tested individually,

either on previous versions of the SOIS questionnaires or on comparable question-

naires Such as the Bureau of Census Educational Attainment Survey or the

Cooperative Institutional Research Program Survey of Entering Freshmen, which

is sponsored jointly by the American Council on Education and the Higher Educa-

tion Research Institute of the University of California at Los Angeles.

Pilot.testing of the initial series of five questionnaires took place in 1977, and as

new questionnair.es are added to the series, each is thoroughly pilot tested at both

two-year and four-year institutions. The final versions of the currently available

questionnaire§ were developed in consultation with actual users of the field-test ver-

sions at those institutions. In addition, each questionnaire is reviewed by students

and former students to enhance the reliability and validity of the instruments.

Finally, institutions using the questionnaires are periodically surveyed oto detect

problems, and several adjustments in the wording of particular questiorinaire items

have been made as a result of user feedback.

How Are SOIS Results Used?

Surveys of users-of SQIS have also revealed that institutions have used question-

naire results for many different purposes. Most frequently, SOIS"resultshave been

used to improve institutional functioning and decisionmaking by proViding infor-

mation on the impacts of particular programs andservices.

Improvements can occur in a variety of ways. Student §11rveys can ,provide',

information that suggests the need for particular institutional,oi: program changes.. A
,

study of recent alumni or program completers, for exarnple,vinay reveal that

students from certain programs have difficulty getting a.c4.0ted in more- advanced

educational programs. An attrition study may reveal that a disproportionately high

riumber of those who dropped out were concentrated in certain academic programs

and that most left because of dissatis?action with their major, field. Each of these

findings may suggest the need for particular program changes.

Outcomes studies can also. Provide documentation of students' attitudes and

activities related to institutional programs and services. For example, comm-unity-

college personnel involved in the pilot testing of the,Former-Student Questionnaire

10



were pleased to find that most students who left were satisfied with their experi-
ences at their schools. As administrator's had suspected but had not been able to
document; their community colleges were serving the important function of pro-
viding courses .for thd occasional studentthe person who wants to take a course
as time and money permit, but who does not intend to enroll in or complete aformal
degree or certificate program. This information was valuable, to the community
college, in demonstrating to funding agencies that the college was performing a
useful community serviceand that a high student-turnover rate was an expected
outcome.

Outcomes studies also can provide information to help students with various
decisions, such as choosing their program of study. Students are interested in "such
information as type of job obtained, starting salary, satisfaction with first job, accep-
tance into further educational programs, and particularly the current labor-market
situation. Such information also is important to students in deciding where to
enroll. For example, "better information" studies conducted at NCHEMS and
elsewhere indicate the importance of 'outcomes information for improving student
decisions (Lenning and Cooper 1978). Student outcomes information collected at
routine intervals and plotted over time can provide valuable and timely insights
into student trends. Combined with other kinds of student data, student-outcomes
information can help detect changes in attrition levels, choices of major field,
student attitudes, satisfaction with institutional services, decisions about further
schooling, and job availability. Problems can be detected when they first occur so
that corrective action, when necessary, can be instituted. This approach seems
better than waiting until a problem is so large that it either cannot be resolved or
requires major reallocation of institutional resources.

Conclusion

The remaining five chapters of the Handbook will provide guidelines for designing,
implementing, and using the results of' a student-outcomes data-gathering effort
using SOIS. Chapter .2 presents some guidelines for developing a student-outcomes
data-collection plan and covers issues of scheduling, study design, and sarnpling.
Chapter 3 presents guidelines for administering the SOIS instruments, including
the design of local, questionnaire items, and covers the procedures and costs
associated with different methods of administering the to students.
Chapter 4 presents guidelines. on how to use the SOIS _Questionnaire-Analysis
Service and includes full explanations,of the computer-generated reports provided
by the service. Chapter 5 covers issues involved in interpreting questionnaire
results and' integrating SOIS results with other institutional data to address' par-.
ticular institutional problems. Finally, chapter 6 discusses some of the many ways
in which SOIS results can be used to inform institutionarevaluation, review, and.
decision processes.

11'
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Developing a Student- Outcomes
'Data-Collection Plan

Because institutions differ widely in both their 'need for information and in the
resources available to support a data-gathering-effort, there is no single beSt plan for
administering SOIS questionnaires. Rather, each institution should develop its

own appropriate data-collection plan consistent with what it needs taknow about
student outcome's, how often it needs to know it, and what kinds of resources it-can

devote to gathering data and to interpreting the results. -

Many colleges need to know not only about student attitudes, activities, and.
plans at particular points in time but also about changes over time. For example,
institutions that need information only about -why certain kinds ofstudenet are
dropping:out rrkay conduct an attrition study;Others may wish to routinely monitor
students1 progtless through their institution add treat an attrition study as only one
pall of an overall plan for,collecting longitudinal data. SOIS questionnaires are
intended to be used in both situation's. That is, each questionnaire can be used by /
itself to survey a particular- student group al a certain point., in timea cross-'

sectional survey plan. The can also be used together to study' a
student cohort group over time by continually monitoring individual stpdent plans,
attitudes, and decisions to see how they change over timea longitudinal 'survey

plan. The questionnaires can be used to support any appropriate combination of
the two plansfor example, tracking a sample cohort longitudinally, but cross-

sectionally surveying all graduates and dropouts.

13
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Student Flow and SOIS Data-Collection Points

A number of recent studies of attrition and retention have stressed the importance
of modeling college and university enrollments as a continuous "flow" or
"pipeline" extending from admission to graduation (Rumpf 1978). Students enter
the pipeline through various processes, such as admission, readmission, and
transfer, and leave it through graduation, withdrawal, dismissal, and transfer.

Figure 2.1 illustrates the typical flow of students through colleges and univer-
sities and shows the six data-collection points covered by SOIS instruments:

L

As a student enters (for a certificate or degree program, or for selected
courses)
While a student is enrolled
After a student leaves without graduating or completing a formal
program
As a student completes a program or graduates (with either a degree or
certificate)
Three months to one year after a'student has completed a program
(degree; certificate, or other)
Three to five years after a student has graduated

The six data-collection points suggested reflect thephilosophy underlying the
operations of most colleges and universities. Typically, college students enroll for a
variety of reasons ranging from personal enrichment.or preparing for professional
examinations to seeking a 'degree or certificate: Many students, especially those in
the traditional 18-to-22 age range, continue from term to term until they meet their
formal educational objectives. Others "drop in" and "drOp out" to take courses as
money, time, and interest allow and, as a result, do not move regularly and con-
tinuously through a prescribed program. To speak of "dropouts" makes little sense
in such cases since these students never 'enrolled in a degree or certificate program
from which they could drop out. This situation indicates the importance of
distinguishing between former students and graduates or program completers, and
of carefully following up both. Indeed, thp,terrn "dropout" itself is often suspect as
students withdraw from an institution. Students may indeed be leaving higher
education with a sense of frustration, but they may also be leaving a particular insti-
tution to complete a degree at another, or they may have fully met their educational
goals and have successfully obtained employment in the field for which they have
been trained. Surveyingformer students may thus. reveal as many institutional
"successes" as perceived institutional "failures."

Not all information collected at the six stages should be considered outcomes
information-in the sense of effects on students caused by the institution. Rather, the
assessment of student change over time must include the gathering of data about
students' abilities, background, and intentions before and during their enrollment.
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That is, such a plan must provide for the collection of baseline data. Given these

baseline data, the assessment of student outcomes (changes in aspirations, type of

job obtained, graduate- school program accepted into, satisfaction with experiences

and services offered by the college) can be more efficacious because of the ability to

control for various types of student-input variables (age, sex, racial-ethnic status,

handicapped status, high-school GPA, SAT or ACT scores, work experience).

These data-collection plans, of, course, are flexible. Some institutions may not

need or may not want to sulyey students between the time they enter and graduate.

Others may want to add an additional data-collection point.

Assessing Information Needs and Developing Research Questions

As defined by A.N. Oppenheim (1973), a survey is a planned data-collection effort

for the purpose of describing or predicting as a.guide to action or for the purpose of

explaining the relationship between two or more variables. While most survey

researchers attest that in practice there are as many purposes as there are surveys,

they also agree that a critical need in any survey effort is to develop a clear definition

and understanding of the objectives of the survey. The first step in this process con-

sists of identifying the specific problems to be studied, determining the critical

questions to be answered, and considering possible uses for the survey results. This

step is central to every survey because once it is accomplished, all of the remaining

steps in the survey process are means to an end and will flow logically.

In addition to identifying the specific purposes or objectives of the survey in

this initial step, two other key questions should be considered:

What concepts must be defined before the survey process, continues?

In the formulation of any survey effort, certain concepts are used to

communicate and organize one's thinking relative to the problems or

questions in focus. For example, in a survey of former students, one

question of interest Might address respondents' satisfaction with their

vocational preparation. "Satisfaction" and "vocational preparation"

in this context need to be translated into specific terms so everyone

clearly understands what constitutes the acceptable indicators of these

concepts.

What assumptions will be made?
It is impossible to completely control all elements of a survey, such as

the validity of certain parts of a questionnaire or the adequacy of the

sample. Therefore, stating the assumptions of a survey is important

since they may affect both the survey process and interpretation of the

survey results.

Consideration of both of these questions will not simply aid in the development

Q of the data-gathering plan itself. If done effectively, it can also help the designers of
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the survey to communicate to potential users of the results what the survey can and
cannot accomplish.

In establishing the purposes of a survey, it is particularly important to obtain
input from those who will use the findings. The larger the group to use the findings,
the more diverse the objectives of the study will be. And generally; the more objec-
tives to a study, the greater its complexity and cost. Therefore it may be critical to
set priorities among the objectives, given time and monetary constraints, and to
allow users to fully participate in this process.

The importance of institutionwide involvement in the design of a student-
outcomes data-collection plan cannot be overstated. Many different institutional
personnel and constituencies may have an interest in the development and results of
a questionnaire directed at students and former students. Involving these interested
parties in the early stages of planning a data-collection effort maximizes both the
possibility that the data collected will be effectively used and that all offices and
individuals will cooperate in the implementation of the data-collection process
itself.

One vehicle for involving institutional staff and other interested groups is an
advisory committee made up of students, faculty, and alumni. Not only can a com-
mittee of this type make recommendati6ns concerning the administration and use
of the questionnaire, but the committee can also suggest additions to the question-
naire in the form oflocal items. Representatives from the offices ofstudent services,
alumni development, admissions, career placement, academic administration,
`vocational administration, data processing, and public information may have an
interest in the findings of the student-outcOmes surveys. It may not be possible to
include all of these representatives on the committee,'but their involvement in
certain stages of suryey planning and implementation will help ensure better
response rates and will ultimately facilitate effective use of the questionnaire
results.

The involvement of a number of institutional personnel will also help to guard
against overlapping activities in different areas within the institution. In many
institutionslarge ones in particularredundant survey efforts are conducted by
several offices, wasting time and money. Not only will early involvement of these
offices in survey planning help avoid such duplication in the future, it may also
uncover and share the findings of past survey efforts of which other offices may be
unaware.

Once the objectives of the survey have been determined and the specific
research/evaluation questions identified, an appropriate survey design must be
selected. Generally two basic designscross-sectional or longitudinalare
considered. A cross-sectional design is appropriate if the purpose of the survey is to
collect data from a population of students only at a single point in time. A survey of
former studentsthose who left the college before completing their degree
programto determine their reasons for leaving, their impressions while at college,
and their current activities and plans is an example of a cross-sectional, design.
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If the purpose of the survey is to describe and explain changes in student

progress, attitudes, or plans over a period of time, a longitudinal survey design is

appropriate. In deciding to do a longitudinal study; three primary designs are to be

considered: trend, cohort, and panel. In a trend design, a general population is

sampled and surveyed at different times. For example, a trend-study design could

be used to examine the changes in goals, attitudes, and aspirations of students enter-

ing the college in the fall terms of 1978, 1980, and 1982.

A cohort design studies the same population of students at different points in

time, although the samples drawn from the population may consist of different

individuals. An example of a cohort-survey design'is surveying the entire entering

group of students in the fall term of 1980 and then drawing random samples from

this same student group one year later, at the time of program completion, and so

on. In this design, it is possible to assess changes in a particular group of students

based on different samples of that group over time.

While both, trend- and cohort-study designs allow the assessment of changes in

a group over time, neither indicates which particular students change; this can

.,hinder attempts to explain why changes occur. Panel designs avoid this problem,

since they involve the collection of data from the same individuals at different

points in time. For this reason, the sample for such a study is referred to as the

"panel." This type of longitudinal survey design has some problems, however.

Attrition of the students who compose the panel, for example,1S-isevere limitation.

So is the potential Hawthorne Effect that can occur (panel members become leSs

representative of the population from which they were originally sel-ected partly

because they are continually singled out to respond to various data requests). For an

in-depth discussion of the advantages and disadvantages of panel studies, cohort

studies, and trend studies, see Survey Research Methods (Babbie 1973).

In all of the above designs, appropriate considetation should be given to inte-

grating data obtained 'from SOIS questionnaires with other kinds of student data

coileCted by the institution. SOIS instruments, for example, provide a way to

ditiectly,tie responses to individual student record files through a student identifica-

tion nuniber. Even if this option is not used, and if student responses are

an nynious, breakdowns of grade distributions, test scores, loads, and attendance/

re istration patterns by demographic groups can be effectively used in conjunction

wit SOIS results in assessing such problems as attrition.. And as in any other

element of survey design, it is best to investigate the availability and utility of this

kind of data before the survey is implemented.

Administration Cycles: Scheduling and Sampling

One deciSions have been made regarding the research/evaluation questions to be

ask d and the survey instruments to be used, several important issues must be con -

fror ted. The first is schedulingthe optimal time ofyear to administer each survey

instrument! The second is cyclinghow frequently each type of questionnaire
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should be administered. Finally, a decision must be Made on whether to survey
entire populations of students or whether a sample will be sufficient

In general, surveys should be conducted at about the time that outcomes or
events of interest happen to the student. This ensures'that students can more easily,
recall their feelings, attitudes, reasons for decisions, and so forth. Thus the
Entering-Student Questionnaire should, be given to students with confirmation/
acceptance materials when they register' or shortly after they enroll. The Program-
Completer/Graduating-Student Questionnaire should be given about two to four
weeks before graduation. The Continuing-Student Questionnaire can be adminis-
tered any time during the academic year, depending on the information to be
collected from the survey.'

The Former-Student Questionnaire should be administered as'soon as students
who have not returned can be identified. Many institutions may want to conduct
only one former-student survey each year. In this instance, a good administration
time is shortly after the start of a new term. Spring semester or winter quarter is an
attractive alternative if an institution wishes to stagger the time of administration of
the various surveys in the plan.

Finally, because many of the questions deal with students' first jobs or first
college choices following graduation, the Recent-Alumni Questionnaire should be
administered three months- to a year after respondents graduate or leave college.
The Long-Term Alumni survey, which asks for alumni salaries, highest educa-
tional degrees earned, and similar information is best administered several years
after graduation, when graduates have begun to follow relatively stable career
paths. Figure 2.2 summarizes these scheduling suggestions.

The second issue to be considered in developing a plan for routinely collecting
student-outcomes data is that of the frequency of administration of each type of
survey. Essentially, two questions should be considered: (1) how often should each
type of survey be administered to minimize cost and yet still provide up-to-date,
useful information for'the institution? and (2) which surveys will yield to the insti-
tution data of sufficient importance and relevance to justify the cost and effort
required to administer and process the questionnaires?

There are no definitive answers; each institution must determine its own
answers based on its resources and information needs. If there were few or no
restraints on cost and staff time and little concern about overburdening students
with questionnaires, institutions might want to administer each type of question-
naire one or more times a year. Since these factors are in fact constraints at most
colleges, conducting surveys so frequently is generally unrealistic. Surveys can be
staggered effectively across several years if institutions remember that for Most

1. While this questionnaire can be administered whenever appropriate throughout the year, certain times arc less effective
for obtaining student response; these include immediately before and after exam periods, holidays and vacations, and
during special campus events. Administering the questionnaire late in the afternoon and late in the school week also
should be avoided if poSsible.
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FIGURE 12

SCHEDULE FOR IMPLEMENTING DATACOLLECTION PLAN
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purposes longitudinal data will be the most useful. Therefore, while most institu-
tions will not want to administer every survey every year, the plan should encom-
pasg the need to survey the same students at several points in their careers. There
are two solutions to this problem, each based on the premise that data from all enter-
ing students are critical to the development of a longitudinal data base:

Survey every entering student group and then follow up each group as
needed or according to a cyclical plan such as is suggested by model 1
in figure 2.3.
Survey all or a sample of selected entering student groups at set inter-
vals (every two or three years) and follow up each group of surveyed
entering students as needed or according to a cyclical plan such as is
suggested by model 2 in figure 2.3.

FIGURE 2,3

EXAMPLE SURVEY ADMINISTRATION CYCLES
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term term term

X

21



By first collecting data from entering students and then basing the rest of th,:

data-collect: an cycle on these students, an institution will be assured of having

critical baseline information available.
Institutions should consider many other variations of the outcomes data-collec-

tion cycle. For example, another possible data-collection plan would be to admin-

ister the Entering-Student survey every two years and then follow up the initial

group of students as they progress through and out of the institution. Another plan

would be to administer the Entering-Student and Former-Student surveys each

year but administer the Continuing-Student, Program-Completer/Graduating-

Student, and Recent- and Long-Term Alumni surveys only to every third year's

group of entering students. In this plan, every third year the institution would have

new information concerning graduates, current students, and alumni/former

students; each year they would have up-to-date information about entering students

and former or nonreturning students.
Once the basic design is established, a sampling strategy must be developed. In

every,survey, the question must be asked: Should the institution survey all students

or will a sample of students suffice? And if an institution elects to use a sample of

students, how should the sample be selected, and how many should be in ti,e

sample? Again, there is no single right answer, and the answers to these questions

will ultimately be decided by staff at individual institutions.
For a variety of reasons, the total population of students should be surveyed if

at all possible. Surveying the entire population avoids the necessity for restrictive

assumptions about how a sample of that population's responses corresponds with

those of the entire student body. Surveying the total population also eliminates the

need to devise a technically sound sampling procedure to identify which indivi-

duals in the population are to receive the questionnaire. Finally, and most impor-

tantly, surveying the entire student population enables responses to be effectively

broken down to the department or divisional levelthe level at which they are often

most useful to institutional decisionmakers.
Because adininistering questionnaires to all students can be costly, particularly

for colleges with a large enrollment, some institutions are unable to survey all

students. As noted earlier, one compromise is to survey all entering students to

obtain baseline data and then to select random samples of students from (Li:.

population for administering later surveys.

.If an institution decides against a survey of the total population, careful pro-

cedures must be followed to ensure that the sample is large enough to permit valid

inferences about the total population. The initial sample size for entering students.

also must take into account (1) how many .students are available for surveying in

subsequent years, and (2) whether the data-collection plan is longitudinal.

Probably the easiest and most reliable method for choosing a sample of students

is to select a simple random sample of students. An easy method for randomly

selecting students using the computer is to decide on the percentage of students to

be sampled and convert this percentage, say, 20 percent, to a decimal (.20). The
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computer can then be programmed to generate a random number (uniformly
distributed over the interval zero to one) for each student record as it is read. If the
random number is less than or equal to the decimal, the student is included in the
sample; if the number is larger than the decimal, the student is excluded from the
sample. During the execution of this program, student records for thoSe in the
sample can be written into a new file for later use. This method can also be done also
without the computer, using a table of random numbers.

Although not so reliable as a true random selection, many institutions approxi-
mate a, random sample by selecting every n(th) name from a total listing of the
student population to be surveyed. For example, if a 20 percent sample is required,
the computer can be requested to pull every 5ih name from the student-record file,
or such a selection can be accomplished* manually.

Other sampling plans can also be considered, for example, stratified random
sampling, cluster sampling, and quota sampling. Quota sampling may be especially
useful for an institution that wishes to ensure enough responses from a -relatively
small group of students to allow effective conclusions to be drawn. For example, an
institution wishing to particularly investigate attrition amongits minority students
may want to survey all minority students but only a sample of nonminority
students. It is important to stress that if quota sampling is used, a weighting pro-
cedure must be incorporated into the analysis to. ensure that combined responSes
are representative of the total population. Those interested in a detailed discussion
of sampling procedures may .wish to consult Elementary Survey- Sampling
(Mendenhall, Ott, and Schaeffer 1971), a good introductory treatment, or SaMpling
Techniques (Cochran 1963), a, more technically sophisticated discussion.

Whether the institution chooses to survey the entire population or a sample, it
. is important to obtain as high a response rate as possible. One aim ofevery survey is
to generalize from returned responses the entire population of students of interest.
If significant numbers of surveyed students fail to respond, response bias may
occur, and the ability to reliably generalize to the entire population On the basis of
returned questionnaires deteriorates. Generally response bias operates such that
those who complete questionnaires are more positive toward tht school and have
stronger opinions than those who fail to respond. Response bias and strategies for
increasing response rate are discussed in greater depth in subsequent chapters of
the Handbook.
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g.
Guidelines for Administering

SOIS Questionnaires

After an institutional student-outcomes data-gathering plan has been agreed upon,
the next task is to determine the actual procedures to be used ;n administeringpar-
ticular SOIS questionnaires to particular bodies of students. Distinct steps within
this task include determining the number of questionnaires needed, developing
appropriate local questions to add to SOIS instruments, and establishing pro-
cedures for administering the questionnaires to different student populations.

'. Obtaining SOIS Questionnaires

;,! The student-outcomes questionnaires developed by NCHEMS and the College
Board can be obtained by. using the order form included with the Handbook or by
Writing to NCHEMS Publications, P.O. Drawer P, Boulder, Colorado 80302, and
requesting the type and number of each questionnaire needed. Individual question-
naires are available for purchase in bulk at a charge that covers the cost of printing
and mailing. Questionnaires ordered in this manner will:be shipped within five\
days of receipt of the order, facilitating rapid implementation of a survey effort. (See
the SOIS order form included for specific cost details.)

The number of questionnaires of\ei0 type to be ordered depends, of course,
upon the number of students 'of each population to be surveyed, according to the
data-gathering plan established. But it also depends upon the strategy to be used in
administering the questionnaire. If questionnaires are to be administered to
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students directly -for example, at registration or in the classroomthe number of

students surveyed is the number ofquestionnaires required. Ila mailing strategy is

used and a second mailing to increase the response rate is desired, approximately 50

to 65 percent additional questionnaires will probably be needed. In any case, it is

generally wise to order about 10 percent more questionnaires than the population to

be surveyed, to allow ['or loss, errors, and so on.

A question frequently asked by those reviewing the SOIS questionnaires for the

first time is whether certain items (such as sex,,,racelethnic group, grade-point

average) are needed since the institution likely will have this information on its

master-file records. Eliminating those kinds of items produces shorter question-

naires and might encourage better response rates. However, duplicating these kinds

of items in the standard SOIS questionnaires is preferred because:

The institutional master file may not include 'some of the items for ally

students, or some items may be missing from the files ofsome students

The data in the institutional master files may be outdated for some

students

Even if the data are complete and up-to-date, it may be administra-

tively impossible for the survey researcher to obtain access to the

master file

Some institutions may wish to administer the questionnaires anony-

mously and consequently cannot access the master file for matching

Mismatching questionnaires,with master files may eliminate valuable

analysis capabilities for certain respondents

Developing Local Items for SOIS Questionnaires

The questionnaires developed for SOIS by NCHEMS and the College Board use

standardized questions to collect Information that is of interest to a wide variety of

institutions and applicable to a broad range of research problems. Using standard-

ized questionnaires has a number of advantages. The institution conducting the

study does not need to develop and field test the basic questions. Forms already

printed are available on short notice to meet particularly pressing research needs.

The standardized analysis packages that have been prepared reduce significantly

the time between data collection and availability of the analysis.

In many situations, however, the researcher must collect and analyze additional

information unique to the local situation. Many times, such information cannot be

accommodated through the items on 'the standardized questionnaires. In recogni-

tion of this, the SOIS forms have been designed to permit the institution con-

ducting the study to .add a number of local items to the standardized formats. A

maximum of 15 items can be added to each .questionnaire in the series.
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Generally, the process for adding local items to the SOIS questionnaire in-
v'ol4:s three basic steps:

I. The local items are developed. The response set for any single item
can consist of no more than ten numeric responses. This restriction is
necessary for purposes of keypunching and analyzing the responses to
each iteth through the SOIS Questionnaire-Analysis Service.

2. Specific instructions are written that tell respondents how to register
their answers to each local item in the appropriate space in the SOIS
standard questionnaire.,

3. The attachment that includes the instructions and the local items is
r

printed and attached to the SOIS questionnaire.-
.

If local items are to be added, most institutions will want to print their local
questions on a separate sheet and attach it to the questionnaire. There are also two,
other possibilities for adding local option's. First,lf the number of local items is
small, the back of the cover letter can be used. Of course, in this case, comprehen-
sible instructions must be given in the cover letter itself. A second option is adding
local question's, if space permits, by actually overprinting them at the end of the
standard SOIS questionnaire.

To be processed by SOIS Questionnaire-Analysis Service, the locally added
items must have response values ranging from 0 to 9. Local questions must bcon-
secutive, and there must be clear instructions for the respondent. (Some institutions,
ask the question and follow it with, "Select the xiumber of the response below which
best describes your answer to this question and enter it in the appropriate box on
the questionnaire.")

Figure 3.1 shows the spaces provided in each of the SOIS questionnaires for
responding to locally developed items. Figure 3.2 presents a sample of a set of local
items that have been developed as an attachment to an SOIS Former-Student Ques-
tionnaire. Further information about the development of local items and some
suggested local items are presented in appendix C.

)

Alternatives for Administering SOIS Questionnaires

Some of the questionnaires in the SOIS series (such as the Former-Student, Recent-,
Alumni, and Long-Term Alumni questionnaires) can probably only be adminis-
tered to students by mail, since the intended recipients may no longer be accessible
in any other way. Others, particularly the Entering-Student and Continuing-
Student questionnaires, can often be administered to students directly by mean:, of
a handout procedure.

Handout procedures, by their nature, are most effective when an entire popula-
tion is being surveyed. In instances where specific students have been selected as
respondents through a sampling procedure, administration of questionnaires'
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FIGURE 3,1

EXAMPLI: 01/ SI'AC8 PROVIDIID ON Tint QUIISTIONNAIRM FOR

ADDITIONAL LOCAL QUIISTIONS

ADDITIONAL QUESTIONS SECTION

Additional questions may have been added to this printed lortn by your college. If you have Imim asked to answer additional

questions, please use the boxes below to record your responses.
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FIGURE 3,2

AN EXAMPLE..91: A Sin' OF LOCAL QUESTIONS ADDED TO A
FORMERSTUDEINIT QUESTIONNAIRE

I'least rucoul your answprs to the following tioustions,in the appropriate boxes proidt.t1 for in the ADDITIONAL QUESTIONS
SECTION of Illy (illt'Slittid

19, How many months has it iityn sincy you lull our
collegut Inter t our response hoc it),
() ()Ill' month or less
I IWo to six months

Seven 11101191S to) 011V year

More than one year

20. I lim; many 'lows (lid you change your major or
area of study while enrolled itt our collugef I law
tutu wspoilw in ho 20.
0 Never declared a major or area of study
I Never changed my major or area of study

One time
Iwo times

4 Three times
5 Four or more times

O

21, If you do not Han to attend s( hool within the next
year, or are runt lorontly attending school, what
are you doing? I Met tour response in bm 2/.
() Entered Or plan to otter military service
I Looking for a job
2 Working in a i(11)

Caring for home and/or family
4 Traveling
5 Not doing anything .

( Other
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through direct handouts can become difficult, and mailing questionnaires to

students may be more effective. If the sample has been drawn by computer from

official institutional records, mailing labels can often be prepared at the same time

the sample is drawn. Another alternative, feasible only with small samples, is to

seek out the selected students directly and deliver or administer the questionnaires.

This approach has many advantages, particularly if there is time to wait for the

student to complete the questionnaire in the presence of the researcher.

In general, institutions should try to explore every opportunity to administer

questionnaires directly, within the guidelines of their data-collection plan. Direct

administration is cheaper than mailing because of the lack of mailing costs and the

need to provide additional questionnaires for follow-up mailings to nonrespon-

dents. More importantly," direct administration will generally yield a Higher

response rate than mailing.'On the other hand, direct administration may be im-

possible or inappropriate in many situations and may run considerable risks of bias

in the respondents obtained.

Administering Questionnaires Directly to Students. Where it is not necessary to

assure that specifically identified students respond to the questionnaire or where

the total studefit body is to participate inthe study, a number of different methods

for administering the survey are available. One alteinative is to give the question-

naires to instructors to distribute and collect during.class meetings. If all students

are required to take a certain class, a sample of class meetings can be identified,

perhaps all of those meeting at 10:00 A.M. on Monday and 4:00 P.M. on Tuesday.

If this method is used, care should be taken to assure that patterns of student

attendance do not bias the,, sample. For example, fewer older, married, and em-

ployed students may be enrolled in classes meeting during the day. Proviion also

should be made for absenteeism and the failure of some instructors to administer

the questionnaires.
Another method of using a captive audience is to distribute and then collect the

questionnaires from students in the library. A sample collected in this manner,

however, will be biased by the students who need library services on the day when

the questionnaire is distributed: The accuracy of s ;udents' responses may also be

diminished because they see the questionnaire as an intrusion on time otherwise

planned for study.
Institutions with advance registrations can send the questionnaire out with

registration materials and request that the material be returned as part ofthe normal

registration procedures. This method is t:ffective wheneither the entire population

or a sample ofstudents is used. The advance planning time required for a study will

be extended to the extent that the registration packets are prepared in advance of

their distribution and the length of time that students are given to return the

registration materials.
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Some ,groups of students are probably excluded if this mechanism is used.
Excluded may be the transfer student who does not apply for admission far enough
in advance to be included in pre-registration, a student with academic difficulties
whb is not permitted to pre-register, those Who cannot see counselors in time to
arrange schedules before pre-registration, and students who are unsure whether
they will return.

Institutions that require students to report for registration can use that contact
to administer the questionnaire. Forms can be distributed to students as they enter
the registration area, space can be provided for the completion of the forms, and
collection can be accomplished at the exit or at the place where fees are paid. The
time needed to complete the questionnaire can slow down the registration process,
but this may not be a serious disadvantage. All students who presumably will attend
during the term can be included in the study, or a sample can be prepared by
distributing the forms at various times during the registration period. If the latter
method is used, an institution should be certain that cycles of registration (for
example, transfers registering on one day and first-time students on another day) or
time of registration (for example, students who are working registering in the even-
ings or on weekends or at lunch hour) does not bias the sample.

.Many other such mechanisms for directly administering questionnaires to
students can be developed at individual institutions. In each case, however, care
must be taken to identify the possible biases associated with the administration
method, and a decision must be made on whether the risk of bias is worth the
savings in resources and the potentially higher responseTates associated with direct
administration.

Administering Questionnaires by Mail. A separate mailing of a questionnaire
directly to the student's residence assures that the questionnaire will receive more
attention (at least initially) because it is not included with some other registration
material that might be more interesting or more important. Further, it permits
students to complete the questionnaire at their leisure with perhaps more thought
directed toward the answers. On the other hand, it permits the_ student total
frcedom to toss the questionnaire in a wastebasket. Also, if the questionnaire is
administered anonymously, there is usually no way to tell how the group that
returns the questionnaire corresponds to the overall group.

If an SOIS questionnaire is to be mailed to students or former students, the
institution needs to follow several additional procedures to keep track bf the survey.
The initial mailing of questionnaires can begiri as soon as the'squestionnaire, cover
letter, envelopes, and address labels are assembled. To track-questionnaires, a list
should also be prepared in the same order as the address labels or typed addressed
envelopes. This list can serve as a survey status list if prepared as shown in
figure 3.3.
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FIGURE 3.3

SUGGESTED FORM FOR LISTING OF SAMPLE AND SURVEY STATUS

FIRST MAILING SECOND MAILING

NAME ADDRESS Undeliverable Unusable Usable Date Sent Undeliverable Unusable Usable

t*
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FIGURE 3.4

EXAMPLE OF LISTING OF WESTERN COLLEGE SAMPLE AND SURVEY STATUS

FIRST MAILING SECOND MAILING

NAME ADDRESS Undeliverable Unusable Usable Date Sent Undeliverable Unusable Usable

0122356 Mark Andrews 314W. 8th Ave. 219

Norfolk, VA 10823

9262230 Alice Byers Apt. 3B

9815 Maryland Ave.

Los Angeles, CA' 98122

1135976 Robert Davis 213 E. 11th Street

New York, NY 10220

4399178 Susan Ford 4 91 'Brand Drive 2111

Rockaway, NY 11691

:2123947 David Harris 123 Table Mesa Drive

Boulder, CO 80303

2/15

2111

2/29



After the initial mailing- is completed, a set of tracking sheets should be
prepared for recording the status of each questionnaire as it returns. Figure 3.4
shows a sample tracking sheet. If institutional records are computerized or if names

and addresses of students are 'keypunched to produce labels, these tracking sheets

can also be produced by the.comput cr; otherwise they must be typed. The tracking

sheet should contain:

1. Student's ID number, name, an address
2. Blank columns for recordiii- she date the following information is

received:
a) Date returned by post office as undeliverable
b)Date unusable questionnaire returned or letter received; student in-

eligible or unable to respond (student improperly identified for
sample, refuses to respond, deceased, and so forth)

c) Date usable questionnaire returned
3. Blank columns for recording second mailing information:

a) Date second set of materials sent
b) Date returned by post office as undeliverable
.c) Date unusable, questionnaire or letter received; student ineligible or

unable to respond
d) Date usable questionnaire returned

As questionnaires are returned,, one person should be in charge of recording

this informatiOn for each student. Some kind of identifying mark (such as a check

[1.-]) should be placed on each questionnaire. as the proper information is recorded

on the tracking Sheets. Generally, responses to mailed surveys will peak quite

quickly, and a decision can be made as to whether or not. additional follOw-up

strategies will be needed. To save all returned materials (even undeliverable ques-

tionnaires) until the end of the survey is a good practice.

There is unequivocal evidenCe that follow-up activities do increase response

rates in mail surveys (Etzel and Walker 1974; Hinrichs 1975; Wiseman :1973).

. Dillrnan (1982) and ,Linsky (1965) both provide up-to-date, in-depth information

about techniques for maximizing response rates in surveys. Rather than review

here various methods and their merits, several strategies appropriate for outcomes,

studies and consistent with .recent research will be given for increasing response

rates through follow-up activities.
The cheapest and most straightforward follow -up strategy' is to send a reminder

letter or poStcard reminder to nonrespondents. The reminder §hould be sent no less

than a week after the peak of responSes1/4 has been obtained and should stress the im-

portance of a response, particularly if the student is part of a sample. The reminder

should also offer to send a duplicate copy of-the questionnaire if requeSted.,
A second follow-up strategy is to send out a complete duplicate set of materials

rather than a simple follow-up letter or postcard reminder. A study by Rossmari and

Astin (1974) in which 'respondents were college students indicates a significantly
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lower response rate when no duplicate materials were sent. It is recommended,
therefore, that a dupliCate set of materials be sent to those who\ do not return
questionnaires.

A telephone reminder is a third type of follow-up activity that is 'effective in
increasing the rate of returned questionnaires. This is particularly appropriate for a
community college since it serves a finite geographical area where most students
can be reached by a local call, even after leaving the school. If this condition is met
and the institution has available staff to make the calls, the out-of-pocket cost of this
method is often less than a second wave of questionnaires and is almost certainly
more effective.

Many combinations of such follow-up techniques are possible.

Cover Letters and Memos for the SOIS Questionnaires. Whether questionnaires
are mailed out or handed to students, cover letters or memos for the initial distribu-
tion and for any follow-up distributions should be included explaining
the purpose of the survey and how the results will be used. These letters or memos
should be printed on institutional stationary and, if possible, be signed by the presi-
dent. Letters should:

Convey the importance of a response from the student, especially if the
student is part of a sample.
State that responses will be confidential. .

Emphasize the value to the student of responding to the questionnaire.
Not patronize the. student.._
Provide clear and specific directions about ho* to, fill out the question-
naire. (In particular, the letter should tell respondents whether they
should complete the Personal Identification Section of the question-
naire. Also, the letter should inform the respondent if local items have
been attached.)
State when and how the questionnaire should be returned.

If a follow-up letter is sent, it shOuld emphasize again that responses are con-
,

fidential and should remind respondents of the importance to the institution of
receiving as many completed questionnaires as possible. If the student is part of a
sample, the size of the sample should be stated and the importance ofeach response
in obtaining a valid result _stressed. (A sample cover letter is included as part of
appendix F.)

Costs, Materials, and Personnel for Administering the Questionnaires

Figure 3.5 shows a list of materials required for the initial contact in mail and hand-
out surveys along with their estimated costs. Costs are based on a survey of 1,000
students; surveys of larger or sthaller numbers of students should be approximately
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FIGURE 3,5

ESTIMATED COSTS OF MATERIALS FOR INITIAL MAIL OR HANDOUT CONTACT OF 1,000 STUDENTS

.

MATERIALS NUMBER** EXPLANATION

ESTIMATED COSTS*

First.

Class

Mail

Nonprofit

Permit

Mail

Handout

Questionnaires

COver Letters

Return Envelopes

(Size No 9)

.

t

Mailing Envelopes

(Size No. 10)

,.. 0

FirsiClass Postage , ,,,.,

Nonprofitikihles

;.tiigiass' i'ostage for

Undeliverables

1,000

1,000

1,000

1,000
, .

,....
,:.1,1',7;," 6

1,000

1,000

Estimated at $.15

Printed on official stationery (.061sheet)

Business-reply return envelopes

(a) Printing costs (.065 each)

(b) Postage costs at $.25, each x 00,.,.',returne i

,7'

Standard business size (065 each) . ._

...'.,,.
Tr-,,,'"

;I

'First-class commemorative stamps at $.20 each

(a) Nonprofit permits at $.059 each

(b) -Estimated' 10 percent undeliverables

at $,25 each

$150,00

60.00

65;00
,
...

65,00..

200,60

$150.00

.60.00

65.00
,...,,

_,65.00.

59.00

25.00

$150.00

60.00

' ...--1,,,...,..

...

TOTAL

Per-Student Contact Costs

Per-Student Response Costs (estimating 300 responses)

$615,00

$ .62

$ 2,05

$499.00

$ .50

$ ,1,66

$210.00

$ .21

$ .70

4

'As of 1983

'Estimated costs for more or fewer than 1,000 students should be approximately proportional.



proportional in cost to those shown. Most costs in figure 3.5 are self-explanatory,
except perhaps the first-class mailing expense. Research indicates that personaliz-
ing the survey materials increases the response' rate substantially.- In particular,
studies show that using first-class postage, particularly commemorative stamps, is
especially effective in increasing response rates (Hensley- 1974; Champion and Sear
1969). Because a good response rate is important, the added expense of first-class
postage on the outside mailing envelopes over bulk rate is often justifiable. First-
class mail has the added advantage of being forwarded by the post office. Hensley's
research shows the importance of including a return envelope different from the
outside envelope; he also- concluded that thee least expensive choice, a business-
reply-printed-return envelope, achieves the 'highest response rate yvhen combined
with a commemorativestainpoon the outside envelope.

One study (Rossman and Astin 1974) indicates that nonprofit permits on the
outer envelope combined with a follow-up mailing using first-class postage yields
response rates only 2 to 3 percent less than the first-class postage on the initial mail-
ing. Thus an institution should consider using nonprofit permit postage on the
outer envelope and first-class postage only for those envelopes returned undeliver-
able by the pOst office. There will probably be increased personnel time (and a
slower overall response time) required to monitor the returned envelopes and
addresses and to send out new envelopeS, but for many colleges, extra staff time is
more readily available than extra sources of funds.

Other mailing costs not shown in figure 3.5 are those required for either typing
names and addresses of students on the envelopes or for generating and affixing
computer-printed name and address labels. These 'costs vary depending on the
institution but should certainly be included in cost estimates for the survey. At least
one study (Carpenter 1974 -75) showed that personalizing the cover letter by
manually typing names and addresses increased the response rate, though not
significantly, over computer- or machine-produced names and addresses. Thus if
all other factors are equal, typing students' names and addresses is preferred: But if
the institution can produce the computer-generated labels at a substantial savings'
and is looking for ways to cut the cost of the survey, computer-produced labels are a
reasonable alternative.

Costs involved in undertaking follow-up activities for nonrespondents will vary
with the type of activity chosen. Figure 3.6 presents approximate follow-up costs
for the three follow-up strategies discussed above, based upon a 35 percent return to
the initial mailing, These costs should be added tothose in Figure,3.5 to obtain an
approximate cost for total administration.

1.
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FIGURE 16

ESTIMATED COSTS OF MATERIALS FOR TWO TYPES OF FOLOW-UP MAILINGS 10100 STUDENTS ,

MATERIALS NUMBER** EXPLANATION

ESTIMATED COSTS*

FirstClass

Mail

Nonprofit

Permit Mail

Questionnaires 700 Estimated at $.15 $105.00 $105.00

Cover Letters , 700

,

Printed on 'official stationery (.061sheet) 42.00 42.00

Return Envelopes 1,000 Business-reply return envelopes 45;50 45.50

(Size NO., 9) (a) Printing costs (.065 each)

Mailing Envelopes 700

(b) Postage costs at $.25 each x 200 returned

,
,

Standard business size (.065 each)

50.00

45,50

50.00

45.50

(Size No. 10)

First-Class Postage 700 'First-class commemorative stampg at $.20 each 140.00

Nonprofit Permit 700 At $.0p each 41;30

,....
,

TOTAL,
$428.00 $329.30

. ,

. .

Per-Student COntact Costs
$ .61 $ .47

Per-Student Response Costs (estimating 200 responses) , $' 2.14 $ 1.65

*As 0111983'

'Costs in 'this figure ased, on an initial return of 300 questionbaires, leaving 700 for the second mailing,



The other costs incurred in conduCting a survey are primarily personnel costs.
It is difficUlt to put dollar arnotints on these costs because they will vary frorri insti-
tution to institution depending on salaries and time invested. The following poten-
tial personnel requirements, given without estimated costs, should be considered:

Survey administrator

Secretarial time for typing local-item and cover-letter drafts and final
copies.

Computer personnel time for creating survey sample lists and address
labels (or clerical time if lists are created by hand, plus typist time for
typing, envelope names and addresses)

Approximately 26 hours of clerical time for stuffing and mailing 1,000
questionnaires

Clerical time for recording, tracking, and editing returned
questionnaires

Report-writer's time

Secretarial time for typing report

In many ways, survey administration is,more.an art than a science, and each
institution should not be afraid to experiment with new techniques devised within
the guidelines above and appropriate to its data-collection plan. At the same time, it
is important that all of the issues treated in the previous two chapters be covered in
some way and that alternatives to the above procedures be examined carefully
before they are implemented. (Appendix D contains a summary checklist of all
activities an institution must accomplish to effectively administer an SOIS suryey.)
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Using the
SOIS Questionnaire-Analysis Service

A considerable problem in conducting a student-outcomes study is the need to
develop an analytic framework and computer software to facilitate analysis of the
-data collected. Many colleges and universities are prevented from conducting effec-
tive studies because they lackthe qualified personnel or resources to support these
activities. To meet this need; SOIS includes procedures that can provide computer
analyses of the student-outcomes questionnaiies. The procedures provide "an insti-
tution with a ready-made analysis package contains frequency and percentage
distributions for every item as well astppropriate means, mei:Vans; and standard
deviations; cross-tabulations of most items showing differential' responses for sub-
groups of respondents; comparative, summary data from questionnaires collected .;
by other, similar institutions that have participated in SOIS; and, perhaps most,
importantly, quick turn-around for processing questionnaires. Specifically, tNe
SOIS analysis service can:

Keypunch the questionnaires collected by the institution
Perform computer analyses using the standard QUEST analysis
system deVeloped by the College Board .-
Provide an easy-to-read, computer- generated report for each question-
naire, including statistical tables that can be inserted into locally
produced interpretive reports ,

Provide comparative. reports summarizing the responses of students at
other institutions using the SOIS Questionnaire-Analysis 'Service
(Program Profiles)
Provide a comptter tapd of coded resources for further institutional



SOIS procedures for analyzing the questionnaires thus provide institutional

'administrators with a quick, inexpensive, and simple way of communicating

student-outcomes information to the various campus and community audiences.

Preparing Questionnaires-for Analysis

SOIS questionnaire-analysis procedures are initiated after the local survey

coordinator has administered the questionnaires, collected the completed forms,

and inspected them to ensure an acceptable level of accuracy and completeness.

The procedures end when a computer-prod, .ced analytical report is mailed back to

the institution,usually within two weeks of receipt at the College Board.

To ensure that students have followed directions and that no inconsistencies

have occurred in the kinds of responses received for each questionnaire, a few

returned questionnaires should be examined. This is especially important if local

questions have been added to the questionnaires. In some instances, the adminis-

trator may discover problems that can be corrected through hand-coding a particu-

lar response before forwarding the questionnaire for analysis. In other instances, an

inspection of the questionnaires before keypunching may reveal problems that can-

not be corrected but that can be discussed in the interpretive report.

SOIS questionnaire-analysis procedures assume that all_student responses have

been made in a format that can be keypunched without further editing or coding.

The standard questionnaires are designed so that all responses are, made in such for-

mats. If local questions have been added, however, the administrator should strify

that they have been correctly entered in the Additional Questions section of the

questionnaire. Some local questions may require that students write their responses

directly after each question. For these responses to be included in the computer

analyses, the local administrator will need to code them in the appropriate box of

the .Additional Questions section of the form. (Remember that the number of

responses to each local question is limited to ten and that they must be coded

numerically [0-9]).
Any hand coding should be performed by a person who has been given explicit

coding instructions. The coder should be told to set aside any questionnaire for

which there is an ambiguous response so that the survey administrator can decide

how to code it. ,

In any-q-ciFstionnaire survey, mistakes by hand coders Orby students who

misread directions are boundto occur in recording responses. Editing the question-

naires before they are submitted for analysis can detect two basic kinds of errors:

1. Responses may be out of 'the acceptable range for an item. Fbr

example, one or two students may be shown to have sex codes of "3"

when only "0" and "1" are valid responses. The structure of the

questionnaire makes such coding and response errors in standard

questions relatively rare, but they will occur more frequently on

local items.
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2. Contradictory responses may exist among pairs or sets of responses.
An example of such a contradiction occurs when a sophomore student
indicates,that the current degree being pursued is a doctorate. In many
cases, these errors originate on the -questionnaire itself (that is, a
student misunderstood an item). In such cases, the survey. adminis-
trator must decide which respohse is correct; those responseg that
contradict must be changed to blanks or "no response" on the appro-
priate card columns:

How to Use the Batch Transmittal Form

After the completed questionnaires have been inspected and any necessary hand-
coding performed, they should be securely bundled, together with a fully
completed Batch Transmittal Form, and forwarded

SOIS Director
College Board
888 Seventh Avenue
New York, New York 10019

.

In order to, insure against loss of the questionnaires in transit, it is best to send
them by registered mail or with a return receipt req ested. A sample Batch
Transmittal Form is shown in figure 4.cl. Eath institutio articipating in SOIS
will be provided with a copy of this form when its questionnaire order is filled. A
separate Batch Transmittal Form must be submitted for everytype of questionnaire
and for every administration of a questionnaire for which a separate analysiS is
desired. ,

For example, three separate Batch Transmittal Forms must be completed if an
institution (1) has administered the Entering-Student Questionnaire to new
students in the fall, winter, and spring.quarters; (2) is transmitting all three adminis-
tration's questionnaires to the College Board at one time; and (3) desires separate
reports for each entering student group. Similarly, if the institution has adminis-
terecithe Entering-Student, Former-Student, and Program-Completer/Graduating-
Student' questionnaires and is forwarding all three at one time, separate. Batch
Transmittal Forms must be completed. In addition, if more than one institution or
more than one campus of a single'institution is subatitting questionnaires at one
time, and if separate analyses arectiesired, separate Batch Transmittal Forms must
be completed.
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FIGURE 4.1

QUESTIONNAIRE BATCH TRANSMITTAL FORM

NCH EMS-College Board '
Student-Outcomes Information Services

Questionnaire Batch Transmittal Form

Institutional Study Identification.Number (for College Board use only)

Type of Questionnaire Administered (Complete a separate form for each type of questionnaire)`

CODES FOR THE

2-Year Series 4Year Series

Entering'Student 21 41

Continuing Student 22 42

Program Completer/Graduating Student 23 43

Former Student 24 44

Recent Alumni 25 45

Long-Term Alumni 26 46

Date Questionnaires Were Administered

Type and Control of Institution
1 - Public two-year
2 - Public four-year
3 = Private two-year

Carnegie Designation of Institutional Type

1.1 --Research University I
) - Research University. II
1.3 Ddictorate Granting University I

4 = Private four-year
5 - Proprietary
6 = Other

5.2 - MedicAl School or Center
5.3 = Other Separate Health Professions Center
5.4 -.School of Engineering or TeChnology

1.4 o Doctorate Granting University II 5.5 - School of Business or Management .

2.1 - Comprehensive College or University I 5.6 - School of Art, Music, or Design

2.2 - Comprehehsive College or University II 5.7 -. School of Law
3.1 = Liberal Arts College 1 5.8 - Teachers Cpllege
3.2 - Liberal Arts College II - 5.9 - Other Specialized Institution
4.0 - Two7year College Or. Institute 6.0 - Institution for Non-Traditional Study .

5.1 - Theological Seminary or Bible College .6.1 7 No Carnegie Designation

Location of Institution (Postal Service State abbreviation)

Number of QUestionnaires in this Batch

Keypunching Instructions: (Use A, B, or C, as appropriate)

Keypunch quest7onnaire,,data and: - .

A. Student name, address and I.D. number (Cost: 354 per questionnaire)
8. Student I.D. number only (Cost: 254 per questionnaire)

. C. No student I.D. information (Cost: 17¢ per questionnaire)

Keypurkh as per above with Key Verification (Cost: double the prices listed above)

. (Y - Yes, N -- No)

Should.tape output be produced at $50 per Mk? (Y - Yes, N No)

Track Density

,,Extra copies of the report are available at $20 per espy. Enter number of cqpie. desired.

Should questionnaires be returnhd to institution? (Y - Yes, N. - No)

(You will be billed for mailing costs plus handling charges of $10)

Number of local questions added (Please attach a copy of your local questions):

5015 Questionnaires submitted by: !,

`Name

Institution

III
5

MO DAY YEAR

18

14 1

L I

111

12

15

17

21

1:21

24

Title

i'11111.111111,1'11111 .IIII I 1111111111f
Mailing Address

Telephone Number

Mail completed Transmittal Form with 5015 Questionnaires to:

SOIS Coordinator, Colleg6 Board,888 7th Avenue, New York, N.Y, 100(9

44
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The Batch Transmittal Form requests the following information:

Institutional Study Identification Number. This number is used to iden-
tify different institutions or different campuses for which both indivi-
dual and group reports are to be prepared. If the questionnaires have
been administered as part of a larger, prearranged group study, a
special identification number will have been assigned to the institution
by the study administrator. If the institution, on its own, is submitting
questionnaires from more than one campus or administrative unit and
wishes separate analyses, different numbers should be assigned to
identify the different entities. In planning studies such as those
described above, it'is essential that prior arrangements be made with
the Director of SOIS Data Processing to assure accuracy in the report-
ing of results.
Type of Questionnaire Administered. The individual questionnaires in
the different series have different questions and thus require different
analyses. The questionnaire identification number ensures that the
correct analysis package Is used for the type and series of question-
naires included in the batch. (Note again that separate Batch Transmit-
tal Forms must be completed for each different kind of questionnaire
submitted for processing and analysis.)
Type and Control of Institution. Enter the code number that best
describes the kind of institution at which the questionnaires have been

.collected. The code entered here will be used to aid preparation of
Prograth Profile comparatiVe data reports.
Carnegie Designation of Institutional Type. Enter the code number that
best describes the kind of institution at which the questionnaires have
been collected. The code entered here will be used for internal research
purposes and for developing additional comparative data in subse-
quent years of the service.
Location of InstiVition. Enter the Postal Service two-letter code identi-
fying the state in which the institution is located. (For example, CA for
California, NY for New York.) If the institution has campuses in more
than one state, enter the code for the state in which the primary campus
or administrative center is located. The code entered here will also be
used for internal research purposes and for developing additional com-
parative data in subsequent years of the service.
Approximate Number of Questionnaires in Batch. The number entered
here will be compared with the number of questionnaires keypunched
to ensure that none is lost in transit.
Return of Questionnaires. Upon request, the College Board will return
the questionnaires to the institution after-keypunching and analysis.
An additional charge for return, postage and handling will be included
with the analysis costs.
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Submitted By. Provide the name, address, and telephone number of the

person to whom questions about the desired analyses should be

directed (if necessary) and to whom the computer-produced reports

should be forwarded.

Multiple copies of the computer-generated report, which typically can be pro-

duced less expensively at the time the report is generated, may be obtained through

the Batch Transmittal Form. Computer tape output can also be provided in a

variety of track/density formats. Such output can help'an institution perform sub-

sequent detailed analyses or different analyses as local needs and interests dictate.

Outputs of the Analysis Service

The standard output of the SOIS Questionnaire-Analysis Service is one copy of a

computer-generated report for each group of questionnaires for which a Batch

Transmittal 'Form is submitted. Each item in the standard questionnaire will be

identified with appropriate textual statements. The number and percentage of

students indicating each response will be identified. Means, medians, and standard

deviations will be provided for questions with appropriate numerical response

values.
Local questions coded in the Additional Questions section will be identified

only as local question 1, local question 2, and so forth. Responses to the local ques-

tions will be identified only by the code number or letter entered in the response

box. Frequency and percentage distributions will be provided, but no means,

medians, or standard deviations will be calculated.

Special analyses and outputs can be provided upon request, with prior arrange-

ment, and for additional cost. These include group reports combining responses to

the same questionnaire made by students at more than one institution or by more

than one campus or administrative unit that administers the questionnaires at the

same time. Multiple group reports can be' prepared for different levels of inquiry

(for a campus, a multicampus institution, a segment of similar institutions, a

geographical region within a state, a state, or a multistate region). Special insti-

tutional coding may be required to produce meaningful group reports; specific

prior arrangements with the Director of SOIS Processing at the College Board are

advised.
In addition to group reports, NCHEMS and the College Board can arrange

other analytic services to meet specific institutional, regional, or state needs. Most

needs, however, should be determined before the questionnaires are adnnistered

to students. Those interested in special services or analyses should contact the,SOIS

Director at NCHEMS (P.O. Drawer P, Boulder, Colorado 80302) for special

services related to survey design or data interpretation, or the SOIS Director at

College Board (888 Seventh Avenue, New York, New York 10019) for special data

analyses or ,comparative data..
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The computer analyses of the SOIS Questionnaire-Analysis Service have been
designed to provide the basic core of information needed for preparing local inter-
pretive reports. Generally self-explanatory and easily understood, they do not
require that the user be sophisticated in research, methods or data processing.

In the analyses, questions are identified by the same number/leiter code that
appears on the original questionnaire. A table of contents, organized in the same
sequence as the items in the original questionnaire, precedes each analysis., An
index, arranged in alphabetical sequence by question content, follows the analysis
and helps the user locate specific questions in the output provided: Samples of the
first pages of a table of contents and indeX from the Entering-Student Question':
naire lute illustrated in figures 4.2 and

FIGURE 4.2.

SAMPLE TABLE OF CONTENTS FOR SOIS ANALYSIS
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FIGURE 4.3

SAMPLE INDEX FOR SOIS ANALYSIS

QUEST

PA TA ANALYSIS PROGRAM DEVELOPED BY THE

COLLEGE BOARD

COLLEGE 1304110 INCHEMS STUDENT OUTCOMES INFORMATION SERVICES 150IS

SURVEY OF ENTERING STUDENTS

TABLE OF CONTENTS

QUESTION
DESCRIPTION

SE x

2 ETHNIC BACKGROUND
AGE

4 MARITAL STATUS
PERMANENT HANDICAP

V PREVIOUSLY ENROLLED IN ANY POSTSECONDARY EDUCATIONAL INSTITUTION

7A ACADEMIC GOALS
713 CAREER PREPARATION GOALS
7C CAREER IMPROVEMENT GOALS
7D SOCIAL A CULT. IRAL PARTICIPATION GOALS
lE PERSONALDEVELOPMENT AND'ENRICHMENT GOALS

BA MOST IMPORTANT GOAL
BR SECOND MOST IMPORTANT GOAL
BC THIRD MOST IMPORTANT GOAL
9A CURRENT DEGREE PLANS
9B ULTIMATE DEGREE PLANS

ID MAJOR IAREA OF STUDYI,
tt ENROLLMENT STATUS
t2 EMPLOYMENT - DURING FIRST.TERM IN COLLEGE
13 REASONS FOR ATTENDING THIS COLLEGE
14 LEARNED ABOUT THIS COLLEGE FROM
i5A WAS THIS YCUR FIRST CHOICE COLLEGE
I513 WHAT WAS FIRST CHOICE COLLEGE

FINANCIAL AID APPLICANT:67

CLASSES - PREFERRED TIME
IA PLAN TO ENROLL AT THIS COLLEGENEXT TERM

PAGE

7
1

4

4

4

6.
6

7

7

8

9
IO
tt

:2

2
Ll

i4
15

16

i6

In the computer analysis, most items appearing on the questionnaires are cross -

tabulated by responses to other items. This permits differential description of

subgroups of the total student population'. Typically, every item is cross-tabulated

by the gender, marital status, llndicapped status, racial/ethnic group membership,

course load, and age of the respondent. Other special cross-tabulations are provided .

as appropriate for individual items. Figures 4.4 through 4.9 give detailed presenta-

tions of the specific cross-tabs provided for each of the SOIS questionnaires. The

cross -tabs provided in each report are documented in the computer output by a

Question Table and a Cross-Tabulation Report, which appear at the end of the

report. A full explanation of the items included in the Question Table and Cross-

Tabulation Report is included in appendix E.



FIGURE 4.4

STUDENT-OUTCOMES INFORMATION SERVICES (SOIS)

Cross-Tabs for Entering-Student Questionnaire (4-Year)
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ITEM DESCRIPTION

1. Sex X X X X X X

2. Ethnic Background X X X X X X X

3. Age X X X X X X X X X

4. Marital Status X X X X X X

5. Handicap X X X X X X

6. Transfer-In X X X X X X X X

7A Academic Goals X X X X X X

7B Career-Preparation Goals X X X X X X X

7C Career-Improvement Goals X X X X X X. X

7D Social and Cultural Goals X X X X X X X

7E Personal - Development Goals X X X X X,

8. Ranking of Goals X X X X X X X X XXX,
9. Degree Goals X X X X X X X X X

10. Major -. X X X X X X X X X

11. Full-time/Part-time X X X X X X

12. Employment Status X X X X X X X X

13. Reasons for Attending X X X X X X X X X X

14. Information Sources Used X X X X X X X X

15.
.

First-Choice College X X X X X X X

16. Aid Applicant? X X X X X X X X X

17. Preferred Class Time X X X X X X X X X

Local Questions X X X X X X
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FIGURE 4,5

STUDENT-OUTCOMES INFORMATION SERVICES (SOIS)

Cross-Tabs for Continuing-Student Questionnaire (4-Year)
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ITEM DESCRIPTION

I. Sex . XXXXXX X

2. Ethnic Background X X X X X X X

3. Age X X X X X

4.' Marital Status X X X X X X X

5., Handicap X X

6. Length of Enrollment XX X X''' X X

7A Academic Goals X X ,XX X

713 Career-Preparation Goals X X X ,X X X

7C Career-Impr avement Goals X X X X X X

7D-E Social and Personal-Development Goals X X X' X. X

8. Rt;nking of Goals X X X X X X
X X

X

X9, Degree Goals X X X X

10. Major X X. X X' X X X

II. tall-time/Part-time X X X X X X X

12. Employment Status X X X X X X X

13. Pre- --ed Class Time X X X X X X X X

14. Enrollment Next Term? X X X X X X X X

15. Aid Applicatt? X X X XXXXX
I6A-P Evaluation of Otir Services X X XX X X X X

16Q Evaluation of Our 'Servic,::. XXX X X X X X

I6R Dialuation of Our SeiNi.:es X X X X X X X

i6S-W. Evaluation of Our Services X X X X X X X

Local Questiuns X X X .X X X X
II
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FIGURE

STUDENT-OUTCOMES INFORMATION SERVICES (SO IS)

Cross-Tabs for Former-Student Questionnaire (4-Year)
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ITEM DESCRIPTION

I. Sex X X X X X X

2. Ethnic Background X X X X X X

3. Age X X X X X

4. Marital Status X

5. Handicap X X X X X .X

6. Length of Enrollment X X X X X

7. Goals (Academic, Career, Social, Personal) 'X X X X

8. Ranking of Goals X X X X X X X X X X 4
9. Degree Goals X X X X X X X X X.

10. Major Here X X X X X

I I. First-Choice College X X X X X X X X
12. G.P.A. Here X X X X X X X X X

13. Full-time/Part-time X X X X

14. Employment 'Status X X X X X X X X

15. Aid Applicant? X X X X X X X

16.
a

Reasons for Leaving X X X X X X X X X X X. X X

17. Ranking of Reasons XXX X X X X X X X X X X
18A -C Evaluation of Services X'XX X X X

18D-G Evaluation of Services X X X X X X X.
I8H-J Evaluation of Services , X X X X X X

I8K-L Evaluation of Services X X X X X X X X

I8M Evaluation of Services X X X X X X

I8N Evaluation of Services X X X X X X X X

180-Q Evaluation of Services X X X X X X

ISR Evaluation of Services X X .X X X X X

Evaluation of Services X X X X 18S-W X

19. Future Plans X X X X X X X X X X X

Local Questions X X X X X X
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FIGURE 4.7

STUDENT-OUTCOMES INFORMATION SERVICES (SOIS)

Cross-Tabs for Program-Completer/Graduating-Student Questionnaire (4-Year)
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ITEM DESCRIPTION.

1. Sex tX X X

2. Ethnic Background X X X X X

3, Age X X X X X

4. Marital Status X X X X X

5. Handicap X X X X

6. Length of Enrollment X X X X X

7. Goals X X X X

8. Ranking of Goals X X X X X .

9. Degree Completed X X X X
r

10. Major X X X X X X

11. Full-time/Part-time X X X X X

12. Transfer-In? X X X X X

13A-C Evaluation of Our Services X X X X X

13D-G Evaluation of Our Services X X X X X X

13H Evaluation of Our Services X X X. X

1314 Evaluation of Our Services X X X X X X X

13K-L Evaluation of Our Services X X X X X X X X X

13M-N Evaluation of Our Services X X X X X

130-W Evaluation of Our Services X X X X

14. License/Exams Taken X X X X X

15. Employment Plans X X X X X

16. Rel. of Employment to Field of Study X X X X X X X

17. Plans for Future Education X X X X X

18. Ultimate Degree. Goal X X X X X

Local Questions X X X X X

\

52
62



FIGURE 4,8

STUDENT /UTCOMES INFORMATION SF,RVICES (SOIS)

Crossl'abs for Recent-Alumni Questionnaire (4-Year)
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rtim DESCRIPTION

I. Sex X

2. Ethnic Background X

3. Age X X X

Marital Status X X X

5. Handicap X X

6. Length of Enrollment X X X X X

. Goals X X X

8. Ranking ofGoals X X X X X

9. , Degree Received X X X X X X X

10. Major X X X X X X X X X X X

11. Ultimate Degree Goal X X X X X X

12. License/Exams Taken X X X .

13. Subsequent Enrollment X X X X X X. X

14. Subsequent College Attended X X X X X

15. Subsequent Degree Received X X X X

16. Subsequent Major X X X X X

17. Evaluation of Our Preparation X X X X

18. Transfer of Credits . X X X

19. Are You Currently Employed? X X X X X

20. Description of Current Job X X X X X

21. Length of Job Search X X X X X ,

22. SourCe of First Job X X X X X

23. Salary of First Job , X X X X 'X X
,

24. Evaluation of Preparation for First Job X ,X X

25. Relationship of Preparation to Job X X X X

26. Looking for Employment X X X ' X

27.' Would You Move for the Right Job? X X X X

Local Questions -
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FIGURE 4,9

STUDENT^OUTCOMES INFORMATION SERVICES (SOTS)

Cross-Tabs for Long-Term Alumni Questionnaire (2-Year and 4-Year)
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ItEM DESCRIPTION

1. Sex X X

2. Ethnic Background X X X

3. Age X X

4. Marital Status X X

5. Handicap

6. Length of Enrollment X X X X

7. Year Our Program Coriipleted
X X

8. Most Recent Degree/Cert. Our College X .X

9. Major at Our College X

10. Subsequent Enrollment X X X X X X

11. Subsequent College Attended X X X X

12. Subsequent Degree Sought X X,
X

13. Subsequent Degree Completed X X

14. Subsequent Major , ,X

15. Evaluation of Preparation for Add. Ed, X X X X X X X X X

16. Evaluation of Counseling & Advisement X X X X X X

17. Ultimate Degree Plans X X X

18. Evaluation of Prep, for Current Job

19. Outcomes Realized X X X X

20. Rank-order of Outcomes X X X X X X X X X

21. Employment Status X X X

22A Description of First Job X X

22B Description of Current Job X X

23A Salary of First Job ,, X X X X

23B Salary of Current Job X X X X X

Local Questions X X X
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Understanding the Computer Analysis

The bulk of the report provided by the SOIS Questionnaire- Analysis Service for
each questionnaire consists of cross - tabulations of relevant questions against one
another. These cross-tabulations enable the questionnaire administrator to directly
compare the responses of different subgroups of students and to test hypotheses
about some of the causal dynamics underlying particular responses. It is important
to stress that a great deal of useful information is often contained in a,single cross -

tabulation and that each should be examined with some care. This section will
explain the contents of the computer output itself, while the next chapter will treat
a number of ways in which the cross-tabs provided can be converted into useful
institutional information.

Cross-tabulations are presented in th'e computer-generated report, in the order
in which they appear on the questionnairb. All breakdowns°of the responses to a
particular question by different subgroups are thus presented in'the.same part of
the report for 'easy reference. The table of contents and index provide immediate
access to all breakdowns of a particular question.

A sample page of actual output from the Entering-Student Questionnaire is
illustrated in figure 4.10. Note tht the QUEST analysis automatically interjects
appropriate text' to explicate the material included in the tables. The example, is
drawn from the Two-Year, College, Entering-Student, Questionnaire, and it
presents the responses to Question 7Athe "academic goali" of students entering.
the institutionbroken down by sex, marital status, handicapped status, race, full-
time/part-time enrollment, and age.'

Explanations of different parts of the computer output are presented below:

1. Identification numbers corresponding to the designation of the item on
the original questionnaire and a prose description of the content ofthe
item. In many instances, the prose description is too long to exactly
duplicate the original question; the user should refer to the question-,
naire for the exact wording.

2. Response identification numbers and text for every valid response to the
original item. As with the text for the qqestion, that for the response
may not exactly duplicate the original on the questionnaire.

3. TOT and PCT (total and percent) provide the frequency of response
to each item and the percentage of all responses which that number
represents. In some, instances, the total (121 in this example) will
reflect the unduplicated number of respondents to the questionnaire.
For those questions that allow multiple responses, the number will
reflect the number of individual responses to the question, a number
that will probably exceed the number of individual respondents. In

2. Note that part of the age breakdown is cut off and .will continue on the next page.
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FIGURE 4110

SAMPLE ITEMS IN THE SOIS ENTERINGSTUDENT QUESTIONNAIRE
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either case, the percentage repOrted will be the percetitage the number
of respormis represents of the total reported at the end of the column.

The TOT and PCT columns appear only once for each item,
before any subgroup breakdowns are presented. In subsequent
analyses of that item using different cross-tabulations, the TOT and
PCT columns are blank.

4. Cross-Tabulatiint Rows report the number and percentage of
respondents answering both questions (broken down by the answers
that they gave). For example, eight respondents who described them-
selves as white also indicated that they had an academic goal involving
an increase in knowledge and understanding. Those eight white
students" reptesented 17.8 percent of all students who identified that
as one of their goals. In many cases, adjacent.cross-tabulation columns
are not mutually exclusive because they are responses to different
questions (as between other ethnic background and the full-time class
load). In those cases, the calculation of raw peicentage begins again
with the first column of the new grouping.

5. Cross-Tabulation Column Percentages are given in, parentheses
immediately below the row percentages (XX:X). These show the
percentage that the number of respondents in that ro* represents of
all students in the column. For example, the eight white students, who
said they had as a goal the increase of knowledge and understanding
represented 32.0 percent of all white students responding to that
question.

It is important to emphasizelhat the row and column percentages presented in
the analysis report give quite distinct but equally useful pieces Of information. For
example, the 15 married students who responded that an academic goal was to com-
plete high-school requirements represent a high proportion (88.2 percent) of those
who had this goal (see 6.in figure 4.10).Yet theie 15 Jespotises represented only
23.4 percent of the academic goals of married students in general. The first statistic
(row percentage) will alert the manager of a high:school equivalency program, for
example, to the probability that most of his students will be married. The second
statistic (column percentage) will report to others the fact that this goal is only one
ofseveral approximately equal academic goals'ofmarried students. Indeed, in com-
parison with the column percentages for unmarried students, the goals of married
students are quite distinct (a clear majority of 59.6 percent of unmarried students
resporid that their academic goal is "to increase knowledge and understanding").
Thus row and column percentages are equally important to the analysi but for quite
different purposes.
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The chapter that follows will more fully discuss the interpretation of ques.

tionnaire results, and appendix F contains sample's of some of the kinds of inter-

pretive repoNts that institutions can prepare from the computergenerated reports.

Institutions should, feel free to adapt and use these sample reports in preparing

documents for local use. In addition, the staff of NCHEMS and the College Board',

(or consultants identified by them) can help prepare detailed interpretive reports to

meet local needs upon request.

58

68



5

Turning Survey Data into
Institutional Information

Using the data collected is certainly the most important and perhaps the most
challenging element in conducting a survey. Unfortunately, it is common for insti-
tutions to collect survey data but never to publish a report or otherwise attempt to
use or to disseminate the survey results.,Not only is this consequence a waste of
time and money but it also can contribute 'to an understandable reluctance on the
part of students and administrators toward the whole activity of conducting
surveys. The survey coordinator.must therefore disseminate the survey results in
appropriate formats to all levels of potential users (from students to college

s

presidents) both to ensure that the information produced is usable and to encourage
positive attitudes about the value of student-outcomes information throughout the
institution.

In this regard, it is critical for those conducting surveys lad attempting to use
the results to understand the distinction between data and reformation. Data (for
example, -the responses to a .questionnaire) are the direct results of observation or
measurement. They consist of the raw facts from which information can be con-
structed. Information, on the other hand; consists of data that have been selected,'
combined, and pr" into a form that conveys to a given recipient user some useful
knowledge upor ,which to base action. While the quality of data is determined by
the validity, accuracy; and reliability of the measurement process used in -data
conection, the quality of information is determined as much by its relevance,
timeliness, and acceptability to potential users as it is by its derivation from high-
quality data (Jones 1982).



The purpose of the final two chapters of the Handbook is to alloW survey admin-

istrators using SOIS to assess the quality of the data obtained through the survey
l

process, to suggest appropriate ways these data can be put into a form suited to the

needs of different kinds of institutional users, and to give examples of the kinds of

institutional problems and processes that can be most effectively informed by the

types of information produced by SOIS.
_

1

Assessing the Quality of SOIS Data

Generally speaking, the quality of survey data is based upon two factors: the quality

of the instruments used and the absence of response bias among those actually com-

pleting the questionnaires. The six questionnaires comprising SOIS/ have been

carefully Constructed and extensively field tested to minimize inaccuracies and
/

biases due to a respondent misreading or misunderstanding questions or instruc-

tions. Nevertheless, one important aspect of the questionnaire editing process is to

assess the degree to which students have responded appropriately. As mentioned in

chapter 4, invalid responses can oftein be corrected before data analysis takes \place.

Where such responses cannot be corrected, the, problem should be noted and the
/

inferences drawn from the data modifiedaccordingly. For example, on the Recent-

Alumni Questionnaire, students have been known to report their current job and

employment status rather than, as the survey asks, their first jOb. If a substantial

number of students respond in this manner, results of the question may still be

used, but they should be treated with caution. ;

A far more important potential problem for SOIS users is response bias.

Response bias exists when theitstudents who choose to respond to a questionnaire

survey differ systematically from the total sample of students who were sent ques-
tionnaires. Generally, response bias operates so that actual respondents tend to be

more concerned, more interested, or more enthusiastic than those who choose not

to respond to a survey. Respondents also may have stronger views and may have

more positive feelings in general than those who do not respond.
There are two general ap roaches in survey researchito the problem of assess-

ing response bias. One is to i olate a small random sample of those who do not

respond to the survey and try td, get valid responses by personal contact or interview

c;\for'Comparison with those wh originally returned questionnaires. Primarily for

cost reasons, this approach usually is not feasible in any but the largest surveys.
'Another approach, which can easily be done in a small survey, is to examine the

characteristics of respondents and\ bonrespondents using clemographic/background

data available in the institutional \ master-file records. rit,c.gh this approach is

technically less valid, it can produce\useful insights intn aie response -bias question.

Typically, institutions have in their records such information-as:
\ f

\Gender
Race/ethnic category
Home state



Age
Degree sought.
Major field
Grade-point average
Number of terms enrolled
Date of withdrawal (if appropriate)
Date of graduation or program completion (if appropriate), which can
be relevant in assessing possible response bias

Assessing differences between respondents and nonrespondents for these types
of characteristics can be Made by comparing percentages and means for the two
groups. For example, 56 percent of the respondents are women, 49 percent of the
nonrespondents are women, and the average age is 19 for respondents and 22 for
nonrespondents. In many cases, the differences may be negligible between the two
groups, indicating little response bias at least in terms of the characteristics on which
the students were compared. In some cases there will be moderate to substantial dif-
ferences between respondents and nonrespondents. The important point in investi-
gating the response -bias question is to document any comparisons between the two
groups and to cautiously interpret questionnaire results to the extent that it is
believed respondents may represent a biased group.

Among those doing survey analysis, the question is often asked what con-
stitutes a good percentage of- response to a questionnaire survey. As the above
discussion should indicate, there is no simple answer to this question. A 50 percent
response to a given questionnaire may be less representative than a 35 percent
response, depending upon the characteristics of those responding and those choos-
ing not to respond. Generally speaking, a high response rate is better than a low one
in minimizing the problems associated with response bias, and response rates ofless
than 25 percent should be treated with extreme caution. At the same time, whatever
the response rate obtained, there is no substitute for a. careful assessment of
response bias.

It is also important to note that response bias may exist even if a 100 percent
response is obtained.. This is particularly likely when administration of the ques-
tionnaire has been to a captive groupfor example, all members of a given set of
classes or all registrants completing registration on a given day or in a given place.
In cases such as these, it is particularly important to compare the characteristics of
respondents with those of the student body as a whole and to make appropriate
interpretive adjustments when" analyzing and presenting the data.

Creating a Student-Outcomes Data Base
An important part of constructing information from data often, involves combining
data from different sources to help answer a particular identified question..

. Considerable institutional exper ience has shown that reports that simply document
the. results of a single data-collection effort are rarely used by decisionmakers. An
important challenge to the SOIS user is therefore to appropriately combine the
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results of different questionnaires administered at different points in time both with

one another and with data derived from other institutional records on students.'

As emphasized in the first chapter of the Handbook, the primary goal of any'

student-outcomes data-gathering effort should be to begin to develop an institu-

tional data base on student outcomes rather than to simply write a report. This data

base can then be used on anongoing basis to provide different kinds of management

information. Such a data base may be as simple as a set of reports from the SOIS

Questionnaire-Analysis Service kept together and documented for ready reference

to inform particular, questions from administrators as they arise. Or it could consist

of the output tapes of responses to different questionnaires, which may be further

analyzed by statistical packages such as SAS or SPSS to answer pail :cular questions

(see appendix E). Finally, it could consist of responses on SOIS questionnaires

combined with other individual-student data drawn from enrollment and master-

ifile data. Figure 5.1 summarizes important student data typically kept in student

master files and enrollment files that can effectively be used in conjunction with the

results of SOIS surveys.
Indeed, an institution may eventually wish to ombine its computerized master

file of student' information with questionnaire information by means 'of a specially

written computer program. Both files must be sorted in the same order, and all

information common to each file should be matched. That is, if student ID, age

code, and sex code are on the master file (as well as on the questionnaire), then all

duplicate, information should agree. before a match of the two records is considered

correct. By using additional pieces of information to match records, the possibility

of matching errors caused by incorrectly punched ID numbers will be minimized.

Where ID numbers do not match, the original questionnaire can be reviewed and

files corrected. The resulting matched information can be stored on tape or disk as

one record for each respondent.
Regardless of its sophistication, the purpose of the data base is to serve as an

ongoing, continuously updated information resource to answer institutional -

questions about student outcomes.Terhaps the greatest advantage of an ongoing

student-outcomes data base is that it readily allows comparisons to be drawn among

different student populations and among the respOnses of the same population at

different points in time. Indeed, much of the art of converting questionnaire data

into usable institutional information lies in the process of building effective

comparative reports and data-presentation formats. Figure 5.2, for example, suc-

cinctly summarizes 'many of the main points of four successive administrations of

the Entering-Student Questionnaire for a broad university constituency. Figure 5.3

presents the common comparative elements from different surveys administered to'

the same, group of students as they progress through the institution; this chart

provides results of the Entering-Student, Program-Comilter, and two admin

istrations of the Continuing-Student Questionnaire in comparable form. Finally,

figure 5.4 presents a similar format for comparing 'different classes at the same, point

in time.



FIGURE 5.1

STUDENT NI ASTENILE DATA ELEMENTS USEFUL IN CONJUNCTION WITH SOIS

Academic BackgroundlAptitude Personal Background Enrollment Data Academic Record

Predicted, GPA Citizenship Student Type/Status Credits Attempted (by term)

School Attended Veteran Status Original Entry Date Credits Earned (by term)

IlighSctiool Class Rank Marital Status Original Entry Status TermlCuniulative GPA

High-SChOol GPA Financial-Aid Status Daylvening Enrollment CEELCredit's Granted

High-School Graduation Year Residence Hall /Status Probation/Suspension Status

Advanced- Placement Credits' MajorlMinot

Transfer 'College' Advisor

liransfer GPA

Test Results OAT, ACT, etc.)

Placernent-Exam Results



FIGURE 5.2

ENTERING. S :UDENT QUESTIONNAIRE SUMMARY

1978-1981

1978 1979 1980 1981

% Female
51% 54% 53% 58%

% Black
9 8 11 13

% Age 21+
12 12 14 15

% Not seeking BS
9 8 11 13

°/0 Seeking Business Degree 18' 20 23 21

% Who say following reasons influenced enrollment decisions:

Guidance counselor advice was very important 6 8 7 7

TSU recruitment was very important 5 3 5 4

Relatives were very important 5 4 6 6

Teachers' advice was very important 4 .3 3 4

TSU academic reputation was not important 9, 10 10 9

% TSU first choice ,

74 76 72 70

% Who plan to work.
53 56 62 61

7o Not needing occupational information 2 6 9 8

% Not needing guidance contacts
3 7 5 . 5

% Career pinning finds good job fit 81 83 80 92

% Wanting placement 'office job searches 47 49 54 53

% Not using private car
37 34 42 44

% Not from single-parerit family 95 89 83 81



FIGURE '5,3

1977 ENTER1NGSTUDENT COHORT SUMMARY

1977 1978 1979 1980

% of Original Cohort Enrolled NO% 73% 69% 62%

'go Graduated o 3 12 19.

% Citing Academic Goals 39 37 '41 28

% Achieving Academic Goals 26 29 32

% Citing Career-Preparation Goals

% Achieving CareerPreparation Goals

% Citing JobImprovement Goals

% Achieving job-Improvement Goals

% Citing Social/ Cultural Goals

% Achieving SociallCultural Goals

54 52 46 66

37 39 46

36 32 31 34...

31. 28 29

36 28 22 21

26 29 32

% Citing PersonalDevelopment Goals 39 .41 46 39

To Achieving Peisona2evelopment, Goals 29 27 24

% Employed 14 22 28 39

% Planning to Seek Postgraduate Degree 48 42 31 23



FIGURE 5.4

COMPARISON OF 1980 ENTERING FRESHMEN AND GRADUATING SENIORS

Entering Freshmen Graduating Seniors

% Female 57% 59%

'70 Black
18 9

% Over 21 (Freshmen) or Over 25, (Seniors), 26 18

'10 Employed 19 37

% Seeking Postgraduate Degree 54 26

% Citing Academic Goals 39 34

% Citing CareerPreparation Goals 36 0 49

°/0 Citing Job-Improvement Goals 32 43

"10 Citing, SociallCultural Goals

,
26 12

% Citing PersonalDevelopment Goals 31 39

% Majoring (Graduating) in Business 21 19

30 Majoring (Graduking) in Education 16 16

To Majoring'(Graduating) in Health Professions 12 16

010 Majoring (Grad6ting) in Social Services 9 11

% Majoring (Graduating) in Liberal Arts 42 , 38



Such summary charts accompanied by a brief memo that verbally describes
salient trends are often an excellent way to initially distribute SOIS results to the
institutional community. The list of items included in these examples is, ofcourse,
far from definitive, and should be modified to suit the assessed needs and interests
of college and university administrators. If student master-file data are available to
supplement SOIS results, a number ofardditional items can be usefully added to
such a presentation. For example, figure 5.2 might be usefully expanded to include
such summary characteristics of entering students as average SAT/ACT scores,
average high-school GPA, and percentage receiving financial aid.

A second useful kind of comparison is of SOIS results among different institu-
tions. The SOIS Questionnaire-Analysis Service report, "Program Profiles," for
example, provides summary results of student respondents on each questionnaire
from various types of institutions that have participated in SOIS.' These kinds of
comparative analyses are, of course, limited by the number of institutions that have
previously participated in SOIS. At present, breakouts are limited to general group-
ings of institutional type such as public /private and two-year/four-year/proprietary
classifications. As participation expands, so too can the kinds of comparative
analyses provided.

While there is always some concern that comparable-data exchange among
institutions will be improperly used, particularly in a normative sense, enough
valid reason's exist to justify and support the exchange of comparable student-

-outcomes information. Comparable data may illuminate, problem areas within an
institution while also showing that certain problems are common, among institu-
tions and perhaps not correctable by individual scho-ols. An institution using the
Program-Completer/Graduating-Student Questionnaire, for example, may find
that graduates from certain program areas have difficulty obtaining-jobs. Compar-
able data from graduating students at other institutions can show whether the
problem is universal or is limited to a single institution. Either finding could
certainly lead to a different institutional course of action.

In sum, the concept of assembling data on students from different sources into a
single ongoing data base and of using data drawn from this data base flexibly and
comparatively to meet the needs of institutional decisionmakers as they arise cannot
be overstressed. Data assembled and used in this way will have a considerably
greater institutional impact than a single comprehensive report issued after each
data-gathering effort.

Identifying the Users and Uses of Information

If the interpretation of survey data is to be meaningful, it is important to identify
the key users of the information derived from the data and the levels of information
use. When an institutional advisory committee is established in the survey-

ti

3. This infbrmation is provided on a summary basis only. The confidentiality °Peach institution is fully protected.

'
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planning stages, this activity may already have been completed. The kinds of ques-

tions and issues raised by the adVisory committee should provide an outline of

critical issues that must be addressed in survey reports. Even when there is no insti-

tutional advisory committee, there may be documents or records of conversations

outlining the concerns of those who suggested that the study be pursued. In the

absence of either kind of a priori records, 'the survey administrator can list the titles

of various potential users on one side ofa page, and on the other, the possible uses of

the survey information by.each.'Another approach is to prepare a similar chart

based upon a list of the most important perceived problems facing the institution

for example, attrition/retention and job or educational placement.

In both cases, it is probably most useful to summarize these exercises in terms

of an explicit set of research questions for each user sir use that the information

provided by the survey may be able to answer. For example, explicit questions

associated with a dean of student services as a user might include: "What are the

characteristics, of those who are satisfied and dissatisfied with particular services?"

Those associated with an academic dean as a user, on the other hand, might include:

"What are the differences between departments in the academic and personal goals

of their students?" or "Which departments have been most effective in placing

their students in jobs related to their training or in programs of further study?"

Similarly, research questions associated with an identified institutional problem,

for example attrition/retention, might include: "What are, the characteristics of

Audents who drop out as opposed to those who persist?" or "What particular

negative assessments of the institution and its services are given' by .thosed who

leave?" or "Are the academicand personal aspirations of those who leave different

from those who stay?"
Not only will different users want to answer different questions from the survey

results, they will need different kinds of reports. The president or board membePs, '

for example, may want nothing more than a two- or three-page executive summary

that highlights the implications of the findings concerning major policy issues and

alternatives. The director ofinstitutional research, on the other hand, may be con-

cerned with detailed statistics on every questionnaire item. The director of admis-

sions may be interested only in a report on how students learn about the college, so

that recruiting activities can be tailored. The director of the graduate placement

center may be concerned only about the kind of work students plan to do.

The survey administrator will thus most appropriately write a series of reports

or memos based upon the data collected. Some may be issued immediately after the

survey is conducted; others may be distributed over a period of time. Many writers

of research reports have found that several small reports, each dealing in some

depth with a particular issue or item, are more easily read and understood than is a

large report covering all aspects of the study.

Deciding what specific pieces of information may be useful to a particular

decisionmaker is not an easy task. A good place to start, as outlined.above, is to

determine the major responsibilities of all potential users and then to gear the infor-
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mation to fit particular responsibilities of each within the organization. It generally
would not be appropriate initially to give a college president detailed information
-related to each department within the institution. It would be appropriate to
develop a report for the president that would give general indicators related to the
success or failure bf the institution. Academic deans, on the other hand, might be
interested in departmental breakouts but would want the data summarized and
arrayed so that comparisons between departments were readily apparent.

Providing a truly useful report takes time and experience. The person prepar-
ing the report should-solicit from the users their feedback on the information that
was particularly useful to them. This feedback can be used to modify and improve
future reports. It also may be helpful to ask users what they specifically want from
the report before beginning to write. Frequently, however, this process can be
frustrating to both the user and the report writer because it is difficult to identify
ahead of time specific needs from thereport when one is not familiar with the data.

Appendix F, Sample Reports from Student-Outcomes Assessment Surveys,
provides four examples that can be used as models for survey reports or memos.
The first two reports are examples of executive summaries; the third is an example
of a report prepared to deal with a specific problem. The final report is an example
of a complete research report summarizing the results of a former-student study.
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Using SOIS Results in
Decisionmaking

It is important that decisionmakers not only re ei e information displayed in a
meaningful manner, but that they also are able use the information to effect
positive changes within the institution. Encouraging inStitutional-decisionmakers
to actually utilize student-outcomes survey results is one of the most challenging
but potentially rewarding tasks facing the survey administrator.

Not every survey, of course, will cause widespread change, nor should it.
\Student questionnaire responses on' a particular issue may be onlythe first piece of
information available on a potential problem, and decisionmakers will want to
assemble information from other sources to see if change is warranted. Indeed, a
number of institutions use SOIS surveys in precisely this mannerto help pinpoint
pAtential student problems that can then be made the subject of more intensive

In this way, :SOIS surveys, regularly administered, can helP set an
effective institutiOnal-research agenda. Finally, student responses will in many
cases document a high level of satisfaction with the status quo; in such cases, the
information provided is of utility to decisionmakers, but changes are warranted.

Ipstitutional experience has demonstrated that student-ouicomes information
is most likely to be used when it can, be directly incorporated into regular ongoing
institutional decision processes or when it can be brought to bear directly upon a
widely recognized institutional issue ori problem. Furthermore, institutional
experience with SOIS and Other student-outcotheS data-gathering mechanisms
has produced a number of strategies and approaches for promoting outcomes-
information use thioughout the institution. While each institution will appro-
priately 'develop its own techniques for applying.SOIS inforrhation, this chapterois
intended as a brief overview of the kinds Of applications and techniques available.



Applying SOIS to Institutional Processes and Problems.

One way of increasing-the likelihood that student-outcomes information will be

used by institutional decisionmakers is to ensure that the information is in a form

suitable for incorporation into some of the regular activities that administrators,

engage in. For most decisionmakers, student-outcomes information falls into the

category of "nice toknow" rather than "need to know." The information provided

by SOIS and other data-gathering techniques will be much more likely to be

recognized as relevant if it is not seen as distinct from the kinds of productivity

information upon which most decisionmakers claim to base decisions. Indeed, it

should be recognized that information about student outcomes represents an

important component of any assessment of institutional or tl epartmentayunit

productivity.
This recognition has in fact increase' in the past five years, primarily due to

contracting institutional resources. Boards of trustees, state coordinating and. /
governing boards, and accrediting bodies have begun to give particular attention to/

and to hold institutions accountable for quality of output, as well as efficiency. And

perhaps more importantly, as enrollment maintenance becomes more difficult,

questions of student satisfaction and the reasons for it become paramount. Both

tendencies argue for an increasing role of student-outcomes information in the

institutional decision process. .

Student-outcomes information of the kind provided by SOIS has proven of

value in a wide, range of regular ongoing institutional activities and decision

processes. Included in these activities and processes are the following:

In the preparation of accreditation self-studies. 'Regional accreditation

bodies are increasingly interested in assessing the degree to which

institutional activities meet student needs. Graduate surveys to

evaluate student success, in job placement and in preparation for

further study have long bden strongly encouraged as a part of institu-

tional self-study. activities. Increasingly, studies of currently enrolled

students to assess satisfactions and dissatisfactions with particular

aspects of the college experience are also being encouraged. The kinds

ofinformation provided by SOIS are well suited to these requirements,

particularly if information has been collected 'on an ongoing basis.

Indeed, one large northekstsern public university recently made a

description of the structure and findings of its ongoing information-

gathering processes the centerpiece of its accreditation report. A

prominent place was given to the collection and analysis of student-

outcomes inforrhation.
-"\, In p"rogram-review/unit-evaluation activities. 'Among public institu-

tions, academic *program review has been growin'g in importance as

governing boards seek ways to allocate scarce resources to the most
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effective programs. A similar trend has also been apparent- among
private institutions. While academic program xeviews in the past were
concerned primarily with an "assessment of faculty quality and the
rangeand depth of the curriculum, increasingly they are including an
outcomes component. Usually this is in the form ofa survey of,the
program's graduates to assess preparation for employment and for
graduate education in the field. SOIS has substantial advantages in
providing information to aid this process. By using different sets of

departmentally designed local questions on SOIS instruments, the in-
scitution can obtain data on standard items to enable interdepartmental
comparisons to be made, 'while allowing each department to investi-
gate those issues that concern it most. Similarly, reviews of non-
acaden-tic or service-unit activities are increasingly requiring a user
survey. SOIS questions on levels of use and satisfaction with services
address those needs directly among different populations of students.
Again it is important to stress that such evaluations are more valid and
valuable if collected regularly rather than on a one-shot or unit-by-unit
basis.

In institutional planning and budget-review activities. The uses of
student:outcomes information in institutional planning are many. One
small private liberal-arts college is using various kinds of outcomes,
information to review its mission in the light of actual student charac-
teristics and achievements. A regional public institution- is using
graduate survey results together with regional economic projections to
prepare a schedule for planning and implementing new occupational
programs. Finally, a large urban community college is currently
developing a computer-based,, comprehensive, outcomes-oriented
planning system to provide a context for annual budget reviews.
In developing student-retention strategies. Student-outcomes surveys
will often reveal patterns of difficulties and dissatisfactions among dif-
ferent kinds of currently enrolled studentspatterns that may often
lead to a decision to leave the institution. Comparisons of the responses
of graduates and former .students may also reveal considerable dif-
ferences in academic and personal goals, as well as different percep-
tions of and satisfaction with the institution. Both kinds of information
are of considerable value in planning and implementing institutional
retention strategies. A number of institutions, for example, are using
SOIS results in conjunction with other student data on dropout's to try
to isolate-a set of early warning signals in a student's decision to leave
the institution; high-risk students can thus be identified at an early
stage for particular attention. Similarly, many institutions are using,.
SOIS to determine levels of use of particular student-service areas by
dropouts and persisters; if dropouts are not aware of, are not using,
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or are not satisfied With a particular service, attempts are made to

improve its visibility and the dimensions of service provided.

In using student-outcomes data to develop student-retention pro:

grams, it is important to stress that this should be an institutionwide

activity. Often the' feeling is present on campus that retention is a

student-services piloblem. In contrast, most student-outcomes research

has shown such factors as program 4uality and.. faculty contact to be

among the most important factors involved in retention (see especially

Terenzini 1979). Research has' also shown that the most effective

retention strategies are institutionwide and have been developed with

the full participation of all institutional constituenciesfaculty, staff,

students, and administration. The importasce of a committee with

broad, representation from all constituencies to review the retention

implications of student-outcomes information cannot be overstressed.

One public regional university has formally established such a com-

mittee in its governance structure with the responsibility to make

retention recommendations to the president on a regular basis.

Reviewing and discussing SOIS results is one of this committee's

primary tasks.
In developing recruitment materials and strategies. Outcomes surveys

not only can discover the difficulties and potential difficulties of

students but 'can also document their successes and achievements.

Both are of importance in developing effective recruitment strategies.

Knowing the characteristics of the persisting, successful student can

help determine what kinds of students should be given priority in

recruitment. Furthermore, effective presentation of the success of

recent graduates in finding employment or in 'furthering their.profes-

sional development can increase interest in the institution among high-

quality students. On the other hand, identifying the special prob erns

of particular student populationsuniversity students, older students

or part -time students, for -examplemay allow the institution to

develop special recruitment materials for these students. Such

materials may be designed to help prospective students from these

groups more effectively prepare themselves for college work. Or they

may assure prospective students that appropriate' support services to

meet their needs are. available. A large southeastern public university,

for example, has recently developed a minority-recruitment strategy

based upon reviewing the success of its minority graduates and upon

stressing the kinds of high-school preparation required to perform

effectively at the.university.

These are only some examples of institutional problems or processes to which

student outcomes information such as11-17,t produced by SOIS can be. effectively

applied.
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\

Some Themes of Infornmtion Utilization

A number of recent rct. 9tch or demonstration efforts, have recently been under-
taken on the use of student-outcomes information in institutional decisionmaking.
Among these is a three-year NCHEMS demonstration project funded by the W. K.
Kellogg Foundation, with situ at sever, p ;blic universities and community colleges
nationwide. Developing evi . -om this and other projests on student-outcomes
information utilization inci t' at information of the type provided by SOIS is
most likely to be used by adii.,,,istrators:

When the information needs of institutional decis\ionmakers are
carefully assessed by those collecting the data, and th relevance of
student-outcomes information to their particular area of responsibility
is stressed continually by those providing iC
When the information collected is disseminated in a series\ of tailored
memos to particular dccisionmakers or is included in the response to a
particular decisionmaker's request for information
When the information collected is presented comparatively so that
contrasts between different types of students and trends over time are
highlightedoften through graphic presentation'
When the information collected is effectively integrated with other
kinds of student dataoften more familiar to the decisionmakerto
yield a comprehensive picture of a particular problem
When a clearly identifiable institutional problem is present, for
example a high attrition rate, and where there is high-level administra-
tive commitment to solve the problem
When an appropriate forum for meaningfully discussing the institu-
tional implications of student-outcomes data is presentfor example, a
retention or student-success committee with broad representation and
high-level administrative endorsement
Finally, when an attitude can be developed throughout the institution
that the improvement of student outcomes is important, can be accom-
plished, and will be rewarded

It should be recognized that development of these conditionsparticularly the
last oneat a given institution is bound to be a slow process. In the last analysis,.
using student-outcomes information requires an attitude change on the part of most
administrators toward the recognition that this kind of information can help them
solve their problem. It is up to the survey administrator to foster this change
through prompt, short, problem-specific responses to particular concerns and to
encourage information .users to communicate what they need and to critically
evaluate what they have been given. Cornmunicating what others have done; with
similar information both within the institution and at other institutions is an inipor-
tant part of this process.
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The same, of course, is also true of students themselves. One reinforcing

technique that can encourage improved future participation in questionnaire

surveys is showing respondents how the results are used. (Providing student feed-

back is particularly eau with on-campus questionnaires, such as Entering- and

Continuing-Student surveys.) Most students will be interested in general survey

results as well as any changes in college or university policies or practices resulting

from the survey. Feedback is especially important for graduating seniors and

alumni since one of the objectives of contacting them is to maintain their interest

and encourage their support ofthe college. If alumni and those who complete pro-

grams ,feel that their responses are influencing changes, they are more likely to

become involved in the institution. Students currently enrolled may also maintain a

more positive attitude toward the school. Thus when change does occur, it is

especially important to report 'it to the group who helped bring it about. And even

when there are no changes resulting from a survey, it still is important to inform

respondents of the general survey results.

In sum, ensuring that surv,y information, once collected, is in an appropriate

form and is introduced into an institutional forum where it can be effectively

utilized is by no means as simple an activity as administering the survey itself. But it

is equally a part of the survey administrator's responsibility. In undertaking this

activity, patience may be a primary virtue, and a number of exchanges may need to

occur before institutional decisionmakers begin to recognize what is available and

how it can be used. Utilization efforts, however, can rapidly acquire a momentum

of their own as this process takes place.
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111 N I with ti dins snick/ 11t

I', O Int unthininnt nil tilsitwlinto

19.

0. I' Other

14, I tow did yen loatt abtiul Our 1 1,11t.go./ it( it. .111

itrnh thatuaPply
17 (1 From peon'', ,It Inv high w hool
01 I rrom rolativos, ttion(k, ,91111,1916111

119 2 From a rtintiistintativeul this
140 From a cullorro plot vitatt setvn o gee .1114o other

cdtication-intorinat ion sood«.
1.11 Frorrra collorro Ado);

4IJ, i From Material I nit tilvtid m the mod
141. I) I retry' material I toad ill a new-41111)yr tit mort,inno
144 7 1:ruin d radio or IV advornsoniont

8 From an Information display at an otIo( ,It ion hot,
shopping «into-, monis slindat Inc anon

Mier

15. d Was liter «dInge your first him(

Yes
14'

1 -1 Nn

b It nn. what kind of uIhe wags our I irst rhmc ei
-II A ptiblit two-year follogy

I A ntibln totir-tiar or (inn niPs
2 A private olltigti"nt uuivcndv

A vor 011undl,te( 19111.11'1(11°01, hosp11.11 cc 11001

of nursing. tradosc hool, or business s, haul

1.111

4 (Ail
\N'hilt was 010 1101111' a the ()111g1 th.11 was mut

. findcl ye

16. Do you plan to applrjor financial aid at ilia r ollt.41.,

--D
Yes, I !law ,,heady applifit I

14 I 'ins. I plan to apply .

2 No. I do not lliitik I Will ever apply
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i7, \'lion would moat prefer to tdkr, 'y0111 r lassl's,

Itt Mg'
11 \A'nnkday mornmn,

I \.% 1.01.11.1Y IIIII'1110(111s

2 Wer4(1.n,' nverung,
Anynnw doting the %%vol.

during 110' I'1400II
5 No prntnrom

18. 1)1)

1'0

Vf Al 0,111 to enroll at Our «dingo net Wont

ll Yos

I No, I %%ill r timpletv Inv nropr.nn thn, 111111

2 Nu, but I 'dm' tti return at sown haw° date

I Nu, I plan to lt,mstor to ,fflothor anew.

NR I 110nn nu platr, for od(Ittion I ndm ,Ittot1

nolo
5 I do not yet know flIN' 1101s trim nevi 1,1111

ADDITIONAL QUESTIONS SECTION

Ad(hoonal rion.tion, indy 11,1%1.1)14.n added to Ihr, pontn(1 Inrnl hy your 1 11111'141 II you have been asked to iIIIS%%1', 061101111,11

(Illl 1111,'11,1. 11,1 OW blAt.shl.10%% Ilt rt.( one your 0,11()04-

,()

C
20 21

1

E-1 1 1 1-1 L_1
22 211 24

rat
26

1-1
27 28
no 4.1 IQ

30
161

( 1

31

nC
:12

o pa,

01.0s UM' dii ,I).1( e 11011A% fur .111V ( U111111(11, %Ull hdce dhuot our c()Ilnpn, Ilik questionn,no, in OM thing 01,0 Ore

t1,,110nn%%0111o,

4
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LIST A: MAJORS AND AREAS OF STUDY

Programs usually requiring four or more years of study

0100 Agriculture and Natural lesoilices
0200 Au hue( titre and I. nvirommin!al 1)esign
0100 Area Studies (inc hides Asian Studies, Black Studios, etc
0400 Biological and 111e Scion«is
0100 liosint.ss and Managerm 'lit
0600 Conimunic.,0 10115

0700 ConMuter and Information Sciences
0800 I dm ation
0400 1 nginciprini.;
100(1 line and Applied Arts(inc lodes Art, Dance, 1)rarria, Music, etc.)
1100 I ()reign Languages
1200 I leak!) Professions
IMO 11onic. tronomics (includes Clothing and I extiles, Institutional

llousiikeeping, and Food Service Management, etc.)
1.100 1.ao.r

150% Letters (inc lodes( 'ative Writing, Literature, Philosophy.
Speech, etc I

1600 Library Stoic
1700 Mathematics
moo Military Sc ninces

'1000 Physical Sciences (includes Chemistry, Physics, Earth
Sc itnces, etc )

2000 Psychology .4

2100 Public Affairs and Social Services
22(1(1 Social Sciences (includes AnthropoloiY., Economics,

Hist my, Political Science, Sociology, etc.)
2300 Theology and Religion
4000 Interdisciplinary Studies
6000 Other
7000 Unchicidecibut probably'program of four or more years'7'

Programs usually requiring less than four years of study

500(1 Business and CommeiCe Technologies (includes Accnunting,
(Tanking, Commercial Art, Hotel and Rest aurant.Managenutnt,
etc )

5005' ' Secretarial Technologies (includes Office Supervising and
Management, Stenogra(ihic and Typing lechnology, etc.)

5006 Personal Service Technologies (includes Stewardess I raining,
Cosmetologist, etc.)

5100 Data Processing Technologies (includes Computer
Programming, Keypunching, etc.)

5201) Health Services and Paramedical Technologies (includes
.Dental and Medical Assistant Technology, LPN, Occupational
and Physical Therapy Technology. etc.)

5300 Mechanical and Engineering Technoldgies (includes
Aeronautical and Automotive Technology, Welding,
Electronics, Architectural Drafting, etc.)

5317 Construction and Building Technologies (includes Carpentry,
PlUmbing, Sheet Metal, Heating, etc.)

5400 Natural Science Technologies (includes Agriculture Technology,
EnVironmental Health Technology, Forestry and Wildlife
Technology, etc.)

5404 Food Services Technologies (includes Food Service
Supervising, In'titutiona I Food PreparatiOrt, etc )

5500 Public Service Technologies (includes Law Enforcement
Technology, Teacher Aid Training, Fire Control Technology.
Public Administration Technology, etc.)

5506 Recreation and Social Work Related technologies
8006 Other
9000 Unacided but probably less than four year program

NOTE: On the actual SOIS Questionnaires, LIST A is printed on a panel extending from page 2. Because it is identical in

all q .stionnaires, it is reprinted in this appendix only once.
. 111;
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LIST B: OCCUPATIONAL TITLES

(/1 Agricultural and I oritstry ()ccirtiations, 'slims, and Hunters

02 (lour al Occupations
(14 Constrm tion, Drilling, and Mining Occupations
04 Executive, Administrative, iuul tslanagetiol ()1 cripations

Oh Elealt141)iagnosing and I rearing Practitionets

1)7 Ilealth I ethnologists and 1 echnicians

011 Nlarketi )(t, and Sales ()cc upat iohs

'09 Material (Limiters, Equipment Cleaners, and Laborers

'10 ,N.41,clwriir's and Repairers

11 istibtory Occupations
12 Natural Scientists and Mathematicians

1.4 Nurses, Pharmacists, Dietitians, IlieratlAts, and Physicians'
Assistants

14 Production ()Ccupat ions (Occupations concerned with
setting up, operating, or tending of machines and with
hand production, usually in a factory or shop)

Service Occupations
10 Social Scientists, Social Workers, Religious ih'orkers, and

tawyurs

17 leachers, Librarians, and Counselors

lit technologists and -lechnicians (except Health)

1) 1 ran sport a tion and Material-Moving.OcCupatioti,s

20 WriterV:Artists, Editors, and Athletes

21 :::01114.1

More questions,on page 4

NOTE: LIST 13, printed ori the backside oet he panel showing LIST A, is included only with the Recent-Alumni Question-,
mire; in all other questionnaires this panel is blank,
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F

Continuing-Student
Questionnaire

(Two-Year Institutions)

44

PERSONAL IDENTIFICATION SECTION
Dull))) ,01111)1.61)) this All (1011 you dr( 1,,k()(1 to do so 141())ho print

1 11111 1112'11

70,1 1/111112 44.7% \II up) 51711

" 1 12

Al)p) Alt INN) II it )),1 111)(11 1)12 (1)111 (.1 III ((11:1)1

Al 1 1 )1 \ 1 11)1 11111 All( )*),. \101.12 _1111L1
22 III

1.1

4,1

1
I 1 \I)

\III \I, 4111110 NM MEM
( 11111111 11

211

N1101111
1`,.111.1

II II VII) I \I Mii112

',1A11 /11'( 1111

National Cater for Higher Education Management Systems
The College Board
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. '
STANDARD QUESTIONS SECTION

INS1 RUC TIONS:

spin dit dire, tit in, III given hit empleung main of
the tiot.,tit n, In the questionnalie \Allele no dire( tion

gis en, pleas,: r III It. Ole nothlrel cit thp

'mist .10ft(0)/11.00 0.S111111,1', slit II IS III 01 5,1111/1k.

11111'st1011111..111%1

4. Ire Sou , it nills marinnl?
0 }es

ON( t

II 5110 '.11'1101 c unrmh 111.0411,1 you would IN II` the

ralinher I

(a I lin', long laua. 5,11111111011 at um 'Mew.?

It HMI 11'1111

I I )00
Issosedis

s imin. sear,
'I lino sears

Imo dam tom si.ars

7. I ho tollowng statements rolled the goal, of man)
shutouts, In the lirst column. please cif( lo low!, op !how

P1115 thaLare important 10 you at Ihos tune. In the set mil
«donut circle the letters of those goals Oho son reel sou
.tre,tchtestrig or have achieved

' I hr,o 1;0,11% are mirutarit Mine this time

Acadernit Goals

lit'F,eitoals I am achieving or has e a( eyed

I. .

:"

11.11 ns soot se..?

I eniale
1 NIalt.

89

nt

A 90

II '12

C 94

A

14.

C

To inc roast, toy Isnosaledge and
Undeistanding in an ru 'Melon I ield
To ohl.urn a cot te it rite or degree
I ()complete «wise, 'Hy i!,siiir) to trair.Ity
to 'mother educational institution

,y;" I) .11, I) (idler

2. I !IA', (10 you des( tate 5, mrsidt? ( lit loom. Career aryaration Goals

... o Amen( an Indian 9. Ala,kon Nitive 97 E nn I 1 o (Its( IA rr c artier inturests

i I ,Vaan. Islaralgior I ilipino 99 I ion I 1 o long -teen 1 owe' plans ancl'or

2 Itla(k In an goals

t I lispann Chicano or !spoillt) speakiniArnericAT tin G to: G 1 it Aop,ito for 'fauns 'seer

1. I

!inept Cam 0,11,

othei
Ito

im

1 1 lei 11

I Mr' 1

()tiler .

lot or C.areer-Improvettient (;coil,

loss old are sou'

I . impros:s. my knosvIr.dge tin him al skill,
and or«snipeteor 'vs for my lob or c,11011

- Landis It) 1117 I Inn I 1 increase my chances for a raise and, of

I 111 to 22 years 11.45110)100

nn

2 _11 to 25 soar,
I 24, Inc 10 sears

inn K nn K Other

SI to 40 year. Sociarand Cultural-1'am( ipation Goals

1 41 to 50 years '1 t 1. 112 I 1 o biTt4110 ,actively involved 111 411Cient hfe

I, 51 10 b0 years and campus activities

7 tI years or mcg.1! 1 1 I t at NI 1 o increase my participation in cultur,,,d and

social events .

4. Ale you current is married? -.
N tic, N I ofneet people

Yes 117 (4 118 () Other

.../E01 No
I in I' I2n

rrnal-Dove opment and lairschment Goals

o Inc lease my selcont Oen( rt

5. Do you feel that youhavh pin ncanent 11,110111 op/ 121 Q 2: Cl 1 n improve my leadership skills

Circle all that apply.
p (I No;

s 121 1.2 /1 o improve my ability to get along wiffi
others

tit 1 Yes, restricted mobility
114 2 Yes, resin( led hearing

125 S 1:11 S To learn skills that will enrich my daily life,
or make nie.a more complete poason

85 I Yes, restnated vision
tor 4 Yes, but I meter not to rkn-iird it On this loon

127 1 1 ii)(1(9.9101) my ability to he independent,
sell-reliant,. and adaptable

it 5 Other 1!'1 U i to U Other
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I. I mill the list of ),10,11`. III 11111'011111 1111',1'11, \PIN t 1111.

111100 111,11 ON' 1111151 111111W 1,1111 111 it this time and
'1`111111 011'11 t 1OW, 311'1011, 1111 W01111131', 11 0111 11111,1

111111,,I1,1111 4101 Is 111 11111 III ,1 1 di!. 111 1111111P11,

1,1111.1 1111' 11'0111 It 11 11111 111s1 I II\

NI( . , 1 se« and Atm(
hulk .1101 I Imputtant

t it

11
I hird-Ahisi
InIpoi tont

sf hat 11140,4. ate 1,1 ull st,urlsitt Iowan! at
a11r1 is hat I the logliect 11114101' 51111 tllimately

plan te earn? ( J r , oltrolhv m 0,11 h « druno

( fluent

1

I 41 --

11.111 cite
17)

--;1/ No11 Si'v/.111g .1 1.1 of it atom
.lagitte

I Cektilit ate ol 11111.. year of

less

Coital(ate of mute than '
11111.V1',1)

1 1,1111

eg,. te.1 It I I L

Graduate ul 1111111,.11 .f1,11

degieft

its

1 1, When ls11tlld w11 putter to tilkl. 1.1.1NNI.s,

tt V1.1.1,11I15 1110111111115

I VI'1'h1111 alleinuuns
2 Vititkday es ening.

Am luny during the witifk
1 Am time (lutig the sseitkond

NI) 111011.1M It

I-I. I )11\ ill 111,111 to vim ill at our college nest term,

I No, I will t unipliffe my program this term
Nu, but I plan to return at sumo future date

Idl-
I Nu, I plan to transfer to another t ()liege

4 Nu, I hose no plans for additional education al ,

this time
5 I do not yet know plans for next term

15. 1111 voting finani sal ,u1, which ol the lollussing 1. ti

101 Vold
0 I have received financial Aid

I I have applied for financial aid but svii, denied
2 I have not'applied for finals' 1,11 aid but plan to

apply in the future
3 I do not think I will (.V11,1016.

16. The following are 11111,1«, provided ti «dlegits I low

would you evaluate those servit its as Iii ota

college? For each sirs Iv the inimhot of rhy
response that A most appropriate

0. ,1 Itlease sqtf ul v nu intended motor of area of study
in om mifege

17'

'Naas 1011, at List A: Majors and Areas of Study and
ern« in the Tarsi., twins the l «aode number of the 1.1

atitgorN in whit It Nana maior or areapf study falls. 1.11,

1.17

I -1-1 1.111

.ipd,
1 11 PI

.0,1i

At
II, What is your intended enrollment status? 152

0 PriMarily for art flit full-time (12 or more hours I'd i

eat h term enrollt.11 i'..t

1 Primarily for 1rdit part-time (less than 12 hour, . 1 5 5

each term enrolled) 160,

2 Primarily not for credit 157

1 511

12. \\that is your primary employment or ra «mat ion ,tatte,
it this tio ,e? Circle the most appropriate response.
(1 I. inDlovcil morethan half time

I I mployed half time or les,
i4i 2 I lowelooker, not employ0act,idi. of the hona.

i Not employed but svotildliVe svork

4 Not employed and do not rare to work while
attending v011!ge

3
0

lAlid not kitusv about this seiv if e
I Kt., ,11)11ill 011, ',PI 1,11 I' 3/111 11113 1101 11.111

I 1/1,1.13 11/1`,`,P3111 0,101155,15 ',,1111,1 It'd 511111 11

1 11,141 1111s sirs Ile hill 15,1511111 N,1115 11111 111111 11

It 1 .. i Admissions
0 .. I Regit,tratiint
0 I 2 1 Business Oh( ft

0 I 2 1 Al atlemit advising
1) I 2 ,,t (,11111,1111 P, monsttling, and testing

0 I 2 I Reading, sv-riting. math, and study-skills

Improvf;pet,13.

0 I 2 t t (goring .t.,

1) 1 2 I Minority affairs
0 I 2 i AUllitge cultural pfugrains
II 'I 2 1 Reareation araltathletii programs
Ii 4 2 1 1 Irian( ial aid

0 3 2 i Student employment
0 I 2 1 ('drier planning
It 1 2 3 lob Plot Ifinent '

irai B 1 2 3 I lotisitit servu Ifs

11,11 It I 2 t Cafeteria
tit (1 1 2 3 Health servii es

11,1 lk I 2 3 I thrary -.3)

IWO I) 1 2 3 ..331111(1 care

toa .0 1 2 3 Bookstore
ii,s 1) I 2 3 Parking
ila. It 'I 2 3 Campus security

,2'.

11,7 (1 I 2 I ()titer
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AI)I)ITIONA I. QUESTIONS SECTION

Addoi.fimt 114 \ 1. )10011 .1(1111.11 III 111i, 1111111td 1111111 11\ \ (Hi 11,11. 1.411 ,14.i'd It, ,111,1.1

1111.,lin11 I dettsi. Hsi' OW 11()40, 111.1i1\ III 10 1 1111 NI /Ill 11111111SP,,

L-1 F- -11 [1:1 El Ll
18 18 211 2I 22 2 1 2.1 21 th 27 211 PI 11/ 11

17.1 Hu 1111

r11,I10 l +1' holt 11tl ,111 1.1111110111, tun hit 01)111 1.111 11411.1;0. this timislionititirii

1,111 ttiIii ii

.!P
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0
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Program-Completeia
and

(-4 Graduiting-Student
Questionn'aire
(Two Year Ingtitutions)

e)

PERSONAL IDENTIFICATION SECTION
1),. not ( omplott. this sec Iron unloss you are asked to do so Muse print.

'I-F I I 1 1._1 I I. 1

I 12

I& I IltNI
II

\ ( )1111 N \ II 'AIM II I.NY \ 1'1'1 Alt ,N 11It I Im( ( gtiy,

It III `.1 II I 11 11 Alt( ,N WI It

1'1 \ N IN( \t -111 11)121

N I RI I I \ NI, NI \ 1111'It

11111111

11111

I I I I 1'1 II 1 NI MI It

111 /1 II I E:.

1111111_11111
'1111 lII 11111

Al i11
s I MI

1,1-111J11-1
/11'1 II 11

4 77

;
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STANDARD QUESTIONS SECTION

MIMIC MINS:

`vet Ili; 11114 111111\ eavon for ompletitiv, 111.1115 id

the niiii,hons Ili, 11v1.,t11nulaur \VIII'''. moiling lions

iii' 4515o11 plods'. Ii' 111. 11111111 11.1 111 11'111'I 1 11 1 1 11.

1111 1S1 01 11 111 11/1 1.1 1I. *1011111. ,ell 11 .1" III 1 1 11. s,Ill 11/1t.

1 1111..411 III 11.'11155

1,1/111/11,

, kri. wis
I) 1

CON"

II 5no ow not I unveil \ monied, soil siusrld i n. Ii' t110

11(11 11111'1 I

I. \ \11,0 Is 41.v)

It I

\

2. 1 Iriis dem 11111 \ \eh+ lir( !poll('

11 \1111.111 11 .111 1111 11,111 01 1.111,111 NMI% 1.

1 ,1,111, 1%11 11 11 1,1,111(101. (11 1 1110111

Min k Alio Arhein on
4 1 Itsponii , ( lin ono. tit Spanish ,peaking Alttetltan

4 \\imp nl ( osion

( Idiot

4. I I'm uliI ole %ono
'Mrs

1. lit to 22 spars
In 2'; st.,ils
to ii) V 1.,IfS

1 II lit .1() wars

; 41 to.ein ears
hi) years

7 61 sears or more

4. Are sou 0110.110V married(

nlLn
Yes

No

5. Do you feel that you have a permanent !tooth( olio

Circle all that apply.
iv 0 'No
151 1 Ves, restricted

,A4 2 Yes, restricteillworing
Si''.. restiii ted vision

Alt 4 l'es, hue 1.prefei not to romml d on this form

5 Other _

98:

105

b. 1,11.:\i 41i)11111iiIN 11,1:11,\Iii, 11 Ill 1 1001 1 ,11 1 II 11 1

I h111`

PA.
1%%1)11.,1 .

i HOP:,
I( 1 11 1,1'01.1

1,11' 111.111 11.111 I II 11 1 1'01,

1
7, I ho lollo mg stoNnionls ratter I the goal. I ii man \ ollegli

4iiiilpet, le the first column, please lot le the lo tots ol

/host, foal) that are impottanoto you it flu, 11111, In Ow

sot (mil c ()barna. circle the letters of thp,o goat, 5)15 /CO

u 111 We .11 Inn% Inn or haVe 11ChiVvrt I 0

,
ai A

))i

thest, gool ditylitilortartt tome at the,

thew goals 10t11 :I( 1111.111V, 1 11 11,1% .11 1111`% 11

Cadt./11/1 (,0,11s" 0

A to )lnt.ted e mi. lea lorliie and
uetle/41,,edion moo ii Alm) I riild

If To ()Niue die

C. lot 1,151 s1,011.1 1.s1,11 s 11 1 I1,111,111

11) .111i01 111 1.(11 11 ,11 11111 11 111

1) 'II. ( )thor

heihilation ,o,t14

97 L nit

tot I WO

I

I

11(11,(,1%11 moor inteit,l,
1,1 lotniuhlto long toms 1 inot plan, and 1,1

101 (1 III;

l e i I I is

I lei,

1 ,

II

I

101)111)0W limit dive)

()flit
ni (afoot Improvertiont (Owl,

I n impri )1.o nl, knoleifilo, fel him 01 skills,

,111d (11f iimpetom II" lilt 111%, 111ii It 1,111'11

III" '1 1,,11 I 1 1 11'11 t;'.1,1 fill I WM( e, NO a rate and I a

tit 'Spin

Ito to I. ()the!

So( ial ( 'potion ( akils

1 II: I 11)61'1 ()me nvolv involved in quiltuil Inc
ond ontpus ortivitios

iii NI 111 NI, Iii im ;Posy Iiiv ilmlum in I tiltuhil ond

sn 1,11 1.V1111s

N i iti N poople

( ) 1111 ( ( )111or .

Poisonal 1)evelopment ond I toil hinont Gook

I' 1,41 l' I o in( iaso in,' se14«mtideni
1 2 It) improve Inv loodorship skills

4. 1,C* Us 1< I() improvo lo idom..,,.011 other,

S 1 4, S to learTI enrich its (1,11k lite or

Make ine .1 mole «Implilto poison

I I ,I develop itiv ability to he nirleperulotil,
sell reliant m1(1.1(1,411441)10'

T1 lI it) II (



I tow Iho 1111 III tlo.11,. 11110,illoot '1111',o.o solo(

thin. illot ttio+1 Iwo 0.1111 \o.ti It this Itwo
thou tido, holo%, 0,11111111, It 111111 nni,l

1111o,o.1111 oht.titt othlit (If

1.101'1.11W 11'111.1 II 111011'1110111 \

1110,1 f ] 11111 \111 +1 1111111 \In +1

.
imp.101111_,.1

.1,1
,

11111, h .1 %In! 114 01 1111; 1111111

11 v11111..11, .1 1111. 11,11

1 1 111I114 .11, .1 1111111. 111.111 ,1.11'1.11

1 1 )111,a

I
.111411 I

h Nui 61(4.....t list Al Majors and Areas of Study aid.
nto' in the hoo, holti tho I nut tittothot it the
,Itev,ok nl hi, It out n1,11or of .ttoo nl Ouch,

I 1

11, Whim 11,e, 11,141 soul "omollowot slolt15 While
...1111411111111, 0111 1,1111410

- 1 / 1'11111,11115 1 1 4 1 1 1 1 ( 1 1 1 11111.11 (I(12 Or 11111T11 hours

o.tt loom% onrollutll
t t.- I Prituatil lot I mutt - part -ti ne (less than 12.hotie,

edl II tortu ontollod)
2 I'nniarlls riot 1111(111

12. 1 i /1 1111' program you are 'toss convItlitt14, \sw dos
ot the ( alias oorn?t1 from anolltcr 1 0110 o, Cot Iv all
that .toply.
-0 No, they were all earned hew

I 11,. from .1 prililn two-year 1 1111.1;.
.? 'ono .1 public four-year ( plleAe or ram erih,

III- from .1 private collge nr touverit
4 Y s, Irlllll .1 501 ation,i1 tot mini 6,( 11,101. hospital

,(hoof nut nllr,illg. odd,. ,t hoot, orbostrii.s, sl kf)(11

---, ()Mot

O

99

II. I114 10111\1 MI; .111' S1'11,11 111. 1/1i i \ 011111 111, 1 11111111,11s Ilpss
,,111,1 sup es ,11,1,11,. th..se w1111, is min 1, lei I In,..i lie
I. 11111'111,1 / I)/ OM 11 +111111 11 .1 1/1 II. 1111' /111//1110/ 111 1111'
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Former-Student
Questionnaire

(Two-Year Institutions)

PERSONAL IDENTIFICATION SECTION
t to not t twottlete this \(( lion 11111PSS you 41m asktli to do so Please print.
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Specific directions are given for completing many of

the questions in this questionnaire Where no directions

are given, please circle the number or letter of the

most appropriate response, such as in the sample

question below

Sample:

4. Are you t urrently married?
0 Yes

ONo

If you are not currently married, you would circle the

number 1.

1. 1Vliat is your se \?
r--11 female

2. How do you describe yOursell? Circle one

0 American Indian or Alaskan Native

1 Asian. Pacific Islander, or Filipino

2 Black or Afro-American
3 Hispanic Chicano, or Spanish - speaking

'White or Caucasian

5 Other

3. How old are You?
0 Under 18

1 1-8 to:22 years
2' 23 to 25 years
3 26 to 30 years
4 31 to 40 years
5 41 to 50 years: -
6 51 to 60 yeafi:

6 7 61 years or More

Ro-

6. How long did you attend our college?

0 One term
1 One year
2 'Two years
3:- Three years
4 Four years

More than four years t,=,

8i1

7. Hie following statements retie( t the goals of many «illege

students In- the 'first column, ple,ae tr( le the hglets

of those goai§...
importat to vou is hen you

attended our college,,..to' the.:ie:trtilid tufamn. c !rule the

letters of those''goa4,..:'yoit.:teel:s!671, are e Ire t ing or kis

achiever /as a result of yoiiii9ipatlenccs at our college
72L

These goals were importantto'ple

These goalsVam achieving or have achieved

cidemic Goals
A .:16 increase my knowledge and

understanding in an academic field

R. :To 'obtain a certificate or degree

o complete courses necessary to transfer

to another educational institution

8 92

<33

D 96

97,

99 F too

lm C 102

let
, .

H 104

105 I ins

1)7 I 108

tint K no

L 1)2

M 114

115 N 116

117 0 118

119 P 120

121 Q 122
121 R 124

t25 5 126

127 T 128

129' U 1111

2
Ct

4. Are you currently inamecR- '
O Yes:.tti

5.;,bo.igou feel ihaf.you h,a;ve a permanent handicap?

: Cirdeall that..apOlf,:?,

-rN,TA?1-"
81 1;_>Yes''iestricfeil mobility

84 2 Yes,:teStilcibil hearing
fts 3 Yes. fe#ii4eil vision

4 Yes, but f.P`refer not to record it on this form

87 5 Other

102

109

2-
1.:1 Other

Career-Preparation Goals

E To discover career interests

F To formuLite long-term career plans and/or

goals
To prepare for a new career '
Other

lob- or Careeel mprovernent Goals

To improve my knowledge, technical skills,

and/or competencies in my job or career

I To increase my .chances for a raise and/or

promotion

Other

H

K

L

M

N

O

1'

Q
R

T

U

Social- and Cultural-Participation Goals

To become actively involved in student life

and campus activities
To increaseMiiaitjcipation in cultural and

social ev:rits-.. .

To meet.Pi:prle

Other
PerSandl-Development and EnrichmentGoals

To inCreaSe My self-confidence
To improve my leadership skills

To improve my ability to get along with others

To learn skills that Will enrich my daily life

or make me a more complete person

To develop my ability to be independent,

self-reliant, and adaptable

Other



0. from the list of goals in question 7, please select the
three that were most important to you when you
attended our college. For example, if your most
important goal was "To obtain a certificate or degree,-
enter the letter R in the first box.

Most n't Second Most
Important 'important I I

1 4.!

Third Most
Importantr--14 I

tut

9. What degree were you seeking when you d144.1141041 Our
college?
0 Not seeking a certificate or degree

1 Certificate of one year or Its
t 44 2 C ertit it: ate of more than one vear

i Associate degree

4 Other

10. a Please write in your major or area of study at our
college

13. What was your primary enrollment status when you
attended our.college?
0 Primarily for credit full-time (12 or more hours

each term enrolled)
142 1 Primarily for credit part -time (less than 12 hOurs

each term enrolled)
2 Primarily not for credit

14. While you were enrolled, how many hours did you
normally work when classes were being held?

I was not employed
1 I mploved 1-10 hours per week
2 Employed 11 -20 -hours per week
3 Employed 21-35 hours per week

4 Employed 36 hours or more per week

15. Did you apply for financial assistance (loan or scholarship)
while at our, college? r:

-0 yes,7and Trecekied it

4A
1 Yes, buil dictnotreceive it
2 Yes; buil-leftbefOre I found out if I received it

No

b NpsY look at List A: Majors and Areas of Study and
enter. in the boxes below the code number of
category in which your major or area of study falls:'

1 I 1
135138

11. a. Was our college your first choice?
ll Yes

t"-71-1 No

b. If no, what kind of college was yOur first Chioice?
0 A public two-year college

1 A public four-year college or university
2 A private collegeorit-tivei07 ,140
3 A vocationaliteclinicali064 hospital school of

nursing, trade school; Or bissinschicol.

4 Other

What was the name of the'.College that was your first
choice?

12. When you left our college, what was your overall grade
f oint average (CPA)?
ro 4.00 to 3.01

1 3.00 to 2.01
141 2 2.00 to 1.01

3 T.(0 or les.
L-4 Unknown or did not have one

3

103

16 -The.-decision to leave a particular college can be
motivated by a variety of reasons. Please circle theletters

all of. the reasons that contributed to your decision
,
1eave college.coege.

:Ataci6mic Reasons

145 "A; Achieved my academic goals
.:146.;:B Transferred to another college

C Needed a break from college
D Courses/programs I wanted were not available)

149 E Dissatisfied with my academic peifGrmance
I5n F Dissatisfied with the quality of teaching
lit C Dissatisfied with the learning environment
152 H Course work not what I wanted
I .; I Unsure of my academic goals

154 ) Other

Financial Reasons

K Did not have enough money to continue
ro, L Could not obtain sufficient financial aid

157 M Could not earn enough money while enrolled

N Other

159

160

101

1142

11,1

1144

105

166

Other Reasons

O Achieved my personal goals
P Accepted a job or entered the military
Q College experience not what I expected
R few people I could identify with
S Moved out of the area
T Could not work and go to school at the same time
U Other responsibilities became too great

Personal problems

167 W Other

110



c

17. From the list of reasons in question 16, please select

the three most important reasons and enter their codes

below. For example, if the most important reason was

that yob "Transferred to another college," enter the

letter II in the first box.

Most r--1 Second Most 1 Third Most r"
Important L__1 Important I Import. int L.

ltd1 169 170

18. 1 he following are services
provided by colleges. How

would you evaluate these services as provided by our

college? For each service, circle the number of the

response that is most appropriate.

I did not know about this service

I knew about this service but did not use it

I used this service and was satisfied with it

I used this service but was not satisfied with it

in 0 1 2 :1 Admissions

172 0 1 2 3 Registration

171 0 1 2 3 Business office

174 1) 1 2 3 Academic advising

175 0 1 2 3 Guidance, counseling, and testing

17i, 0 1 2 3 Reading, writing, nrath, and study-ski4

improvement

177 0 1 2 3 Tutoring

178 0 1 2 3 Minority affairs

179 0 1 2 3 College cultural programs

inn (1 1 2 3 Recreation and athletic pro

oil 0 1 2 3 Financial aid

iii,2 0 1 2 3 Student employment

181 0 1 2 3 Career planning

184 0 1 2 3 lob placement

185 0 1 2 3 Housing services

tat, 0 1 2 3 Cafeteria

187 0 1 2 3 Health servi

188 0 1 2 3 Library

mg 0 1 2 3 Child ca e

No 0 1 2' 3 Books

191 "0 1 2 3 Parking

182 0 1 2 3 Cain

ADDITIONAL QUESTIONS SECTION

Additional questions May have been added to this

printed form by your college. If you have been asked

to answer additional questions, please use the boxes

below to record your responses.

20
19;

25
201

20

1

. .

.14ase use thekspace below for any, comments you have

about our cellue; this questionnaire, or anything else you

;*44.fo share with us

24

29

20.1

33 34

2011 2(19

193 0 1 2 3

19. a. Do you curren lyiha
0 No not at this t

Yes. Ian to reen
already194

1

'06
llpge
another college

her college.
about any additional

onal education?

uses 2 or 3, please write in the

frge you plan to attend or are

attend

4

111

O
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Recent-Alumni
Questionnaire

PERSONAL IDENTIFICATION SECTION
Do not complete this section unless you are asked to do sp. Please print.

I AS I
NAN.11 IIIIIIIIIII

1.12

111251

NAN11

AN101111 R NAMI 51111111 MAY APPI AR ON YOUR SCHOOL OR CO11 I GE RECORDS

SIDDLN 1,1D1 N 1 II IA I ION NUN1111

PI RMAN1 NI MAKING ADM SS
NUMly R AND SERI L

C111

22-30

(Two-Year. Institutikris) 0.

.11

11111.11
1 120

NINIDAI

21

1111 NHAIRIR

1111'111_11.1HIIIII1111111
1 1 I I I I II I

56.70
STA! F

71.72
ZIP CODE

. 11-SS

fI
71.77

'National Center for Higher Education Management Systems
The College Board
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Specific directions are given for completing many of

the questions in this questionnaire. Where no directions

are given, please circle the number .or letter of the

most appropriate response, -Such as in the sample

question below

Sample:

Are you currently rimmed+
0 Yes

ON0
It sou al r not currently :name,' ar would (-10 le the

number 1

k'Vhilt is your .es?
0 I emale
I to,th.

2. Flow do you describe yourself? Circle one.

ro American Indian or Alaskan Native

I Asian, Pacitic Islander, or Filipino
2 Black or Afro-American

Hispamc,Chicano, or Spanish-speaking American.

4 White or Caucasian

5 Other

3. Hoe, old are you?
Under 18
18 to 22 years

2 23 to 25 years
3 26 to 30 years
4 31 to 40 years
5 41 to 50 years
b 51 to 60 years

61 years or more

nn

4. Are you currently married?

0 Yes
7E1 No

5. Do you feel that you haVea permanent handicap?

Circle all that apply.
112 0 No
8 t I Yes, restricted mobility

2 Yes, restricted hearing
s; 3 Yes, restricted-vision
kir, 4 Yes, bUt 1 Prefer not'to record it on this form

117 5 Other

6. How long did you attend our college?

C

0 One term':
1 One year-
2 Two years
3 Three years
4 Four years

5 More than four years

106

7. The following statements reflect the goals of army college

students. In the first column, please circle the letters of

those goals that %Sere important to you when you attended_

our college. In the secondcolumn, click, the letters of those

goals you feel you are achieving or have achietMas a result.

of your experienceyat.01.1r college. .

These goals were important to me when I attended

this college.

1.

These goals I am achieving or have achieved

Academic Coal,: ..

A A. To increase my knowledge and

understanding in an 'academic field

u I3 92 it To obtain a certificate or degree

C '14 C To complete courses necessary to transfer

to another educational institution
l

cii, D Other

Career-Preparation Goals

97..E 98 E To discover career interests

too F To formulate long-term career plans zind/or

goals

101 G list C To prepare for a new career

103 1-1 1114 H Other

lob- or Career-Improvement Goals

lot, t To improve my knowledge, technical skills,
and/or competencies for my job or career

107: l 108 I
TO increase my chances for a raise ang?pr

c-= promotion

K i i0 K Other

Social- and Cultural-Participation Goals

111 L 1.12 L To become actively involved in student life

and campus activities

ill M 114 M To increase my participation in cultural and

social events

N 1 u, N To meet people

117 0 Hs 0 Other

.119

121

121

125

Personal-DeveloPMent and Enrichment Goals

P 120 P To increase my self-confidence

Q 122 Q To improve my leadership skills

R 124' R To improve my ability to get along with others

S 126_, S To learn skillsthat will enrich my daily life

or make me a more complete person

127 T 1-211 T To develop my ability to be independent,
self-reliant, and adaptable

129 U 110 U Other

8. From the list of goals in question 7, please% select the three

.
that were most important to you 'v:-/tO you attended this

college and enter their codes below. For example, if your

most important goal was "1 o ohtain a certificate or degree::

enter the letter II in the first.bus

Most F-1 Second Most n Third Most
Important L.__J Important I I Important

111 112 13.1

DES1' La.



9.

`received

114

10.

What was the most red e1 eitificat«)r degree you

from our college?
0 Certificate of one year oi less

1 Certificate of more than one year
2 Associate degree

i Other

15,

college

.--6

16. a

h

What certificate oredegree W.ere4, you seeking. at tlif
referredab in question 14 ?,0

1 Associate degree
2 Bacheles degree
3 Master's degree
4 SpeCialist degree (e.g., WS)
5 Professional degree (e.gs;''medicine, law, theology)

Doctoral degree. g.,144,D31,-Ed.D Oft

Please write in your intended maj,ir Or area of study
at the college referred to in question 14.

a Please. write in the major or area of 'study associated
with IN. certaicate or degree referred to in quoit ion 9

h Noss look at List A: Majors and Areas of Study and
enter in the boxes. helm,: the coehe g,Iniber of the
I ategors tit %%ha II sour major or area of studs. tolls

Now look again at List A: Majors and Areas of Study
and enter in the boxes below the code numberf the
category in which your intended major or area (A study
at the college referred to iMOuestion14.falls

1 1 1

1 V. 1111

11. II you plan to continue your education, what is the
I 'ghost degree you ultimately Wall to earn?
0 Connie ate

1 AsSoCiate degree.
2 Bachelor's degree

ei 3 Master degree
4 Specialist degree (e.g , Ed.; )
9 Professional degree (e.g., medicine, law, theology)31-1''',

Ss
6 Doctoral degree (es g, , Ph.D., Ertl?, D3B.A.)

12. Have you taken any licensing or certification examination
related to your major or area of study at out college?
0 Yes, I have taken and passed an exam

1 Yes, I have taken an exam but do notyeLknOYV..
: 0

the results
2 Yes, I have taken an exam but did not pass:.,,:
3 No, I have not taken any exams, but plantr,,'Clo so:

4 No, and I do.not plan to take any

144-147

17... How, well (lid our college prepare you for your additional
. ,

college, work?
.Eicellent preparation

c1, Good Preparation
2..AOquate preparation
3 Inadequate preparation
4 Does\not apply
Inv

1411

.

13. Since. completing your program at our t011ege, haYe you
enrolled at another college?:
En Yes
I 1 No If 1s10;sk ip ro. qUest ion

14. .1 Atter your program at our college what kind of
«ellege, university, professional; or vocational school
did you Most, recently attend?

public two -year College
1 A.public four-year college
2 A private college or. university .
i A vocationalle( Mutat school, hospital school of

nursing, trade school, or business school

Other

141

142

h Please %%rite in the name of that mstitiltion

18. Did you tra isfer any credits from our college toward
your additional college work?

0 Yes
149E1 No, I did not try to trqnsfer any credits
2 Nu, I tried but they were not accepted..

19, yoitcurrently eTployed?.

150

-E0 Yes, I have a fultlime job outside of the home
1 Yes, I. haw a pad,time job outside of the home
2 No, I am not currehtly employed Outside of the home

If No, skip to question 26

20. a. pcscribe.your current job (e g, ountdnL engineer,
salesperson, teacher).

107

b..Now look at List B: Occupational Titles and Niter in
the boxes below the code number of the category
in which your. current job faits

151.152

1.3

114



21. Atter cum' ileting your prpgram at our college, how long.
did you iirak for work before ob*.aining yourfirst job?,.
0 Hada job which COntinueu after I completed my

program,
1 Obtained a job just prior to graduation
2 Is than two mouths after graduation
3- Iwo to three months af ter graduation
4 tour to eight months after graduation

/sAore than eight months alter graduation

22. How did YOU find your first job?
-0 college placement office or profess°.

1 2rnie,,ional periodicals or organization.
2 CM/ Service application
1 Imployment agency

Newsp'aper advertisement
5 Direct application to employer
6 I rends or relatives

-7 Othor

23. N, h. S is was your annual salary or wage in your first job?

j IS I ess than S3.000 per year
I i $3.000 to $5.999 per year

2 $00()0 to $8,999 per year
i $9,000 to $11.999.per year
4 $12,000 to $14,999 per year
i $15,000 to $17,999 per year
6 $18.000 to $20,999 per year
7 $21.000 to $23,999 per year

1-13 $24,000 or more per year

ADDITIONA _ QUESTIO

Aiklitional question. may have

24. How well did our college prepare you for your first job?
0 Excellent preparation

1 Good preparation
156 2 Adequate preParation

3 Inadequate preparation
4 Not applicable to first job

25. To what extentwiNTyolff first job related to your major
or area of studYla'aq'i 91Iege?

O Directly'related
is; 1 'Somewhat rlate

2 Not rotated,

26. li you currently are or are not working

,
. tW a job related tb;your'inajor or area of study at our

. ;;,:coyege, which,OCOlefoilowing applies?
gi-,

'-fiteiter locli**)e.Work related to my major or
area'ail-uCli!M;' 's..

I' '119:rikec714ori:vork related to my rnajor i-,r.iirea of

stacirbut4..ciulcl not find any

fc

.4117:1
27"hether you are currently employed or not; would you

bjewilling to move to another. community to work in'a jolt
;ifited"to your major or area of study at our college?
A;'sik Yes

1 No

form by your college. If you have been asked to anser ackfilional

miestions. please use the bore' .ponces.

Please use the
to share vith'us.

4

LJ El
35 36
167 1101

El El El
37 38 39
UM 170 171 17:

1.1
40

a

41

171

42
17.1

tents you have .,bout our college, this qiiestionnaire, or anything else you card

t

4

108 115

9341b0f1000045.100
5M, 279. /. P.Rob.211A:115
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Long-Term
Alumni

Questionnaire
(Two-Year institutions)

PERSONAL IDENTIFICATION SECTION
Do not complete_ks.sectcon unless you are asked to do so. Ple,ise print.

LAS! -11111111:71-1-4_ I IRS!
NAMI NAMI,

ANN 01111 R NAMI N% I IICI I MAN APPL AR ON YOUR SCHOOL OR COW GL RI CORDS

NI IDI N I IFICA HON NUMB! Li

Pt RMANI NI MA IL INC. ADDRL SS
NUMB! R AND STRI I. I

CI!

1111111.1
21. 10

MIMI! 7
INIIIAI

11.41

ILI PTIONI NUA11418

E1111 111111111 111111111111.1

111 1.111111111
If THIS IS A NI w ADDRESS PHA51 CIIICk III RI

711

16-70
S TAT

71-72
1 P COM

11.55

l'111
71.77
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Specify:. directions are given fdr completing many of the
questio in this quitstionnaire. Where no ..directions are
given, I ease .circle the number or letter of the most appro-
priate le,,ponse, such as in the sample question below

Sample:

4. %.'-e you currently married?
cs 0 Yes

ONo
If you are not currently married. you would circle the

number 1
n.

What 1s sour sex/
0 l emale
1 Marc

2. How do von, describe yourself/ Circle one
...O. Amen( an India'n or Alaskaif Native

7. When did you complete your program at our college?
. Please enter the yedr in the box below.

40,n

8. What was the most recent_ certificate or degree you
received from our college?, ."
0 Certificate(specifyl:

1 Associate of arts degree.
2 Associate of sciences:degree

..3 Other degree (specify):

9. a Please write in the majorzor area of shah:, associated
with the degree or certificate referred to in quiTstion
8 If you received :a degree or certificate with a
-double- major, please write in both. e

1 19 1 1

b Now look at List A: Majors-and Areas of Study and
enter in the boxes beimw the code numberN of the
category(ir's) io wlZich your inaior(s) or areatsi of
study Mills).

I Asian, Pacific Islander, or-Filipino 91%

14)
2

3

Black or Afro-American
hispanic, Chicano, or Spanish-speaking American 97.1o1

3.

nt

a White or Caucasian
,

5, Other -

Flow old are you?
0 Under 18 years

. 1 18 to 22 years .

2 23 to 25 years
3 26 to 30 years
4 31 to 40 years
5 41 to-'50 years
6 Si to (41 years
7 61 years or more

4. Are you currently married?
0 Yes

"2-C1 NO

5. Do you feel that you have a permanent handicap/

Circle all that apply.
114 0 No
84 1 Yes, restricted mobility,
as 2 Yes, restricted hearing
ra 3 Yes, restricted vision
87 4 Yes...but I prefer not to record it on this form

88 5 Other'"

6. How long did:you attend our college?
0 One or twb terms

1 One year
2 Two years
3 Three years
4 Four years
5 Five years
6 Six years

7 More than six years

2

I I I"
I I I

(Use this second box .
(th, if you :took 'a
-double-'major.)

10. .Since completing your Igoe' am at our college, have sou

'undertaken further torma' study?
0 Yes

101--E
1 No

' 11. It No, skip to question I/.

11. a Atter your program our college what kind of
college, university.. pre teSs1011,11, or vocation,) school

did you most recently attendi-
A public tvr-yi' ir college

1112

14 is public four year college, unrver,hity or
professional school

2 A privat- colleg,, university or protessional

'Act(,.1.):;:i'tionallechnical school, hopital school of
;mg:trade school, or business school

4 Other -

(specify)

p Plek-ise write in the name of that institution

° I H (Please do riot write

intm, thiS box I

.12, What degr'ic. 'icate were you seeking at the
college. imiverqty, I. Thessional, or vocational school

referred to,in question,
0 Certificate

1 Associate degree
2 Bachelor's degree
3 Master's degree
4 Specialist degree (e.g , Ed 5 )
5 Professionaltdegree (eg , medicine, law, theologi

Do, toral degree (e g', , Id (), D.B.A
-7 No degree or certilicat0e.g , job ad Van('eitient,

self-enrichment) tt,



13. Did you complete the requirements of the cilia iCate`or
degree indicated in question 12,
-0 Yes .

1 No, but I am still enrolled seeking it

mg)
2 No. but I still plan to complete it even through I

am not currently emptied
1 No and I do not expect to complete it

-4 Does not 'apply

14. a Please write in the major or area of study associated
with the degree or certificate refined to in question
12 It You step. pursuing a degree or certificate with a
dotihle" niitor, please write in both

b Now !Mils again at List A: Majors and Areas of Study
and enter in the boxes below (be c ride numbed's( of
the r atrgors hest in whir It your niar(rrls) or meats) of
studs falltst

.111111.

I 1 11
1 I

(Use this sic and box
only .: you pursued a
"double" major )

15. How well did our college prepare you for your addl.
Bona' torMal education,
11 Excellent preparation

1 Good preparation
117 2 Adequate preparation

3 jqadquate preparation
4 Does not apply

16. How svotild you evaluate the counseling and advisernent
.. .

we gave you about your options for !further formal edw
cation after you completed your, program at eui.college?
0 Excidlent

1 Gqod os
tut- 2 Adequate

3 inadequate
4 Does not apply

19. lilt,. toklowing striteimint reflect some of the otitt.011115
of college education or training In the first column.
please circle the letters of those outcomes which you
.reali/eil'whiqc you atterich.d. our college. In the s.econd
column, circle the letters of those outcomes you feel you -
hasp Tea/tied or aremdiiing since von left our colic

are-outwines-1-reallied-while- I-attended-yr-Mr
(rillege

!hose are outcomes that I have realized or am
! left your College

Ar-adenac Goal5

12i A 12: A An increase' in my knowledge-and
understaridingin an academic field

12S II 12.11i A certificate or degree
ryi ( 12r, (. Completed the courses necessary to transfer

to another educational institution

1:- I) 128 U Other (spec 0)

Career Preparation Goals

124 E 130 E Discovered career interests
I" 112 F Formulated long term career plans and or goals

ti G 1 w C Prepared for a new c dryer

135 H 136 II ()liter (spec 115.1

lob- dr Career Improvement Outconus

118 I Improved00 knowledge, 404}010 0I skills, and
competencies fur job or c areer
Inc reased chin( es tor a raise and or promotion

117 I

,.139 1. .140

1.41 K 142 K Other (spot

Sot Nil- and Culturaltartir 'patron ()laconic%

1 14. I 144 I Became actively involved in student lite and
ampus a( Irvities

145 ^.1 Al Increased panic 'patron m c ultural and social ,
events

147 N tirs N kto ,)(01)1,. I otherssisomught not have known

14'1 () rcc () Other (specify)

Personal Developinent midi nor hinent

Outcomes

Mr teased lett:cow:Oen( e
15t Q r,.t d Improved. leadership skills
ty. R tgrr R Improved ability to get along with others
i;7 S 150 S Learned skills that will enrich my daily life or

inArt me a more«wnplete person
)59'1 11,41) Di:yelqped ability to by 11111:;0,11(h.11( self-

refiarii: and ataptable

I\ Ira 6 tt,r U other (specify)

20. I rom.fhe lust of otit«iinre, in question P1, please select
the 41164. that nriw seem to you to be the most minor
tont iitit«mies flit having attended our college and enter

-ifri:,ciides below: I or.example, if you wise think that tho
muss ,mnportant outcome ton you teas the "increased
leadership skills" enter'tne letter Q ut the fist box.

.t \1osl. Second N(04 1110A Atost

linportant Important Important l I

iht Ira

-:
17. What is the highest. degree 8r:certificateyou ultimately

.

plan to earnt (If this is the Sarae,aS'the degireeyoo now
hold. circle that I

0 'Certificate
1 Associate agree
2 Bachelor's degree
3 Mast erLs tle2ree
'4 Specialist degree g., Ed

Professional -deree (e.g., medicine, lass, theology)
h DoeforardegiO-Ce4.-,-PK1):;-FdD D 13 A

7 Does not.itpply

18. (low well didpur:c011egeiarapare you for the work you
ire now doing Poi if.,you are net currently employed, for
he work you did most Tecentlyp
l) Excellent preparation

1 Good preparation
2 /.1.quritt prepaation
3 Inadequate preparation

4 Doys not apply
3

1 I I I

118
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21. Since you completed your program at our college, have
you been employed for pay?
0 Yes, I am currently employed full-time

1 Yes. I am currently employed part-time
2 Yes, I was employed after leaving your college but

114,- currently am unemployed and looking for work
3 Yes, ! ,as employed after.leaving-your college but

.ently am unemployed and not looking for work
4 No, was never employed- after leaving your

college

If No. skip to the Additional
Questions Section

22, a What was the first job you had atter you completed
your program at ours college (e g, accountant.
engineer, salesperson. teacher)

b What is sour current job? Ir you are riot currently
employed. what was your most recent job?

Now look at List B: Occupational Titles and enter in
the boxes below the code numbers of the categories
in which your t,rst job and your current job fall

first

lob
167 1611

Current
rob

160.170

..

23. What was.yourannual salary or wage in the first job you
had after, you completed your program at our college?
What is your current annual salary or wage? Circle the'
number in the first columri-which hest describes your
salary in the first job you had alto' completing your

.program at-our college. Circle the number in the second
column which-best-destribes-vour cartenrsalarV2-11-jithEi--*--
job stns part-time. give the approximate hatimc
equivalent annual salary.

. ..i'..N-

:

Starting salary in youdiOillob after college

1

Salary at 45leob

171

-,0 04{1.eii:jIi.:0....:000.:,f?cl!epi
1

2,, 2 $18,000:;19!fat-9980r year
t i 424 06015tiiii14#41er year

4 172 4 $ i0,000 to S.,35,99i) Per year
5 5 $16,000Lo541#19 per year

h $42,000 per, year or more
=-7- Does, no"t,4pplv

,.,

1 -02ANIOMMOPoar

2

ADDITIONAL QUESTIONSISfPTI

Additional questions may have been.i
questions, please use the boxes bea El E

24 25, 26 27 28
171 174 175

edtrn by your college. If you have been asked to answer additional
responses.

E C. El
31 32 33 34
180 181 182. 181

Please use the space belowforari

35 36 37 38
184 It1i 1116 187

about our college, this questionnaire, or anything else you care to share with us,

119

06820139000400
5M.683 1.P.Roh 28A 160
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The Four-Year Colleges and
Universities Questionnaires
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Entering-Student
uestionriaire

(Four -Year InstitUtions)

PERSONAL IDENTIFICAION SECTION
131;not. complete this section unless yoti are asked to do so. Please print.

I AS1
NAA11 HIIIHIIJH

1-1:

!IRS!
NAA1I

AS) 0 1 1 1 1 R NANA! %VI I ,c1A1' APPIAR YOUR S(-11901 OR C:011 I (11 RI( OROS

S 111)1 NI 11/PNI II IC A! ION MIAMI R l 1 1 1 1 1 1

111 NI .\(A.1 IN): AI )!)RI SS
N11, \1141 R ASO SIR! I I

:210

.1111III A111)1/11
INII 1AI

11111'110Ni N1151141 It

111111111111111111111M
,1511111111111111-N(1
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1111Mt!
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STANDARD QUESTIONS SECTION

IfATRUCTIONS:

Specific directions are given for completing many of

the questions in this questionnaire. Where no'directions

are °given, please. circle the number or letter of the
most appropriate response, such as in the sample

question below.

Sample:

4. Are-you currently married?
0 Yes

®No

If you are not currently married, you would oral, the
number 1

1. What is your sex?
Female

-1-1 &tale

6. a Have you previously enrolled in any riostsecondaiy'
educational institution? If you have enrolled in mgre
than one, please.circle the most recent.

0 No, I have not been previously enrolled
1 Yes, at this institution
2 Yes, at a public two-year college .

3 Yes, at a public four,year college or university

4. Yes, at a orniate college or university
5 Yes, at ayii'6tional/tec.hnical school, hospital

school.of nursIng, trade school, or busineSs school

Other-
..

I f You haye:attendedanotherC6Ilege, pleasewrite in
the naMebithe;one'yOu Most re( entl,v attended

7. The following statements reflect the goals of many

college students. Please circle the letteis of all those goals

that are important to you

Academic Goals
A To increase my knowledge and under sttinding rn

an academic field
B To obtain a certificate or degree
C To complete courses necessan. to transfer to

another educational institution

2. How do you describe yourself? Circle one.

0 American Indian or Alaskan Native
1 Asian, Pacific (slander, or Filipino
2 Black or Afro-American
3 Hispanic, Chicano, or Spanish-spedkingAmettican

4 White Caucasian

5 Other

Other

'7 Career-Preparation Goals

3. I low old are you?
-0 Under 18

1 18 to 22 years
2 23 to 25 years '
3 26 to 30 yea
4 31 to 40,0is
5 41 to 50,yeiri
6 51 to 64jr.eaig-
7 61 yers

80

4. AreNtOu currentls; maiiied?

tt 71-.1 IVO

5. DcEyou feel that you have a permanent handicap?

. Circle al_l that'appl y.

Fi i 1 Yes, restricted mobility
84 2' Yes; restricted hearing
as 3 Yes, restricted vision
8;, 4 Yes, but I prefer not to record it on this form

E To discover my career interests'
F To formulate long-teim careeiplans andior goals

G To prepare for a new career

H Other

lob- or CareerImprovement Goals

47 I To improve my knowledge, technical skills, and/or
competencies required for my joh or career

48 l To increase my chances for a raise and/or

promotion

ri K Other

Social- Snd Cultural-Participation Goals

inn L To become actively involved in student life and s

'campus activities
tut M To increase my participation in cultural and

social events
)02 N To meet people

tut 0 Other

Personal-Development and Enrichment Goals

uw P To increase my self-confidence .

inc Q To improve my leadership skills

lei, 12 To improve my ability to get along with others

1117 S To learn skills that will enrich my daily life or
make me a more complete person

tea T To develop my ability to be independent,
self-reliant, and adaptable

87 5 Other 109 U Other

"1. 22



`IL I rom the list of goals in question 7, please soli' r t the
three that are most important to you and enter their
codes below For example, a your most important gbal
is o obtain a certificate or degree," enter the letter 13
in the first box

Most --st!,011(1M,:t Third Most
Imp( giant 1 I Important- Important- I I

tro 1 ` 112

9 What degree are you currently working toward at our
college, and what is the highest degree you ultimately
plan to earn? Circle a number in each column.

1.1

Current

2

3

4

6

-7

Ultimate

Not seeking a certificate or
degree

1. Certificate
:2 Associate degree

3 Bachelor's degree
4 Master's degree
5 Specialist degree.(e.g.
0 Professional degree (e.g.,

medicine, law, theology)
-7 Doctoral degree (e.g..

php D B.A.)

- 0

13. The decision to attend a particular college is usually
influenced by a variety of factors. Please circle all of the
factors that influenced your choice to attend our college.

121 A Acadethic reputation of our college
122 B Course offerings
121 C Former student's advice
124 D Teacher's or friend's advice
125 F Counselor's advice
126 F Employer.ssuggesti%
127 G Will help me retaje
128 hi Costs
12,1 I Availability 11
1 to I Institution'40
1 s1 K Close to liOrn
.112 L Wanted a change T'

M Range and availability it9r,ryices
114 N Ica identify with fellow egos
t 15 0 Inblenient to go e e herV

PLO':.
VifAViNggie-

..r
'441kt:

t!...1rtent employment

apply. L..%
a;:t, people army high school

Ootti relatives, friends. or acquaintances
m a representative of this college
1,;..a,college placement service or some other

404h-information setvice
1 college catalog

`142 5 'rrWrnaterial I received in the mail
From material I read in a newspaper or magazine

404.4. A 7,;.0From a radio or TV advertisement
13 From an infofmation display at an education fair,

ir shopping center, county fair, or similar location

146 cl Other

our college? Please circle all

10.. a. Please write in your intended-major or area of st.114
at our college

.,.. 740 #
,ve r. .

b Now look at List A: Majors and Areas op.Sludya
enter in the bores below the code niiiiifiglipt
catiorytiti which your major :orarea'OtiagfaifirdiA

11. What is your intended enrollment
-0 Primarily for credil4tilt-iimeCjiliiii8 t

each term enrolled),,.
1111 I Primarily for recta- pica-time (less thani2 hours

each term enrolled)
-2 Primarily.10 for credit

12. 'What will ryour,,p0ian,50.1iiymery _1- occupation
status be:00rig*Ekfir'sfterM*ourcollege? Circle the
most appiOpriatereli9fsse,.,'

0 Employed thpre toast Of time
I1 Employed halftirirOf less

.12% 2 Homemaker, not outside of the home
3 Not employed but would like to work
4 Not employed and do not care to work while

attending college

3'

15. a. Was our college your first choice?
'4710 Yes

1 No

b. If no. what kind of college Was your first choice?
-6 A public two-year college

1 A public four-year college or university
2 A private college or universits:
3 A vocational/technical school, hospital school

of nursing, trade school, or busiOess school

-4 Other
What was the name of the college that was your
-first choice?

148

16. Do yotj plan to apply for financial aid at our college?
14910_ Yes, I have already applied

1 Yes. I plan to apply
2 No, I do nOt think I will ever apply

'1



17. When would you most prefer to take. your classes?

Circle one
0 Weekday mornings

1 Weekday afternoons
2 Weekday evenings

Anytime during the week
4 Anytime during the weekend

5 No preference.

V41

10. Do you plan to enroll at our college next term?

0 Yes
1 No, I will complete my program this term

2 No, but I plan to return at some future. dote

151 :t No, I plan to transfer to another college

4 No, I have no plans for additional education

at this time
5 I do not yet know my plaits for next term

ADDITIONAL QUESTIONS SECTION

Additional questions may have been added to this printed form by your college. If you havebeervasked to answer additional

questions, please use the boxes below to record your responses

Ell El E1DEJOE1
19 20 21 22 23 24 25

152. 1St 154 155 156 157 1511

El
26
1541 1

31 32 33

164 . 165 166

Please use the space below for any comments you have about "out college, this Obeitionnaire, or anything else.'you care

to share with us.

40,

341.60(XXXX)454(X)
10N1 279 IF' Rob 214A 106



LIST A: MAJORS AND AREAS OF STUDY

Programs usually requiring four or more years of study
0100 Agriculture and Natural Resources
0200 Architecture and Environmental Design
0300 Area Studies (includes Asian Studies, Black Studies, etc.)
0400 Biological and Life Sciences
0500 Business and Management
0600 Communications
0700 Computer and Information Sciences
01100 Education
0900 Engineering
1000 Fine and Applied Arts (includes Art, Dance, Drama,140)!5:
1100 Foreign Languages
1200 Health Professions
1300 Home Economics (includes Clothing and Textiles, InstituticinW!.

Housekeeping, and Food Service Management, etc.)
1400 Law
1500 Letters (includes Creative Writing, Literatutelliilosophy

Speech, etc.)
.1600 Library Science
1700 Mathematics
1800 Military Sciences
1900 Physical Sciences (includes Chenils:tryi.

Sciences, etc.)
2000 Psychology
2100 Public Affairs and Social Sery,ICR,,,
2200 Social SCiences (includeS4KiithfoRoltlal Economics,

History, Political Sciences
2300 Theology and ReligiortAx
4900 Interdisciplinary St)iares,
6000 Other
7000 Undecided but Oiii,,,ii,,trlyirprgr,a4 of four or more years

,,i1 1.-
usual 100,ROg`lts ahVour years of study

5000 BusinesyOd,',OitbiOggYnolOgies (includes Accounting,
Bankin4:81;i6100114ArtMiStel and Restaurant Management,
etc.) 44,4110,0z,N,

5005 Secretarial T.ech4,0001cludes Of fice Supervising and
ty,t4tiagement, StenogiAllie and Typing Technology, etc.)

5006 ;P,e14-8.:fialiSecvice Teanitifogies (includes Stewardess Training,
Agrgiet06gFettikh

5100 lialli....AUratiChnologies (includes Computer
-rogratAtVgl*g6unching, etc.)

-..

5200; . 01(13,,Sprv14.11ind Paramedical Technologies (includes
tieit,411ip Medical Assistant Technology, LPN, Occupational
and RI,Therapy Technology, etc.)
MeNitifelIand Engineering Technologies (includes

eroRiitiCa.I and Automotive Technology, Welding,
er

tctFbacs, Architectural Drafting, etc.)
Construction and Building Technologies (includes Carpentry,
PIZtrhbing, Sheet Metal, Heating, etc.)

:.5400 1N'atural Science Technologies (includes Agriculture Technology,
Environmental Health Technology, ForeStry and Wildlife

...Technology, etc.)
Food Services Technologies'(includes Food Service
Supervising, Institutional FOod Preparation, etc.)

5500 Public Service Technologies (includes Law Enforcement
Technology, Teacher Aide Training, Fire Control Technology,
Public Administration Technology, etc.)

5506 Recreation and Social Work Related TeChnologies
8000 Other
9000 Undecided but probably less than four year program

0

NOTE: On the actual SOIS Questionnaires, LIST Adis print&I on a panel extending from page Z. Because it is identical in
all questionnaires, it is reprinted in this appendix'only ice.



LIST B: OCCUPATIONAL TITLES

01 Agricultural and Forestry Occupations, Fishers, and I hinters

02 Clerical Occupations
03 Construction, Drilling, and Mining Occupations

04 'mincers and Architects

05 Executive, Administrative, and Managerial Occupations

06 Ilealth-Diagnosing and 'treating Practitioners

07 Health I echnologists andjechnicians
08 Marketing and Sales Occupations

09 Material Handlers, Equipment Cleaners, and Laboiers'

10 Mechanics and Repairers

11 Military Occupations
j2 Natural Scientists and Mathematicians

13 Nurses, Pharmacists, Dietitians, Therapitand
Assistants

14 Production Occupations (Occupations

:

setting up, operating, or tending of machinei!.at4yOth:.:-",.,
hand production, usually in a factoOr,shop}

15 Service Occupations
16 Social Scientists; Social Woi

Lawyers

17 Teachers, Librarians, aridgetnselOtsr.

18 Technologists and TeChrticiar4(ekett.,110alth)

19 Transportation anc110:diir01-Movirii:Y,:)CCiiPa ions

20 Writers, Artists,,,EilitaiAii:Athlete.-"'
21 Other

folcaiis Workers, and

ore questions on page 4

NOTE: LIST B, printed on the backside of the panel showing LIST A, is included only with the Recent-Alumni Question-

naire; in all other questionnaires this panel is blank.

120
a -



Continuing-Student
uestionnaire

(Four-Year Institutions)

PERSONAL IDENTIFICATION SECTION
Do not complote this section unless you in asked to do so Please' print.

I ASI
NAM!

I IRS'
NAMI

ANS 4 111111( NASA! %%1 IR II 141 Al'I'l AR ON SOUR SCI1001 (O111(.1 RI CORDS

01 NI11 II Al ION NUS1111

RAIAN/ N I MAILINU AIM )HISS
NUMISIR AND S !RI 1 1

11.11-.1111-
12 III

MIDDI I ri
INI I 1AI

21

11111'110Ni NUA1141R

111111111.11111111[111111
11111111111111

51, 70 71-72
/11'( 1)1)1

1. 5 5

71 77

National Center for Higher Education Management Systems
The College Board
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Spenlit. directions are given for completing Many of

the questions in this questionnaire Where no directions

are given, please circle the 111111111t/r or Jotter of the

most appropriate response, such as In the sample

question below

Sample

4. Are you currently married?
It Yes

ONo

It you ilnl not r-urrently married, you would circle the

number I

1. What IN your NM,
I) I 1411.111.

I Male

2. l low do you describe yourself' Circle one

11 American Indian or Alaskan Native
Pacific Islander; or Filipino

2 Black or Afro-American74
.

Hispanic, Chicano or Spanish-speaking American

4 %%dine Or Caucasian

6. I low long have you liven at our motive
One term

1 One year
2 Iwo year
3 Three years
4 lour years

live years
6 Six years
7 More than six years

7. the following statements reflect the goals of many college

students. In the lirSt column, please circle the letters of those

goals that are, important to you 'a at this.. time. In the second

column, circle She letters:otthose.goals you feel you

are achieving or have aehleved;.r

These goals are important tome at this time

Those goals I amachleving or have achieved

Academic Goals

isq A no, *To increase My knowledgeand

- un&rstanding in an academic field

91 B ot CI
Obtalua certificine or degree

'93 94 C To complete courses necessary to transfer

to another educational institution

05 :13: D Other

-5 ()t1W4

3. tow old are you?
0 Under 18

1 1.8 to 22 years
2 23 to 25 years
3 26 to 30 years
4 31 to 40 years
5 41 to 50 years
6 51 to 60 years

7 61 years or more:,

8n-

4., Are you currently married?.....
1-0 Yes

111L1 No

5. Do you:feel,that you haVe a permanent handicap?

Circle all that apply. °

82

to 1 Yes, restricted mobility
84 2 Yes, restricted.hearing
tri 3 Yes, restricted vision
al, 4 Yes, but I prefer not to record it on this form

87 5 Other

101 C tot G

103 H /04

105 I 106

107 -1 1011

too K no K

111 L 112 L

111 M 114 M

115 N nb N

117 0 118 0

P 12o P

121 Q 122 Q
121 R 124 R

125 S 12(/

127 T 128 T

120 U 1 10 U

Career-Preparation Goals

To discover career interests
To formulate long-term career plans anchor

goals
To prepare for a new career

H Other

lob- or Career-Improvement Coals

1 To improve my knowledge, technical skills

e and/or competencies for my job or career
To increase my chances for a raise and /or

promotion

2

122

1 95?

Other

Social- and Cultural-Participation Goals

To become actively involved in student lift)

and campus activities
To increase my participation in cultural and

social events
To meet people

Other"

Personal Development and Enrichment Goals

To increase my self-confidenCe
To improve my leadership skills

To improve my ability to get along with

others
To learn skills that wiltenrich my daily life

or make me a more complete person
To develop my ability to be independent.

self-reliant, and adaptable.

Other



11. 1 tom the list of goals in liti6.511011 7, please wlect the
three that ace most important to You at this time and
enter thief( codes below. For example, it your most
important goal is to obtain a certificate or degree,"
enter the letter 11 in the first box.

Most ni Succinct Most ri
Initiortarit LI Important

112

Third Most ni
Important LJ

9. What degree are you currently working toward at our
college, and what is the highest degree you ultimately
plan to earn? Circle a number in each column.

Current Ultimate
0 0

1 1

2 2

31 1.1 115
4

5 5

1, b

7 7

Not seeking a certificate or
degree
Certificate
Associate degree
Bachelor's degree
Master's degree
Specialist degree(e.g, Ed.S.)
Professional degree (e.g ,
medical, law, theology)
Doctoral degree (e.g.,
Ph.D., EdD., D.13Al

13. When would you prefer,, to take your classes?
0 Weekday mornings

1 Weekday afternoons
2 Weekday evenings
3 Anytime during the week
4 Anytime during the weekend
5 No preference

14. Do you plan to enroll at our College !Ulm term;
0 Yes

1 No, I will complete.mY.Prograni this term
2 No, but I pla.1.16tit6triat4orne futut7e date
3 No, I plan tcf,t0iisle039:*ft:Pthrec,011itge..-
4 No, 1 have'np.p,,61:Iiir'iddltional:Cdtication at

this time : ' :''''i1',;.1'k..14,r,i1F,..".:.:71,,:il:i:';',::'

5 I do not yet know my .piai*for'nekt term

, ....".:..;!.
15. Concerning financial aid, whIC:7h:ofthe following is true

foryou .

10. 111aykicceived ftniitC14.it id
:j1,6"aVii0irifillecl forlinancial aid but was denied

144 2'1 Ei'aYe.noliiii100;if financial aid but plan ni
..,applYfrithe:f0Viir0:'

1.4:10 not tkiiiK1.1tvill ever apply
-,7';':'

1.4,.-, (011owing are services providedby colleges. Flow
would you eyaluate these services as provided by our
010e1 For each service, circle the number of the
tisbotiSe7thathat is most appropriate.

`1,d1-06i know about this service
':1"knew about this service but did not use it

I used this service and was satisfied with it
iI used this service but was not satisfied with it

145 0 1 2 3 Admissions
146 0 2 3 Registration
147 0 2 3 Business office
148 0 1 2 3 Academic advising
14') 0 2 3 Guidance, counseling, and testing.
150 0 1 2 3 Reading, writing, math, and study-skills

improvement
151 0 1 2 3 Tutoring

'I52 0 1 2 3 Minority affairs
151 () 1 2 3 College cultural programs
154 0 1 2 Sl Recreation and athletic programs
155 0 1 2 3 Financial aid
156 0 1 2 3 Student employment
157 0 1 2 3 Career planning
158 0 1 2 3 fob placerdent
mu 0 1 2 3 Housing services
mu 0 1 2 3 Cafeteria
161 0 1 2 3 Health services
162 0 1 2 3 Library ..,

163 0 1 2 3 Child care
164 0 1 2 3 Bookstore
165 0 1 2 3 Parking
166 0 1 2 ,3 Campus security

141

10. a Please write in your intended major or area of,st)1
at our college

-

b Now look at List A: Majors and Are4;tif,..5tudY.;:and
enter in the boxes below the
category in which yoUr major or areai3fAtutly.fillii.

'""' ''sIII
11. What is your intendedenioRmentff.01,,,,,,,,,,,

0 Primarily for ciedRi7j4179*(12-§4(1));fie hours
-each term enrolled)*Vgs".

140 1 .Primarily for credit "Patt:igMe(less than 12 hours
each terM,rrolled)

2 Prima'rilY;iiiii for credit.

12. What ii:Yourprimdry:e7M19yfnent or occupation status
it thiitirtiOPi*ihe niOstappropriate response.
0,EMPllOYed iiloreViaiijilf time

1 Employed ,frilalftiMe'Or less
141-- 2 Homema6JmOmployed outside of the home

3 Not employed gOt would like to work
,-4 Not employed and do not care to work while

attending college

123

0.7 0 1 2 3 Other

129



ADDITIONAL QUESTIONS SECTION

Additional questions may have IN,V11 tithiNi to Unwonted form by your I Oleo. II you hove liven asked to answei addition I

questions, 'Ikea, use the bows below n)rer ord vain response.,

EDEEEICICIODEOEEIEE
17 111 19 20 21- 22 23 24 25 26 27 211 29 30 31

160 144 170 171 17: Ill 74 115 171 177 179 11111 1111

Please use the space below for any continents you have about our I ()Ilene, this questionnaire, Or anything else you care

to share With us

.5

4

124.

130

9341600(X/00454" /
ION1 :79 1.1' Rob 211A 107



Program-Completer
and

Graduating-Student
Questionnaire
(Four-Year Institutions)

z
PERSONAL IDENTIFICATION SECTION
Do not complete this section unless you are asked to'do so. Please print.

I AS 1

NAM1 11111[11111
1 1:

I IILS1
NAN11

ANY CI 11111i NAM1 LICIIMAY APPLAK ON SOUK SCI IDOL ON CIAO GI NI COILDS

SIL11)L NI 11)I NI11 IL:AI ION S:1.11,110 K

UMANI N1 MAILING ADDL11-SS
NU1111.L1 AND SIK1 1 1

11111111
:2- 40

j-111 IONE NUN1111 L1

S11111)1, ri
11

[111-111111111111.111111'11
11111111.1111111

51.711
Si AI

71 71
((>1)1

11 Sr,

[111
71:77

National Center fo.r Higher Education Management. Systems
The College Board

125

131

oi



STANDARD QUESTIONS SECTION

INSTRUCTIONS:

5ttecifit duet tions are given for completing many of
the questions in this questionnaire Where nci dire( lions
are given, please circle the number or letter of the
most appropriate response, such as 111 Me.

question below.

4, Are you currently married
0 Yes

ONO.

If you are not currently married, you would circle the
number 1

1. What is your sex/

-
[-0 I iimalt,

I Male

2. I low do you describe yourself? Circle One.
American Indian cur Alaskan Native

1 Asian, Pacific Islander, or Filipino
2 Black or Afro-American

1lispanic, Chicano, or Spanishsob
4 White or Caucasian

(Mier

3. flow old are yoU?
0 Under 18

1 18 to 22 years
2 23 to 25 years
3 26 to 30 years

31 to 40 year
41 to 50 y

6 5'1 to 60, 5.1

7 61 yeafl'OAti

841

6. I low long have you liven al our
-0 One term

1 Ono year
2 Iwo years
I three years

4 Tour years
I ive years

6 Six wars
7 Moire than sytj41114

7. I he lotto
stuchints4
those "It
second c&ho
you are achieving

-lhldb400als of many t allege
'mrtritt% )e circle the letters' of

oil at this film.. In the
of those gads you WI

ese goals are Mc at this time

They Lam achieving or have achiever!

Ttti;tmlc Coals
rease my knowledge and

erstanding in an academic field
o obtain a certificate or degree

To complete courses necessary to transfer
to another educational institution

4. Are yriti,1/41, currently Ma

Ves;*

°Vv.4,40
Aff

(12 1;141.0. 44,,
ii 1 If 'Yeigcs mobility
84 2 Ykti/Wed 'hearing
85 3 Yes, 4iIiicted vision .

116 .4 Yes, but I prefer not to record it on this form

87 5 bther

ve a permanent handicap?

D

nn E

coo

nn G 102 G

101 I-I 104 FI

ms I Inc, I

io7 I inn

1041 K t to K

it 1. n2 L

tut M 11 M

its N 116 N

(17 0 118 0

114 -P 120

121 Q 122 Q
R 124 R

125 S 126 S

, 127 T t28 T

!PI U 130 U

Other.

Career-Preparation Goals

TO discover career interests'
To forimilate long-term career plans and/or
goals
To prepare for a new career

Other

or Carper- Improvement Goals

To improve my knowledge, technical skills,
andlor competencies for my job or career

increase my chances for a raise and/or

promotion

Other

Social- and Cultural-Participation Goals
To become actively involved in student life
and campus activities
To increase my participation in cultural and
social events
To meet people

Other

Poi rinal-Development and Enrichment Goals

to increase my self-confidence
To improve my leadership skills
To improVe my ability to get along with others
To learn skillS that will enrich my daily life or
make me a more complete person
To develop my ability to be independent,
self-reliant and adaptable

Other



IL I min the list of gook in litie,tit In 7, please s'elet I the
three that ore most unportotit hi you .It this tune awl
otter thou miles helrnv I or example, II your most
important goal " I o obtain a 114011(100 ()I negro',"
enter the letter II in the first hie,

Ntlast

Imp( omit L_
II

Set and tstost limn Most ri
Inquiitaut 111qm:tont

9. \Vim It ill the following aie you ref .ning from inn
«illeget
-0 (eitlut ate

I AVIIn 14111,;(11.0.1.

2 11,1( holors degree
14 I Master's degree

4 Spy(ialist degree (i. g IdS1
S Professionol degree Iv g mean Los, theolow,1

toroldegreete VIM I dlr it It AI

o Phys.. write in your !moor or areal of study while
at our I ()liege

r,
1 tylded eby t olive, I lowI I, I he following ans sink 0, i

wind(' you evaluate these .11.11iill.% .1% prowled by out
'1 ollt.glo I or each sorsa( e, t bole the number of the
11Npolise that is most appioptiatit

dill not know about this servo e
I k111,111'111/11111 this servo e but (Id not use It

I used this service iinn.was +mistier' with it
I used tins servo 0 but Was not satislied with it

.,
1.1 l 0 1 2 1 AdittikIpp3., ,,'
14: 0 I 2 I Rt to.1ratitk...
1.11 0 I 2. I Ituilti,010CeV;..:;
1.1C II ,! I A610d61101ig,t,1011:- ,.. .1

Iv, Its 2 I ( ;ulna ilit's;.0ktrVegriji;',;11n0 It.51ititt
1m, 0 I 2 1 lioading, wriqiiii;JTiitilOirid study skills

iniplovoment
0 1 2 3; tutoring
0 I 2 3 Minor

2 1:3911.gtliifIctrill rogto 1.

0 1'2 d programs
0 1 2 1

t i44.1410'4" 1).0vmpit t
c.0.0! Omitting
lob phi( orient

1 Housing soot es
.1 Cafeteria

I lealth servo es
['bras

159 ( in

21 Bookstore
161 0, 2 Parking

0 1 2 1 Campus Si"

1 2 I Other

b Now look at List A: Majors and Areas of Study drt, ,

otter the boxes below the code number r.)(ffig
ategory m whit h miff major or area of study ra10;'

I I I

115 1111

.11. What has been your primary IrntotIment status
attending our college? '.;*
0 Primarily for credit fuHAInie. ('12:0

each term enrolled) te
1 Primarily for cretlit,4art4is

each term onrolled)'*;..-
2 Primarily not for credit

,,toariN rioues

J2. For the intrirp,tr'YoU.s.* 'r nett were anY
of the creeiiWiarn: 11.0WaiiiStlier college? Circle all
that ir ' r.-0 No heywer4Akiearne0

1 Yes, f o I lege

2 Yes, from a pubbOitiu0ear college or university
on 3 Yes, from a Privde'011ege or university

4 Yes, from a vocatioriiii/technical school, hospital
school of nursing, trade school, or business school

5 Other

tl

1

14. ! hive you taken any In easing or «Ion( anon exounnotion
elated to your motor or area ut study it our
0 Yes, I have token and passed .111 mom

1 Yes, I have token an exam but nh t not vet know
the results

2 Yes, I have token an mom but did not pass
.i No, I have not taken any exams but plan toil() so

4 No, and I do not plan to take any

1114

15. What are your current employment plans)
0 I plan to continue working in the smut. lob I had

prior tocompleting this Pilo( Mama' program
1 I plan to work in a job I recently obtained
2 I am currently looking for a job
3 I do not plan to work outside the home
4 I have not yet formulated my employment plans

11,5

5 Other

16. If you currently have or will he starting a new job, to
what extent is it related to your major or area of study
:it our college?

0 Directly related
16611 SoMewhat related
2 Not related

127

133



17. a 1111 your can.iglyllaca. plans I( a ocklagatalNita Moo,
No nol al this lime

I 1. es. 1 plan to rt.eictoll at Illis t Nieto,

if.'.- 2 Yes, I how already enrolled at another I ollocp.
1 Yes, I plan Waitron at ,mother t tillego.

1 I ow g lgrentlY uncle( tied about any additional
Hut anon

I, II you c in led response 2 Or I. please watt' al the
name of the mllege you p1,111 to attend

III. II volt pion fir c continue your edit alum, what is the
higheslclegtel. you uhhuatvly plan to earn'

( Null( ate
1 Assoc lao. degree

flat lielor's (111111'1'

11,11 I Masters (111114'
1 Spec lolls( degree 0. g, I if '1 I

Prolossional clegrog (4, g, titedg gle,111w,, them cm)
Doc total clegrea(e,g, I'll I), 1 cl 4), I )11A I

ADDITIONAL QUESTIONS SECTION

AcItlatortal fp/equals may have been added tally+ pooled form by your «Mew. If you hove been askodt acme!' additional

questions, please use the bows below to roc cad your cospooses

DODDD'ElODE100000.0
cs

19 21) 21 22 23 24 25 26 27 "20 29 30 31, 34 33

Ito. 170 171 17: 171 /174 175 17h 177 tlIS 171 ton IRI IO, 111t.

Pleast. use .the spac . bet lor any comments you have about our ctIllege, this iniestionnaiw, or anything vist, vnu c are

,to share with us

4141600000045 too
10Ni:7041' Rol, 211A ton

.128 1



11111111111111]

Former-Studept.
uestionnake.

(Four-Year Institutions)

PERSONAL IDENTIFICATION SECTION
t)o not complett this section unless you are Ssked to (lo so. Please print.

I ASI
! 111[11111.1L4 I IRS!

NAM
11 20

ANN I I I II It NAN11 N1.1 Itf II N1AN Aril AR ON NOUR 5O1001 OR C0111 G1 RI CORDS

SIUI)I NI 11)1 VIII ICAIION N1 IS1111 It

l'f RMANI NI SIAll INC Al DRI SS
1+11711 I AND MI:1.11111)

lily

11111111
22

1111 PI IOM NUN1111

0

51101/11
INI I Al1

21

111111111111111111111111
S6 70 71 72

/11' ODI

11,15

1111
7177

National Center for Higher Education Management Sy gems
The College:09.1rd

129

135



(,)

STANDARD QUESTIONS SECTION

INSTRUCTIONSI

Slim Mt dins lions are given fur t,omplii,ting many of
the questions in this questionnaire Vliere nndnet nuns
are given, please crc he the number or letter of the

inost appropriate -response, such IS in the sample
question below

4, Are you current :, mad led?
Yeti

ONO

If you are not currently married, You would cede the
limber I

is your sev
11l'101e
1 ?stale.

2. I low do (mu describe yoursell? Circle one,
American Indian or Alaskan Native

1 Asian7l'acif it Islander, or Filipino
2 glad or Afro-American

(hispanic, Chicano, or Spanish-speakf

4 White or Caucasian

(I. I hiss. ling did Voti attend our «illegio
One term

1 (fin year
2 I wo veins
I [lune year..

4 I our years
5 I ivy years

-17) MoreS ityi:4r111iso d S.18 jiear,s

7, I he tollossiggifferfir.ot,s. rellet4 the goals of many
studc9lts In rho hat .tolorgfr ,.;'Okirse title Me letters
r h0 Al104 "Wire 100itailt to Still sire voti
ditenderV010011001t Munn. tut In 'the

:voli are ai hies mg or hare
Utfitieriesices at our rot/ege

lilt to me

T htftWiiiiij, ant aeltieving sir 1141Vi, .11:11iPrid

Coals

41-1';)

t-:;,lo obtain a tend icate or degree
414

;11e.:Iiiitlerstanding in art acrulemir held
0'18i :ream! my knowledge and .

c To completii courses necessary to transfer
td another ottuoitional institution

L) Other

Career-Preparation Coals

E over career interests
I' To formulate long -term career plans and/or

il'IWIS (It ti101600047:
alt el feudal,

lone goals svtv,gti

5 Other

3. f low old are you?
0 Under 18 o

1 10 to 22 years
2 2.Vo 25 years 0'
1 26 to 30 years
4 31 to 40 years
5 41 to 50 -Y,44
6 51 t o 600

7 61 span*

rut-

4. Are yoy4 urrently

atr 0 :Ye(
1 ;tsld'

5.. DoyoufgAt*

0rirdkaill.that*T94.
,!,t,,Orkily82

81' '-.011;itiiyiipleirMobility
84 2 Yil;tql*ted hearing
85 3 Ye,'''t*sfircted vision
89 4 Yes, bui I prefer not to record it on this form

aye a permanent Itandicop?

87 5 Other

2.

41f

100

102 C To prepare for a new camel

10.1 1.1 104 II Other

Joh- or Career-Improvement Goals

ins I its I To improve my knowledge, technical skills,
and/or competencies in my job or career 4

MT I 108 I To increase mgchances for a raise and/or

C . prorilotion

109 K I m K Other

L 112 L

111 M 114 M

115 N ttt, N

It? 0 118 0

P 120 P

Q 122

R 124 R

S 126 S

127 T 128 -r

124 U 110 U

119

121

,.121

125

130

136

Social- and C,plfirralParticipation Coals
To become activelyinvolved in student life
and campus activities
To increase my participation in cultural and
social events

"To meet people

Other

Personal-Development and Enrichment Goals

To increase my self-confidence '
To improve my leadership skills
To improve my ability to get along with others
To learn skills that will enrich my daily life
or make me a more complete person
To develop my ability to be independent,
self-reliant, and adaptable

Other



8. (rdm the list of goals in 'question 7, please select the
three that were most important to you when you
attended our college. For example: if your most
important goal was "To obtain a certificate or degree,"
enter the letter B in the first box.

Most ni Second Most El Third Most El
Important I I Important I I Important I I

it I12 111

9. What 1.1(.0 .e:vvt.Were you seeking when you attended our
college?
0 Not seeking a certificate or degree

1 Certificate
2 Associate degree
3. Bachelor's degree '
4 Master's degree
5 Specialist degree (e.g., Ed.S.)
6 Professional degree (e.g., medicine, law, theology)
7 DoctOral degree (e.g., Ph. a, Ed.D., D.B.A )

114

10. a. Please write in your major or area of study at our
college. .

b Now look at List A: Majors and Areas of Study and
. enter in the boXes below the code number of th

category in which your major or area of study falls

I l l

135.138

11. a Was our college your first choice?
_

9
_LO Yes

13.
1 No

13. What was your primary enrollment status when you
attended our college?
0 Primarily for credit full-time (12 or more hours

each term enrolled)
142 1 Primarily for credit part-time (less than 12 hours

each term enrolled)
2 Primarily not for credit

14. While you were enrolled;,-,hOW.'many hours did you
normally work when cliSSOrere being held?
0 I was not emplo04it,
1 Employed1-v*mlm,

141 2 Employ ed.11,141,4t004,0i.,Ate0
3 Employed 21-35' hOtTWetifi*
4 Employed 36 hours. orrriliteWeifWee

15. Did youapply4or financiatassistanCe (loan or scholarship)
whit ?

0
, .

1 Wyesonajteceixe9.)!s, it
42!`ge , butTlefibefaiel found out if I received it

r

easion to leave, a particUlar college can be
Led by a variety of reasons. Please circle the letters
iikikleasons that contributed to your decision
'Orail/ege. .

erintReasons
Xibieyed my academic goals
Transferred to another college
Needed a break from college
Courses/programs I wanted were not available
Dissatisfied with my academic performance
Dissatisfied with the quality of teaching
Dissatisfied with the learning environment
Course work not what I wanted
Unsure of my academic goals

4t4a. 6
1491 E

150 F

151 G

152 H
151b. If no, what kind of college wa,S4our first choice?

0 A public two-year college.V
1 A public four-year collelekir
2 A private college or titlIelsliyI40
3 A vocational/technpliAticiolFhcOpita

nursing, trade sciiikilZsit. 4).Vig51

4 Other
rk,

What was the naive, of the college,i 1_4as your first
choice?

12, When Viiii)efifiVocillegeiwliatWas your overall grade
point a vg:ReOpS)"?'

04.00 t811.6i''
1 3.00 to 2.01

tat 2 2.00 to 1.01
3 1.00 or less

4 Unknown or did not have one

3

154 I Other

Financial Reasons

155 K Did not have enough money to continue
156 L Could not obtain sufficient financial aid
157 M Could not earn enough money while enrolled

158 N Other

Other Reasons

159' 0 Achieved my personal goals
160 P Accepteda job or entered the military

Q College experience not what I expected
162 R Few people I could identify with
163 S Moved out of the area
164 T Could not work and go to schoOl at the same time
165 U Other responsibilities became too great
166 V Personal problems

167 W Other

131



17. From the list of reasons in question, 16, please select

.
the three most important reasons and enter their codes '(
below. For example, if the most importantlreason was

that you "Transferred to another college. enter the

letter B in the first box.

Most 1---1 Second Most F-71 Third Most El

Important I 1 Important I I Important I

111 169 170

16. The following are services provided by colleges. How

would you evaluate these services as provided by our

college? For each service, circle the number of the

response that is most appropriate.

I did not know about this service
I knew about this service but did not use it

I used this service and was satisfied with it

I used this service but was not satisfied with it

Admissions17/. 2 3

172 0 2 3

171 0 2 3

0 2 3

175 2 3

171! 0 2 3

177 0 1 2 3

178 0 1 2 3

179 0 1 2 3
mo 0 1 2 3

181 0 1 2 3
0 1 2 :1

0 1 2 3
lis4 0 1 2 3 .

185 0 1 2

inn 0 1 2 3
187 0 1 2 3
188 0 1 2 3
inn 0 1 2 3

mu 0 1 2 3
-nil (1 1 2 3
152 0 1 2 3

191 0 1 2 3

19.

Registration
Business office
Academic advising
Guidance, counseling, and testing
Reading, writing, math, and study-skills

improvement
Tutoring
Minority affairs
College cultural programs
Recreation and athletic programs,:,,
Financial aid
Student employment
Career planning
lob placement
Housing services
Cafeteria
Health services
Library
Child care
Bookstore
Parking
CampUs

Other

'ADDITIONALI4UESTIONS SECTION

Additional questibhs moy. have been, added to this

printed him), your 'college, If you have been asked

to answer addition`;t1 questions, please use the bo.xes

below to record your respoysel.

20 21 22 23 24

195 lHh 197 198 199

25
..21x1

30.
.

26

31

D.
27 28,

.; 202: : 20.3 204'

;
32 33 34

,207-... 2118 209

Please-, use the space below for any comments you have

about our college; this questionnaire, or'anything else you

.... care tdshare with us.

. .

. ,

o. Do you currently haVeplans,fOr additional education?

1---0 No, not at this time
1 Yes, I plan to reenroll'O 'this college

e14 2 Yes; rha4,already enrolled at another college

3 Yes;.1-Plan'tb enroll at anOihei' college

4 I am CurrentlY;Undeelded about any additional

b. If you cirCled responses 2 or 3, please write in the

name. of the torjge. you plan to attend or are

attending...

4

132
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11111111]

1

Recent-Alumni
Questionnaire

(Four-Year Institutions)

PERSONAL IDENT1EIChTION SECTION
Do not complete this section unless you are asked to do so. Please print.

I AS I
N AM I 111111111111-

112

FIRSI
NANO.

.ANY 01111 5 NAMI WHICII MAY AR ON YOUR SCHOOL OR COLISGI R1COR D5

SIUDINI IDLN EIF ICA E ION NUN1III

PI RMANI N I MAILING ADDRI
. 5151.1 E AND NUMBUR

22.10

INITIAL

NI lAl
21

I El [PHONE NUMB! R

111111111111111111111111
3.111 1111[11111 156.70

71-72
Z I l' COD(

31.55

1111
73.77

National Center for Higher Education Management Systems
The College Board

133 139
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Specific directions are given for completing many of

the questions in this questionnaire. Where no directions

are given, please circle the number or letter of the

roost appropriate response, such as in the sample

question below

Sample

4. Are you currently married?
0 Yes

®No
If you are not currently married, you would circle the

number 1

1. What is your sex?
0 Female

78 El Male

2. How do you describe yourself? Circle one

0 American Indian or Alaskan Native

1 Asian, Pacific Islander, or Filipino

79 2 Black or Afro.fanerican
3 Hispanic, Chicano, or Spanish-speaking American

4 White or Caucasian

5 Other

7. The following statements reflect the goals of.many college

students. In the first column, please circle the letters of

those goals that were important to you when you attended

our college In the second colimm, circle the letters of those

goals you /eel ititi are achieving or have achicived as a result

of your experiences at our college.

These goals were important to me when I attended

this college

589 10

Thesegoak I am achieving or have achieved

_Academic Coals
, . .

Nfl-rjoiilerease my knowledge and
in an academic field

511 B 92 B TOObfaindcertificate or degree

C 04 C To cornOlete.Counes necessary to transfer

to anothei:ediiational institution

95; Other,,,

Career - Preparation Goals

E ,..',oilikO%er career interests

99' F ,TOicirrimfate long-term career plans and/or
t-.;:1,-

igodls
102 cgyrprepare for a new career

03 rill 104 H Other

.3. How old are you?
0 Under 18

1 18 to 22 years
2 23 to 25 years
3 26 to 30 years
4 31 to 40 years
5 41 to 50 years
6 51 to 60 years

7 61 years Or more

4. Are you currently mule

ni_EO
Yes

1 No .

F10

lob- or Career-Improvement Goals

$4-P, 10 k To improve my knowledge, technical skills.
and/or competencies for my job or career

108 I To increase my chances for a raise and/or

promotion

K Other

Social- and Cultural-Participation Goals

L 112 L To become actively involved in student life-.,

-- and campus activities

113 M 114 M To increase my participation in cultural and

social events
N .06 N To rneet people

5. Do you feel that yoti hayeaperrrliOtii:h0:liCap?
Circle all that

82 0 No
87 1 Yes, restricted mobility
114 2 Yes,rekricted hea4"
tic 3 Yes; id4ricted , ,

tti, 4 y.i:Eiat'Prefer, not to.recOrd it on this form
' ,,;;;/

87 S'ot e

6. FiOklOng:diAYOikattendOur college?

2 Two. yeks.,
3 Three years
4 Four year'
5- Five years
6 Six years

7 More than six years
2

117 0 rut 0 Other
Personal-Development and Enrichment Goals

P 120 P To increase my self-confidence

121 Q in Q To improve my leadership skills

72 5 R 124 R To improve my ability to get along with others

125 5 121. 5 To learn skills that will enrich my daily life

or make me a more complete person

127 T 128 T To develop my ability to be independent,

self-reliant, and adaptable

129 U 110 U Other

8. From, the list of goals in question 7, please select the three

that were most important to you when you attended this

college and enter their-codes below, For example, if your

most important goal was "To obtain a certificate or degree,"

enter the letter B in the first box. '

Most Fi Second Most ni Third mcm

Important L-J Important L_L.I Important Li
13 . .,112 131

134

140.



9. What was the most recent certificate or degree you
received from our college?
0 Certificate

1 Associate degree
2 Bachelor's degree

I 14 3 Master's degree
4 'Specialist degree (o g,EdS)

Professional degree (e g. medicine, law, theology)
6 Doctoral degree le g Ph D., IdD.DBA)

10. a Please write in the motor or area of studs -..,)))).)))
with the certificate or degree referred to ir ,istion

b Now look at List A: Majors and Areas Of Study
enter. rn the hoses below the code number of the
category in which your major or area of study falls

1 H
115.118

11. If you plan to continue your education, what is the
highest degree you ultimately plan to earn?
0 Certificate

1 Associate degree
2 Bachelor's degree

tor 3 Master's degree
4 Specialist degree (e g Ed.S]
5 Professional degree (e.g., medicine, law, theology)

6 DoCtoral degree (e.g , Ph.D,, Ed.D., D.B.A.)

12: Have yotuaken any licensing or certification examination-
related to your major or area'of study at ourcollege?
0 Yes, have taken and passed an

1 Yes, I have.taken an exam but do not yet knoW;._
the results

2 Yes, I have taken an exam but did not pass:,
3 No, I have not taken any exams, but plan to dose-;::

4 No, and I do not plan to take*

13. Since completing your progeaM'al",.pft('Olege, have yOu
enrolled at another 'colleie?

Yes
11

L I Na question /9.

14. a After your program at our c011ege what kind of
college, university; professionallOrVbcational school
did you most attend?

pubitiC;'t*OVea(C011ege
1 A PUblifour4ear.toigi.,
2 kcirSate,c011e:Ot142-
3 A Yikationalfiecfinic.a(khOol, hospital school of

ntirMng;traide''SchoolOi:b6siness school

.15. What certificate or degree were you seeking at the
college referred to in question 14?
0 Certificate

1 Associate degree ,

2 Bachelor's degree
141 3 Master's degree

4 Specialist degree (e.g.. Ed S.)
5 Professional degree le g, medicine, law, theology)

6 Doctoral degree (e.g D B A )

16. a Please write in your intended major or area' of study
at the college referred to in.question

b Now look again at List A: Majors and Areas of Study
and enter in the boxes below the Code number of the.
category in which your intended major or area of study
at the'ecilleid referred tOin:question 14 falls

1 I 1

,144147

..:,17.'yfiow.Welldid our college prepare you for your additional
college* vork?

preparation
itiparation

.148 2 Adequate preparation
3 `inadequate preparation

..,4..Does not apply

140
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1 I

18. Did you transfer any credits from our college toward
Your additional college work?

0 Yes.

1 No, I did not try to transfer any credits
2 No,) tried but they were not accepted

4 Other

b PleaSe write in the name of that irettituhon.

19. Are you currently employed?

[.0 Yes, I have a full-time job outside of the home
ir,o 1 Yes, I have a part-tims) job outside of the home

L2 No. lam not currently employed outside of the home

1
11. If No, skip to question 26.

20. a. Describe your current job (e.g., accountant, engineer,
saleSperson. teacher).

135

b. Now look at List B: Occupational Titles and enter in
the boxes below. the. code number of the category
in which your Current job falls.

141

151.152



21. After completing your program at our college, how long

did you look for work before obtaining your first job?

0' Had a job which continued after I completed my

program .

1 Obtained a job just prior to graduation

t 2 Less than two months after graduation,

.3 Two to three months af ter graduation

4 Four to eight monthsof ter graduation

5 More !hats eight months after graduation

22. How did you find your first job?

0 College placement office or professor

1 Professional periodicals or organizations

2 Civil-Service application
Employment agency

4 Newspaper advertisement
5 Direct application to employer

6 Friends or relatives

7 Other

23. What is/was your annualsalary or wage in, your first job?

t) Less than $3,000 per year
1 $3.000 to $5,999 per year
2 $6,000 to $8,999 per year
3 89,000 to $11,999 per year

iv, 4 $12,000 to $14,999 per year

5 $15,000 to $17,999 per year
6 $18,000 to $20,999 per year
7 $21,000 to $23,999 per year

8 $24,000 or more per year

.24. How well did our college prepare you for your first job?

0 Excellent preparation
-, 1 Good preparation

t56L-, 2 Adequate preparation
, 3, Inadequate preparation
-4, Not applicable to first job

/
/ .

25. To what extent is/was yodr first job related to your major..

or area of study at our college?i0 Directly'related
lra 1 Somewhat related

2 Not related

26. If you currently are not employed or are not working

in a job related to your
major or area of study at our

college, which of tile follOwing applies?
.

0-1 never looked for work related to my major or

158 -.-[ area'ottudy
1 I looked for work related to my major or area of

study but could not find any

;27. Whether you are,currently
employed or not, would you

bewilling to move to another
community to work in a job

related to your major or area of study at our college?
,

&O'Yes
z.,771-1 No

ADDITIONAL QUETIONSSECT-10

Additional questions may have been added tbibiSplMted form by your college.lf you have been aSked to answer additional

questions, please use the boxes 6elii.-ii3'reCOrdY'OtiFiponses.

28 29 30
35.

11111 11,1 162 ItS 11.6

E El El El E
36 37 38 39 40 41 42

this um )70 171 172 )7 17.1

Please use the space belowfor anY .COtrirbents you have about our college, this questionnaire, -or anything else you care

to share with us.

40
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Long-Term
I

uestionnaire
(Four-Year Institutions)

PERSONAL" SECTION
Do not complete this section unless you' are asked to do so. Please print.

I AST
NAMI 11111111111 FIRS'

NAMI I I:I- I I I 1
1.12

ANY 01111 R NAM! WI IICII MAY APPIAR ON YOUR SCHOOL OR COI:LIGE RECORDS

S I UDI NI IDl N I IF ICA1 ION NUA1I1FR

PLRMANI.NtMAILING ADDRESS
NUMBER AND S RI IT .

- CITY

FII111111
22.30

A1IDDI.1
IN IPIA I I 1

13.211 21

I I I I I -111'1 I I I I:
56.70

11.1.111S IS A NI.W ADDRESS PLEASE CIILCI Ill RI
78

STATE
7172

P CODE
7177

National Center for Higher Education Management Systems 1 .4 *d .1I

The College Board IIIIP CI".
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

'Specific directions are given for completing many of the

questions in this questionnaire. Where no directions are

given, please:circle the number or letter of the most appro-

priate response, such as in the sample question below.

Sample:.

4. Are you currently married?
0 Yes

ONo
If you are not currently married, you would circle the

number 1

1. What is your sex?
79_1-0 Female

t-1 Male
- .

1;146Wdo you describe yourself? Circle one.
0 American Indian or Alaskan Native

1 Asian, Pacific Islander, or Filipino
2 Black or Afro-American
3 Hispanic, Chicano. or Spanish-speaking American

4- White or Caucasian

80-

5 Other

3. How old are you?
0 Under 18 years

1 18 to 22 years
2 23 to 25 years
3 26 to 30 years

81 - 4 31 to 40 years
5 41 to 50 years
6 51 to 60 years

7 61 years or more

4. Are you currently married?
0 Yes82E 1 No

7. When did you complete your program at our college?

Please enter the year in the box below.

[9.1 I

8. What was the most recent certificate or degree you

received from our college?
0 Certificate

1 Associate degree
2 Bachelor's"degree,

92- 3 Master's degree.-,.::;/:,
4 Specialist degcee,(e.g.;' Ed.5

5 Professional,:degreele;g., medicine, law. theology),..

Doctoral degree.(e.g.,.Ph.D., Ed.D., D B A.)

9. s. Please write in the Major or area ofstudy associated
with the degree or certificate referred to in question

8. If you received: certificate with a

"double major, pletie:4rite'.iri both.

b Ncivelook at List Ai*ajors and Areas of Study and
enteatqfle7:1boxei...1.:ietr:;w the code number(s) of the
categotyfiesHri:which your major(s) or area(s) of

93.00;

nee completing your program at our college, have you

ertaken further formal study?
es

I I I

-I [
(Use this second box
only if you took a
"double" major.)

5. Do you feel that you have.,4,

Circle all that apply.
Ni 0 No
84 1 Yes, restricted mob;
85 2 Yes, restricted hearing

tiri 3 Yes, restricted vision
87 4 Yes, but 1.prefer.,,not to recor.

88 5 Other

6. How long did:Youattend
. 0 One. or

1 One*ar..;,
2 Two
3 Three years
4 Four years
5 Five years
6 Six years

7 More than six years

89-,

2

102-

No
If No. skip to question 17.

After your program a1 our college what kind of.

college, university, professional, or vocational school

did you most recently attend?
0 A public two-year college

1 A public four-year college, University or

professional school
2 A private college, university or professional

school
3 A vocational/technical school, hospital school of

nursing, trade school, or business school

4 Other
(Specify):

b. Please write in the name of that institution.

10.1 1013 I 1 1
(Please do not write in
this box.)

12. What degree or certificate were you seeking at the

college, university, professional, or vocational school

referred to in question 11?
0 Certificate

1 Associate degree
2 bachelor's degree
3 Master's degree
4 Specialist degree (e.g., Ec1,5)
5 Professional degree le.g, medicine, law, theology)

6 Doctoral degree (e.g.. Ph.D.; Ed.D., D.B.A.)

7 No degree or certificate (e.g, job advancement,

self-enrichment)

107-

.1



13. Did you complete the requirements of the certificate or
legree indicated iii question 12? .

0 .Yes . 3 .

1 No, but I am still enrolled seeking it
2 No, but I still plan to complete it even through I

am not currently enrolled
3 No, and I do,not expect to complete it

4 Does not apply

1151-

14. a. Please write in the major or area of study associated
with the degree or certificate referred to in question
12. If you were pursuing a degree or certificate with a
"double" major, please write in both.

b Now look again at List A: Majors and Areas of Study
and enter in the boxes below the code number(s) of
the category(ies) in which your major(s) or area(s) of
study fall(s).

1 1 1

1 1 1

. (Use this second box
only if you pursued a
"double" major.)

15. How well did our college prepare you for your addi
tional. formal education ?'
9 Excellent preparation

1 Good preparation .

117.- it Adequate preparation
3 Inadequate preparation

4 Does not apply

19. The following statements reflect some of the outcomes
of college education or training. In the first column,
please circle the letters' of those outcomes, which you
rea/ited when you attended our college. In the second
column, circle the letters of those outcomes you feel you
have realised or are realizing since you left our came.

These are outcomes I realized while, I attended
your college

These are outcomes that I have realiz,ed of am
realizing since'f,,IfY0tir college

An increase .iii my..kttowledg and
underStandi4;M:OPiCatlemiefieki

its B 12.1 11 A 4:ertificate:Ot;4e.giee
129 C ttb C Coniplete.d.the courses. necessary to transfer

to another educational instihthon

127 D 1281) Other (specify) 1,

CareeePrePaiation Goals

139 Discovered `,Oreevinterests
'.Ftirnitilo.tedipneterin career plans and/or goals

121 A lit A

129 i-,..::

1 ii F.:.

is i G 114 6-Prij3.iii46i.4new career -
r

H. i3b H Citilr,';';'&'PeriCiry).
.,-;',-;,±-J. ...,

Job- Or...Career-Improvement Outcomes

II g I, ','138 I ImproYed knowledge:. tech'nical skills, andlor
', '- competencies for job or career..

1 ,r .139 J ;140 1,,. Increased chances for a raise and/or promotion, -'''
'141. K,142.1c;''Other. (specify)

16. How would you evaluate the 'counseling and acilsenten,L
We gave you about your options for further- forrnal,:kCI,iP:
cation after you completed your program atourcollei0

0 Excellent
1 Good

_1187- 2 Adequate
3 Inadequate
4 Does not apply

17. What is the highest degree,O0ertificate you ultimately
' plan to earn? (If this is the`samexds'fhe degree you now

hold, circle that degree.)
0 Certificate
1 Associate degree',
2 Bachelor's degree
3 Master's degree

11

4 Specialist :40e (e g
5 Professional,000%(e,g, medicine; law, theology)
6 DoctOe.al.',deit'lee (e;'eiph.p Ea,D , D B A )

7 Dees:fit:A

18. How v4ilciil:ptir:collegOirepa.e you for the work you
are nowcietiii(Or'if;::'VOillreiiiii ciiirently employed, for
the work you dicI*65.0ecently)?
0 Excellent prepirriiin

1- Good preparation
i2o 2 Adequate preparation

3 Inadequate-preparation
4 Does not apply

L

`A4 146 M

N .1411 N

149.0 1500

1991 I'
.1st Q. i s.i Q

R

157 S. 151 S

1:4 T 11,11.T

UIto U

139

Social- and Cultural-Participation Outcomes'.

Became actively involved in student.life and
campus activities
Increased particitiation in cultural and social
events
Met people I otherwise might not (lave knoWn

Other (specify).

Persona0Devel2pment and Enrichment
Outcomes.
Increased selfcnnfidence
Improved leadership skills
Improved ability to get along with Others
Learned skills that will enrich my daily life or
make me a more complete. person
Developed ability to be independent, self-
reliant, and adaptable

Other (specify(

20. From the list of outcpmes in question 19: please select
the three that now seem to YOU to be the most 'armor-
tant. out comes of having attended our college' and enter,

, the codes below For example; if you now think that the
most. important outcome for you was the "increased'
leadership skills" enter the letter Q in the first box

.Most ri Second Most E-1
Important 1 1 Important 1 I

11,1 11.1

4

145
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21. Since you completed your program at our college, have

you been employed for pay?
0 yes, i.am currently employed full-time

1 Yes, I am currently employed part-time
2 Yes, I was employed after: leaving your college but

currently am unemployed and looking for work
3 Yes, I was employed after leaving your college but

currently am unemployed and not looking for work

74 No, I Was never employed after leaving your
college

lf No, skip to the Additional
Questions Section

22. a What was the first job you had after you completed

your program at our college (r g , accountant,

engineer. salesperson, teacher)

b. What is your current job? If you are not currently
employed, what was your most recent job?

. c. Now look at list B: Occupatidnal Titles and enter in

the boxes below the code numbers of the categories
in which your first job and your current job fall.

First i Ciirrent

Job I Job

167168 169-1784

23. What was your annual salary,or wage in the first job you

had after you completed yokprogram at our college?

What is your current annual s'Sly or wage? Circle the '
number in the first column Which\ best describes your
salary in the first job you had after completing your
Program at out-college. Circle the nurqer in the second

column which best describes your currentalary. Ifeither

job was part-time, give the approxiMii full-time
equivalent annual salary. \
Starting salary fn your fir#ijob after college \

, 4..4,Y:'!"
Salary at ciirrentjob \\

0 0 Less than S12,000 Pe; year
1 512,000 to. si t9,99 per aye

2 2 $18,606 to 50,909,per year
3 3 $243300 to 52095 per year

171 172-
4 4 $30,000 to $15,999 per year

5 5 $36,000 194,41,999 per ,year

,.b $42,cloci per year or more

÷7 'Does not apply
'- .....

. .

1i G

ADDITIONAL QUESTIONS E

Additional questions may have been a
questionS7please 1Weifte-boxes-be

,

t14irm b'Your college. If you have been asked to answer additional
isba9.aa5 ;?

p4,, onses:---7

24 25 26 27, 28 29

173 174 175 I. 178 7

E El .EI El El
31. 32 33 34 35 36 37 38

180 181 182 383 184 185 186 387

ett.yrptxri4-40±stis3g
Please use the space below for ar-cOrnrneW d

f)'

4titomxtrtticea(teabOut our college, th.s questionnaire, or anything else you care to share with us.

0611201191X30400

4 5M 683 1.1.1306 211A359
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Samples of Local Questionnaire Items

Naturally, if local questions are to be asked, their design and format should reflect
particular local needs. The following suggestions are intended to demonstrate the
kinds of local questions that other researchers have used and to help stimulate ideas
about how this aspect of SOIS might be used.

Overlapping Questions

--While-the-same-question-is-always phrased in-the-same-way on-each SOIS-question-
.

naire, not every question is on every form. J local researcher might wish to examine
side by side each of the questionnaires in the SOIS series (whether all will be used or
not) to see if there are items on one questionnaire that might be usefully added to
another for local purposes. The Entering-Student Questionnaire, forexample, asks

if the student had enrolled previously at any postsecondary institution. That ques-
tion is not included on the Continuing-Student Questionnaire. An institution
might wish to knoW which of its continuing students came from some other

postscondary institution. The item froth the Entering-Student,,Questionnaire
might be modified for the Continuing-Student form either to elici(a simple yes/no

---
response to the question "Have you attended anycither postsecondary educational

institution?' or to collect information about, the specific kind of prior institution
. (public two-year college, public four-year college, university).

Similarly, a local question might be added to the Continuing-, Former-, and
Program-Completer/Graduating-Student questionnaires asking if respondents had
applied for financial aid, what their primary occupation/erriployment status is or
had been, or whether this was their first-choice institution. This kind of overlap

may be particularly important to an institution that is not conducting,longitudinal
studies or that lacks the capability to match questionnaire responses with master-
file information.

143.



Loe6ter Questions

An institution may be interested in specific ,information about where its students
have previously lived. For institutions with a focal service area, the information

may identify the specific geographic location or the specific "feeder school." For
those with a broader service area, it may be'phrased as a question of distance or of
location. Some possible kinds of questions are:

At which of the following schools or colleges were you last enrolled?

What is the zip code of your permanent residence?
What is the distance of your permanent residence from campus?
In which of the following states/regions is }sour permanent residence
located?

A multicampus institution °that has not otherwise coded its questionnaifes
probably would want to add .a local question asking respondents to indicate cam:
puses at which they. were enrolled.

Mobility Questions

Some institutions' may be interested not only in the areas in .which their,students
have lived and their current local and permanent residenceS, but also in where
students reside or plan to reside once they leave the college; institutions may also

want to know how mobile students are after graduation. For institutions interested
in such information, the following kinds of questions might be helpful:

While you were attending our college, were you a legal resident of the

state of
In what state are you currently residing?
What are your long-term plans in terms of residence?
In what state is your current job?

Travel Questions

Some institutions, particularly. those with parking problems, may want to get infor-`
mation about their students' commute to campus. The following might be asked:

How do you travel from your residence to the campus?
How long does it take you to get from your residence,tO the campus?
How many days a week do you park a car on campus?
What would you do if the daily charge for parking on campus Were raised

to $
If the campus instituted a shuttle bus service from to

how many times a week would you use it?
If the metropolitan transit district carries through with its plans to increase

fares to $ , what will you do about travel to and from campus?

144
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Financial Questions

Other than asking entering students if they plan to apply for financial aid, the SOIS
questionnaires do not inquire about the financial plans, resources, costs, or other
financial problems of students. Some institutions-may wish to collect this informa-
tion in the SOIS surveys, although there are other standardized questionnaires
designed specifically for these purposes. (Those interestedin in-depth research into
financial areas should review the 1976 College Board publication, A Guide to

Student Aid Research: Using the Student Re'source Survey and Student Expense Study

Service.) The investigation may deal with family financial background, current ex-
penses, or patterns of financing. Accurate.estimates can be determined, depending
on the level of coniplexit}i and number of local questions added.

A determination of financial background would require the student to respond
to a range of options about parental income:

Which of the following intervals best describes your parents' income last
year?.-Be sure to include their total-agnual income from all sources
(such as salary and wages, pensions, interest and dividends, public
assistance).

o

Similarly, students' dependency status could be determined by a simple yes/no
response to "Ate you dependent on your parents for financial support?" For,more
specific information; questionnaires ould include questions that ask where
students lived for the last three years, whether they had been claimed as dependents
for federal income-tax purposes, and how much, money they had received from
parents or guardians.

Other areas of financing can be examined simply or in detail. Students may be
asked "What-would you estimate to be the total cost of a year's education for you at
this institution?" or "How much do you spend each year on each *of the ibllowing
items?" Financing .patterps may be determined from a simple "Check each of the .

following sources that you used to finance your education here" or "Which interval
describes the amount you actually received from each of the following, sources
during the 19 academic year?"

Some institutions might be interested in investigating the behavior ofstudents
or their reactions to alternative methOds of financirig their educations. The follow-
ing might be included: .

What is the highest amount of tuition you think you would be willing to
pay for the program in which you are enrolled?

What would be your response if tuition were increase&to $ ?

How much money would you be willing to borrow to finance your educa-
tion at this institution?

How would you prefer to repay money borrowed to finance your edu-
cation?
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There are a variety ofirnple and complex questions about financing an educa-

tion that might be considered. Most campuses have a director of financial aid who is

experienced in and knowledgeable of the kinds of issues and problems involved in

studies of financing patterns. It might be well to involve that person in the survey

planning process if this area is to be investigated.

Information -4yailability and Quality

Particularly with entering students, an institution may want to evaluate the amount

and/or swallty-attiliiiiiiatiOliffianhe student has about the institution itself. Some

,;----5(the kinds of questions that might beOred are:
MO'

How easy.was it for you to get the information you needed to apply for

admission?
How would you rate the quality and quantity of information you received

about the costs and financial, aid available at this institution?

How would you rate theinformation that you have received from this

institution about dbportunities or employment in your major field

following graduation?

The 'Institution might also be interested in theicind of prior information,

eguidance, and counseling the student had received:

How would you rate the quality and quantity of information you received

in high school about the various opportunities for postsecondary

education ?
How would"..yoCrate the vocational counseling you received in high

school?

Educational-Satisfaction Questions

Many faculty, adiTehistrators, students, and constituents are interested in how

students feel about the quality of their educational experiences and whether they

are satisfied with the contribution the college has made to growth and development

in certain areas. In trying to obtain such infortnatiar, it is worthwhile initially to

gaih some understanding about how students value a college education in general,

and then ask students questions about the extent of their satisfaction in more

specific areas tlf growth and development. Fo-r instance, the following Series of

questions might be initially asked of students:

In general, how well do you like attending college?

If you could start over again, would you still choose to attend our college?

Regardless-sSeny vocationlinrcnefit college may have for you at this time,

do you think,that being in college is an important and beneficial

experience?
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This initial series of questions could be followed by a second series of satisfac-
tion questions concerning the extent to which students' experiences at this college
contributed to their progress in areas such as vocational preparation, critical think-
ing, human relations, and verbal and written communication skills.

Other Local Questions

The list of kinds of questions that a particular institution might wish to add to the
standard SOIS questionnaires potentially can be as long as the number of institu-
tions using the questionnaires and the groups of students they will be surveying. As
NCHEMS.and the College Board gain experience in helping institutions develop
local items to be added to the standard SOIS questionnaires, an inventory of local
items will'be created and made available so that future users of the SOIS question-
naires will not have to start from scratch.
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APPENDIX D

Planning Chart for Survey Activities
PERSONIOFFICE TARGET

ACTIVITY RESPONSIBLE DATE

I. Decide on the objectives of the survey and the specific study
questions to be answered.

2. Meet with a committee of potential users of the survey to discuss
and if necessary modify survey objectives and study questions.

3. Finalize study objectives and prepare a schedule for survey
administration.

4. Study the appropriate questionnaire to ensure that it will provide
data appropriate to the survey objectives.

5. Decide on an appropriate sampling strategy.

6. Establish a method for identifying the students in the sample (total)
population to be surveyed.

7. Decide on a method for distributing questionnaires.

8. Produce a complete list of those to be surveyed; if using a
computer to generate the list, also generate a' computer file
containing all students to be surveyed.

9. PrePare all survey materials for distribution (questionnaires, cover
letters, follow-up materials, mailing envelopes, return envelopes,
postage, address labels, tracking sheets).

10. Prepare a set of follow-up procedures. a

I I. Administer or mail out questionnaires.

12. As returns are obtained, maintain tracking sheets, implement
appropriate follow-up procedures.

13. Edit and code returned questionnaires; prepare for submission to
SOIS Questionnaire-Analysis Service.

14. Integrate data with institutional master-file data.

15. Document analysis printouts.

16. Prepare initial reports; meet with users committee on results
obtained.

17. Respond to requests, for information on demand.
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APPENDIX E

SOIS Questionnaire-Analysis Service:

Output Documentation and
Guidelines for Further Data Analysis
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SOIS Questionnaire-Analysis Service:

Output Documentation and
Guidelines for Further Data Analysis

Accompanying each report produced by the SOIS Questionnaire-Analysis Service
is documentation on how the data were organized for computer analysis and on how
the cross-tabulations included in the report were prepared. This documentation is
contained in two tablesthe Question Table and the Cross-Tabulation Report
which appear at the end of each report immediately following the index. The pur-
pose of this appendix is to briefly describe each of these tables, and to show how the
information contained in them can be used in designing further local data analyses
of the output tapes that can be provided by the -analysis service.

The Question Table

The Question Table illustrates \how data from the original questionnaire were
converted to the QUEST analysis system for processing. (For those who receive
tape output, the Question Table 4rresponds to the record layout for individual
student records on the computer tape.) A sample Question Table is illustrated in
figure E.1. .
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FIGURE E. I

SAMPLE QUESTION TABLE FOR SOIS ANALYSIS

TITLE - COLLEGE BOARD/ N,C H Ey $ STUDENT OUTCOMES INFORMATION SFRV.CES

SURVEY OF ENTENING STUDENTS

QUALIFICATIONS -

DACE - 12108178, PROJECT - I. SAMPLE - t; SKIP 0 RECORDS, ENO ANALYSIS AFTER £9.999 RECORDS

QUESTION TABLE CREATED BY OST 1

0
QUESTION

NO 8197# LOC LGTH F10

0
" ' RESPONSES " '
# SET NVJOE NIG

0
" " P R I N T " "

N "0 SUM

0
COUNTERS

®
CROSSTAB REQUESTS

001 I 05 2 N N 0 0 ) 0 '4 01

002 2 06 1 S N N 0 0 0 42 01

003 3 07 1 8 N N 0 0 0 56 01

004 4 08 1 2 N N 0 0 II 14 01

005 5 09 5 6 N N C 0' 0 4 02

010 6 14 1 7 N N 0 0 0 42 03

020 'A 55 1 4 5 N Iv 0 0 0 120 01 02 03 04

J30 78 59 4 5 N II 0 0 0 35 05

040 7C 23 3 3 N N 0 0 0 21 02

050 70 26 4 4 N N 0 0 0 24 03

060 7E 30 6 6 N N 0 0 0 42 04 /
070 8A 36 1 23 A A N 0 . 0 0 101 07

080 88 37 1 23 A A N 0 CI 0 15; f 02

090 LC 18 1 23 A A N 0 0 0 13P .03

`''100 9A 39 1 6 FINN U 0 0 42 04

110 90 40 I 0 8 N N 0 0 3 42 01

120 10 41 2 1 31 C N N 0 0 0 217 02

130 1 1 43 1 1 3 N N 0 0 0 18 03

;40 12 44 1 S N N 0 0 0 35 04

150 13 45 I 9 16 0 A N 0 0 0 112 01

Not E: See :ext for descriptions corresponding !o numbered items,
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1. QUESTION. This describes the identification, locations length, and
number of possible responses for each item. Within 'that section,
a) NO. is the sequential number assigned to the question for process-

ing. In the Cross-Tabulation Report, this number is also used to
identify questionnaire items.

b) PRT# is a designation,corresponding to the original item on the
questionnaire. This number identifies the sequence in which items
are printed in the computer-generated output and the actual number
that precedes that item in the output.

c) LOC. describes the starting position of that hen in the cOmputer-
tape record.

d) LGTH. describes the number of positions occupied by that item in
the computer-tape record.

e) R# indicates the number of possible responses to that item. In ques-
tion 005, handicapped status, for example, up to five different
responses can be recorded to indicate students who have multiple
handicaps. ,.

2. RESPONSES. This describes coding internal to the QUEST system
regarding processing items.

3. PRINT. This describes the manner in which the analysis of the item is
printed (number only, percent only, summary only).

4. COUNTERS. This describes. the size of the item in terms of core4
storage.

5. CROSS TAB REQUESTS. This shows the number of the cross-
tabulations used against this item. For example, question 010 is ana-
lyzed using only cross-tabulation 03, while question 020 is analyzed
with cross-tabulations 01, 02, 03, and 04. The method of constructing
these cross-tabulations is described in the following section.

a

Cross Tabulation Report

A samplit Cross-Tabulation Report from the two-year college, Entering-Student
Questionnaire is reproduced in figure E.2. It shows the way in which the cross-
tabulation columns were prepared, the headings that appear in the cross-tabulation,
and the items _on which the cross- tabulation was used. Users of the Analysis
Procedures will find this report helpful in understanding exactly which responses,
to specific questions were used in producing each cross-tabulation.
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FIGURE E12

SAMPLE CROSSTABULATION REPORT FOR SOTS ANALYSIS

CROSS IA11111 A TION 111P011I

131 ALGO111111M 1

2

3

4

5

6

001

001

004

004

005

005

01

00

01

00

00

01 02

".;

03 04 05 T
NOT

HEADING, MALES FEMALES NOT MARRIED MARRIED HANDICAPPED HANDICAPPED

USED UN 001 00? 003 004 020 030 0/0 110 150 190

,02 ALGORITHM 1 002 04

2 002 02 4

1 0111 03 i

4 00? 00 01 05 N31
,

5 HO 00
6 I I0 0 t I

HEADING . ETHNIC BACKGROUND
/..,

FULI. PANT

WHITE BLACK HISPANIC OTHER f IME TIME

USED ON - 005 020 040 060 120 160 200

03 'ALGORITHM 1 001.0 00 01

7 003 02 03

3 003 04 05
4 003 06

5 003 07

HEADING - AGE

UNDER 23 23 1030 n 10 50 5110 60 OVER 60

USED ON 010 020 050 090 130 170 210

04 ALGORITHM 1 010 02 03 04 05

2 010 00 01
3 020 01 02 03 04 05 06 07

4 020 00

5 ill) 03
6 210 00

START

'START

START

HEADING TRANSFER IN NON.TRANSFER DEGREE NON DEGREE TRANSFER OUT RETURNING

STUDENT STUDENT STUDENT STUDENT STUDENT STUDENT

USEDON - 020 060 100 140 180

START

START

*p

11

NOTE: Sec text for descriptions corresponding to numbered items. 1.158
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1. ALGORITHM. This indicates the way in which student responses
were selected for inclusion under a cross-tabulation heading. In this
example, the algorithm 1 001 1 indicates that the responses grouped in
column 1 (header. MALES) were those who answered question 001
(gender) with a response of 01. Similarly, those whose responses are
grouped in column 6 (headed HANDICAPPED) are those who
responded to ,question 005 (do, you have a physical handicap?) with
responses 01, 02, 03, 04, or 05.

In some cases, student responses to two questions are used to sort
the responses into cross-tabulation groups. In those instances, two
algorithm statements will be connected in the Cross-Tabulation
Report by the words and or or; and is used when a student responded to
both indicated questions with the desired response; or is used when a
desired response to either question would result in inclusion.

2. HEADING. These are words that appear at the top of the individual
columns in the cross-tabulations. In many cases, they abbreviate the
original responses in the questionnaires. The heading HANDI-
CAPPED, for example, collapses the responses from all types of handi-
caps (restricted in ability, hearing, vision, and not reported) into a
single analytical category.

3. USED ON. This indicates the individual questions cross-tabulated by
thp algorithm shown. In this example, cross-tabulation 04 has been
used on questions 020, 060, 100, 140, and 180.

Guidelines for Further.Institutional Data Analysis

In many cases, institutions will want to supplement the cross-tabulations produced
by the SOIS Questionnaire-Analysis Service with data analyses of their own. These
may take the form of additional cross-tabulations not prpvided by the analysis
service, of analyses using more sophisticated statistical techniques such as correla-
tion, factor analysis.or multiple regression, or of subgroup analyses probing the
relationships between student background characteristics and queitionnaire
responses within a particular subgroup of students. For example, an institution
might want to know if the academic aspirations of males and females were different
for different ethnic or age groups within the institution.

If questionnaire data are matched with institutional master-file data, many
kinds of local data analyses are poisible. For example, an institution may wish to
relate earned GPA and SAT scores to expressed academic goals and attitudes
toward the institution. Or the successive responses of a cohort of students to
different questionnaires as the cohort progresses through the institution can be
directly related to one another by means of local analyses.
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The most efficient way to perform additional data analyses on SOIS Question-

naire-Analysis Service output tapes or on merged institutional imaster -file data sets

is to use one of the many user-oriented statistical packages available. Three of the

most widely used are:

1. Statistical Package for the Social Sciences (SPSS). This package is
highly user-oriented and includes considerable data transformation
capability (recodes, and so forth) as well as a wide range of statistical

packages including cross-tabulation, correlation, factor analysis,
multiple regression, and discriminate analysis. The basic reference is

Norman Nie, C. Hadlai Hull, Jean J. Jenkins, Karin Steinbrenner, and

Dale H. Bent, SPSS, 2nd Edition, New York: McGraw-Hill, 1975.
2. Statistical Analysis System (SAS). This package also provides

numerous data manipulation and analysis options. A primary virtue of
SAS is that it can read and analyze data from several different data files

simultaneously, eliminating the need for merged data sets with a single

record for each respondent. The basic reference is SAS Institute, Inc.,

SAS User's Guide, P.O. Box 10066, Raleigh, NC 27605.
3. P-STA 7. This package is primarily designed for interactive computing

and is particularly adapted for maintenance and transformation of data

files. It also contains a wide array of katistical-analysis options. The
basic reference is Shirrell and Roald Buhler, P- STAT -78, P-Stat Inc.,

P.O. Box 285, Princeton, NJ 08540.

Each of the users manuals for these three packages iituins not only complete

instructions on how to use the package but also a briefpresentation of the assump-

tions and applications of particular statistical techniques. The reader is urged to

consult the manuals in detail.
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APPENDIX F

la

,Sample Reports from
Student-Outcomes Assessinent,Surveys

The NCHEMS-College Board SOIS questionnaires were developed over a three-
year period. Versions quite similar to those currently available were field tested by
four two-year and four four-year institutions during 1977 and 1978. The reports:.
included here are drawn from actual data collected by those field-test institutions,
although their identities have been disguised. In some cases, the questions and .
responses do not correspond exactly with the version of the SOIS questionnaires
currently available because of modifications made' after the field-test experience. e

The first two samples are intended to show how resuls of the surveys can be
summarized for senior administrators or governing boards ;they present high-
lights only..The third shows how survey results can be used to address a particular \
problem area. The fourth shows how the complete survey results can be
documented as a reference for a variety of campus offices and officers.

These reports are intended to illustrate and to suggest waYs in which institu-
tions can use andcommunicate theSesults ofSOIS surveys. Each example is accom-
panied by a brief introduction that presents some of the reasons why the report is
constructed as iris and some of the ways in which data presented in output from the
analysis service were modified to meet particular needs.
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SAMPLE

A Summary Report for
Governing Boards or Senior Administrators

The first sample is of a report on the Entering-Student Questionnaire intended for
the board or senior administrators of a two-year institution. The emphasis in this
report is upon providing simple straightforward, primarily verbal information on
the characteristics of an enteri g student body. Particular features of the report
worth noting are:

an introduction explaining briefly why the survey was done
an assurance that respondents were representative, but no method-
ological details on procedures
a description ofthe characteristics of rP Idents, in simple declarative
statements, highlighted for easy rea6ir.;
a description of opinions presented in tile same way
a brief conclusion suggesting how the information will be used by
college decisionmakers
a brief abstract summarizing the principal findings, placed before the
main body of text

Note that most of the information presented consists of frequency counts on
major questions and that the three tables included in the report are simple. Informa-
tion drawn from cross-tabular analyses is presented relatively infrequently, and
then only verbally. (Many nontechnical people will simply skip over a cross-tab
table rather than, try to figure out what it means.) The intent is to present essential
informatibn simply and straightforwardly, while at the same time conveying the
point that a great deal of additional information was communicated to relevant
decisionmakers as a basis for action.
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Brookside College
As Entering Students See It

A Report to the Trustees
Prepared by

Walter

Abstract

This report presentssome of the findings of a survey conducted by the College
using the Entering-Student Questionnaire of the Student-Outcomes Information
Services (SOIS) made available by NCHEMS and the College Board. It includes
responses received from 76.6 percent of the students entering in the -fall of 1978.
Data from these students indicate that:

1. Students come to the College first, to prepare for their future career;
second, for reasons relating to self-improvement; and third, for
reasons relating to current job or social factors.

2. Students see the College as providing them with a desirable range of
courses in a low-cbst, convenient setting.

3.. Prospective students rely heavily on information from teachers,
friends, and former students in the community in deciding whether to
come to the College. Information from.our admissionsoffice repre-
ientatives appears to be considerably less important.

The survey results include considerably more information than is presented,
here. Separate and special reports have been prepared for different officers and
offices at the College. In the future, additional reports will be prepared for the
trustees.
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Introduction

Throughout its history, Brookside College has collected considerable information

from its students. Most of the information collected, however, was needed by the

College for its own administrative purposes. Seldom were students asked in any

systematic way why they had come, what they expected to receive, and how they

believed the College experience had benefited them when they left.

The appointh4ent by the Board of Trustees of President Nelson in 1977

changed that. One of his fist acts was to charge the institutional research office

witlt the,reSponsibilityof developing a complete data base about the College's stu-

dent body. This report is the first of a series growing out of the development of that

data base.
An advisory committee was convened in the fall of 1977 to outline the kinds of

information the College should have from and about its students. Included were

representatives of the admissions office, the financial-aid office, the faculty, and

students. In the initial meetings Of the committee, it became evident that a number

of questions would need to be addressed. Among them were what students expected

to get from the College, how they found out about it, wh 'it their actual experiences

were, why they left, and what happened to them after they left.

After an extensive analysis of the time and expense involved in developing

suitable questionnaires, the committee decided to use the Student-Outcomes Infor-

mation Services (SOIS) Questionnaires jointly developed by the National Center

for Higher Education Management Systems (NCHEMS) and the College Board,

SOIS provided a series of questionnaires addressed to different groups of students,

collected information relevant to the issues that the advisorS, group wanted to

address, and had a predesigned computer-analysis system that prnl ided thekinds of

displays needed.
SOIS includes questionnaires for newly admitted entering students, students

who have previously enrolled at the College and are continuing their educations,

students who have left without completing their formhl programs, graduating

students, and alumni. The first two questionnaires have been administered; the

other three will be administered during the current year. This report describes

some of the findingS of the survey of entering students.

In addition to providing information on enrollment patterns at the College, the

SOIS questionnaires produced a wealth of information that will help the College in

other ways. Special reports have been prepared for the deans of each of the faculties,

for the dean of Student Services, and for the director of Fiscal Planning.

Study Methodology

Questionnaires were mailed during the spring and summer to all 2,048 students

offered admission for the fall. After a follow-up mailing, we received responses

from 1,569 entering students, or 76.6 percent of.tliose offered admission for fall

1978. A comparison of the respondents with some of the known demographic



characteristics of the total entering class reveals no significant differences between
the two groups. We believe that this respondent group is sufficiently large and ,
representative to allow recommendations to be made with the confidence that the
responses represent what would have been found if all .entering students had
responded.

General Characteristics of the Respondents

Analysis of the background characteristics of respondents revealed the following
information:

Nearly six in ten were women (58.5 percent).
Nearly six in ten (58.3 percent) indicated that they would describe
themselves as white or Caucasian; just over a third (35.8 percent) were
black or Afro-American.
The average age was just under 26 years; women were slightly older
than men (26.4 versus 25.2) and white students were slightly older
than nonwhite (26.3 versus 25.4).
The average family income was $13,872. Nonwhite students came
from families with significantly lower mean income ($9,430) than did
white students (for whom the average was $17,050). More than one-
third (35.6 percerit) of the nonwhite students came from families with
incomes of less than $6,000, as compared with only 9.1 percent of the
white students.
More than half were employed, 40.9 percent more than half-time and
12.7 percent less than half-time. White students were more likely to be
working than weresnonwhites (66.4 percent compared to 35.9 percent).
In view of their low family income and greater level of unemployment,
it is not surprising that nearly six in ten (59.1 percent) of the nonwhite
students indicated that they had some concern about finances. Only
about three in ten (31.9 perCent) of the white students said they would
have any concern about finances.
Slightly over four in ten respondents (41.7 percent) planned to major
in Arts and Sciences, 3'5.6 percent in Business ALltrtinistration, 15.1
percent in Engineering, and the remaining 7.6 perc,'.:nt in Education.
About a third (33.6 percent) indicated that they had some prior work
experience in their intended major field.

What Are They Looking for ?.

A
1substantial rtion of the information collected from the entering studentS

related to what dicy Wanted to get out 9f their experience at the Collegewhat were
their goals?, For most, the goals were serious and related to their future activities.
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The most frequently cited goals had to do with career or job advance-

ment. More than six in ten (60.2 percent) said that they had come to

prepare for a new career. Slightly fewer (56.2- percent) said their goal

was to obtain a degree or certificate. Just under half(49.2 percent) said

that long-range career development was -one of their goals.

Other goals had to do with self-improvement of a more personal

nature. Just under half (47.6 percent) said that one of their goals was to

learn skills that will help them enrich their daily lives and become

more complete persons. Improvement in self-confidence was the next

most frequently cited goal, reported by 43.6 percent.

Other goals cited by smaller percentages of the entering students included

seeking a way to improve their lifestyle, 39.5 percent; meeting people, 37.7 percent;

getting courses needed to transfer to another institution,/35.7 percent; learning how

to get along better with others, 31.9 percent; improving leadership skills, 25.7

percent; improving skills for a current job, 25.2 percent; discovery of vocational

interest, 24.3 percent; getting a raise. or promotion, 19.6 percent; increased partici-

pation in cultural activities, 18.8 percent; and more /opportunity for social activity,

14.3 percent. (RespOnses are summarized in table 1.)

These data shoe that students at the. College typically have as one of their goals
i,

for attending a desire to prepare for the postcoliegiate world, rather than simple

self-improvement or social/cUltural participation/. The most common goals relate to

careet advancement and career preparation. Participating in social or cultural

activities appears/to be less important to the College's entering students..

1

Why Do Theyitome Here?

There are morel than 2,000 accredited degree-granting colleges and universities ilk

the United States. There are more than sixty in this state, and there are twelve
I

/

within reasonable commuting distance of the College. Presumably among this

selection of ir4titutions there are a number at which students could achieve the

goals .they set for themselves in enrolling in postsecondary education. Why, then,
I

would they choose Brookside? /

Our entering students were asked to respond to a variety of different aspects of

the College and rz) indicate how important an influence each was in the decision to

enroll at Brookside. Their responses say much for the image that the College

projects to potential students.
\ 1

Nearly eight out often (78.6. percent) reported that the range of courses

available influenced their decision to attend.

Almost as rr4my (72.0 percent) viewed Brool..:.:A as "convenient to

attend," and aid that influenced their-decision.

A similar perdentage perceived the College as a low-cost educational

alternative (691t5 percent).



TABLE 1

GOALS OF STUDENTS ENTERING BROOKSIDE COLLEGE
FALL 1978

GOAL PERCENT OF RESPONDENTS

Prepare for a new career 1 60.2

Obtain a degree or certificate 56.2

Long-range career development 49.2

Skills to enrich life 47.6

Improved self-confidence 43.6

Improved lifestyle 1 39.5

Meet people . 1 37.7

Obtain credits to transfer elsewhere 135.7

Learn to get along better with others 131.9

Improve leadership skills 25.7

Discover vocational interests 24.3

Get a raise or promotion 19.61

Participate in cultural and social activities 18.81

Three other reasons were cited as influencing the decisions of more than half of
the_entering students: the College's academic reputation (66.6 percent), the ability
to work while attending classes (61.6 percent), and the ability to livelt home (50.9
percent). About one-third (34.4 percent) said that the range of student services was
important. Less than two in ten (18.4 percent) said that friends attending the
College influenced their decision to enroll. Table 2 summarizes these responses.



TABLE 2

FACTORS INFLUENCING DECISIONS TO ATTEND

FACTOR PERCENT OF RESPONDENTS

Course offerings 78.6

Convenient to attend 1 72.0

Low cost 69.6

Academic reputation 1 66.6

Can work while attending a b' .6

Can live at home while attending 50.9

Range of student services 34.4

Identify with fellow students I l 18.4

In addition to describing why entering students came here; table 2 provides a

capsule description of the image that the College projects to potential students. We

are seen as a place that is accessible and affordable, with a good range of courses and

a solid academic record. Some of the less frequently named reasons may be duplica-

tions of some of the more frequently named. For example, it may be convenient to

attend because the student can work or live at home while enrolled. So too the ability

to live at home may be one reason why low cost is an important influence to so many

students. Clearly, however, student services and friends attending the College are

not serious influences on student choice.

How Do They Find Out about Us?

In addition to describing what students are seeking in postsecondary education in

general and what elements of the College's image they think will help them reach

those goals, the survey sheds light on how students find out about this institution.

. Nearly six out of ten (57.1 percent) said that 'information provided by a

teacher or friend was important in their decision to enroll.

Nearly four out of ten (38.5 percent) got information from former

students or alumni.
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Other important sources of inforniation were our catalog, 37.6 percent; mail-
ings from the College, 28.2 percent; and material in the newspaper, 13.8 percent.
Radio and TV advertising and stories were a source for 12.2 percent, while displays
that the College set up at supermarkets and' fairs were .a source for 7.6 percent.

Three other "people" sources provided information to some students.
Employer recommendations were cited by 13.6 percent of our entering students,
information from a guidance counselor by 13.5 percent, and information obtained
from a representative of the College by 5.2 percent. It is interesting that the two
sources traditionally seen as having the most direct input to potential
studentsguidance counselors and college admissions officerswere the two least
frequently cited individuals providing information to our entering students. These
responses are summarized in table 3.

TABLE 3
SOURCES OF INFORMATION ABOUT THE COLLEGE

IMPORTANT TO ENTERING STUDENTS

SOURCE OF INFORMATION PERCENT OF RESPONDENTS

.People in the high school . 57.1

Friends Or acquaintances 38.'5

. College catalog 37.6

Information received in the mail 18.2

Information from the newspaper T 13.8
College placement service 13.6

People at another college , 13.5

Radio or TV 12.2

Display's' at shopping centers, fairs 111 7 6

College representative 7---: 5.2

The information in table 3 indicates that teachers, individuals in the commun-
ity, arnl former students are important sources of information about the College, to
our prdspective students. This suggests that we should broaden our focus of infor-
'nation dissemination to assure that the general public knoWs our story, rather than
focusing narrowly on high-school guidance counselors.

Id§
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These responses also prov'ide insights into the ways in which we might market

our image. The importance' of our catalog frequently undervalued marketing

device) and direct mailings 'indicates that our prospective students are influenced

by when they read in materials that the College sends to them. The lower impor-

tance attached to newspaper, xadio, and TV coverage suggests that what other

media sources say about the College loos less influence on student deciSions.

1~n Illy, these responses suggest that a traditional method of disseminating

ia:atmation about colleges and twiversitiesa college irepresentative talking to or

through a high-school guidance counselorrnight well be reexamined. Direct mail-

ing and distributions of the catalog are less expensive ways of reaching prospective

students than are one-on-one meetings. The College might better spend its

recruiting budget in the development of more and better direct-mail campaigns

than in sending recruiters out to find students.

Conclusion

The first survey of students entering Brookside Community College reveals a

diverse student body but one that shares a number of characteristics. The responses

show Brookside to be a true community institution, drawing a student body consis-

tent with its mission. Students perceive the college as a convenient, low-cost alter-

native, with a good distribution of courses and programs suited to their future

career and self-improvement goals. Knowing these goals should enable us to design

even more effective programs. Furthermore, knowing the image that we project to

prospective students should help us develop more effective recruitment and

outreach efforts.

f
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SAMPLE 2

A Summary Memo to
Senior Executives

Often the memo format is more appropriate than the report format in communicat-
ing survey results internally. This sample of an attrition-study report abstracts
critical executive information from the survey in the context of a previously estab-
lished collegewide retention program. Thus one emphasis of the memo is to inform
this program by comparing the results obtained on the questionnaire this year with
those obtained in a previous year. Many of the principles used to construct the.
previous sample are apparent here as well.

I --
TO: President Nelson, Vice-President Smith and Vice-President Monroe
FROM: G. Bennett, Director of Institutional Research

. RE: 1979 Attrition Survey

As you know, for three years we have attempted to discover some of the reasons why
students have not returned to Fairview Community College (FCC), by administer-
ing an annual survey of nonreturning students. The instruments used in this survey
were provided by the Student-Outcomes Information Services (SOIS), jointly
developed by the National Center for Higher Education Management Systems
(NCHE\MS) and the College Board. The purpose of this memo is to inform you of
some of die salient features of this year's survey. By examining the results of the
survey and\ky comparing it with last year's survey, we can evaluate the College,
Retention Program and effectively guide its future development. Chairman Briscoe
and the other members of the Student Success Task Force have received a detailed
report of these fklings, and I will Meet with them on October 17th.
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During July of 1979, 2,560 students at FCC who failed to return for at least one

quarter during the 1978-79 academic year were dquestionnaiv A a follow-

up mailing in September, 8250.isable questionnaires were recei4ed idjusted

response rate of 38 percent. The 825 respondents were divided into three

categories: 8 percent were seeking a certificate from the college when they left, 20 -

percent were seeking an associate degree, and 70 percent were not seeking a degree

or certificate.

Background Characteristics. The following demographic profile of those not

returning to FCC was obtained.

Almost all respondents (94 percent) were Colorado residents

Respondents ranged in age from under 18 to 65, with a median age

range of 26 to 30 years
Of the respondents, 61 percent were female and 39 percent were male

Almost all respondents were white (94 percent)
Almost two-thirds of the respondents (66 percent) had a high-school

diploma as their highest degree

This set of background characteristics is essentially the same as we obtained in

the 1977 and 1978 surveys.
Overall, about one-third of the respondents were enrolled one academic term or

less before leaving, almost half were enrolled one year, and the remainder were

enrolled longer. Grade-point averages were high (3.01 to 4.00), with only 8 percent

in each category of respondents below a "C" (2.0). In all categories ofrespondents,

the majority were part-time students during their attendance at FCC. Correspond-

ingly, the bulk of respondents were employed while at FCC. Large percentages in

all groups were employed full time (36 or more hours per week). Most respondents

were not receiving financial aid.
Slightly,more than 60 percent of those seeking an associate degree were en-

, rolled piirharily to complete courses that would transfer to another college. Other

important goals identified by associate-degreeseekers attending FCC were increas-

ing knowledge and understanding in an academic field, obtaining a degree or

certificate, formulating long-term career plans, and learning skills to enrich! their

daily life.
Certificate seekers, on the other.. hand, identified the improvement of knowl-

, edge, skills, and competencies for their jobs and the increase in knowledge and

understanding in an academic field as the two most important goals they wished to

achieve at FCC. Other important reasons for attending included the completion of

courses necessary to transfer tp another school and the improvement of chances for

. a raise or promotion. Those not seeking either a degree or, a certificate most

frequently indicated their important goals to be the upgrading of job-related

knowledge and skills (32 percent), personal enrichment (27 percent), and an

increase in knowledge and understanding in an academic field (25 percent).
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These goals are not significantly different from those reported by students who
returned to FCC except that a higher 'proportion of those not returning cited,
employment-related goals. Added to the fact that manyire leaving to seek employ-
ment, this response suggests that FCC may have fully met the needs of many of
these students even though they chose not to complete degree or certificate
requirements.

Reasons for Leaving.. The three most important reasons respondents gave for
leaving Faifview were conflict between ,job and studies, lack of money, and other
responsibilities too great. For those not seeking a, degree or certificate, two other
reasons frequently mentioned were fulfilling acaderni.: and personal goals and
accepting a new job. Those seeking a certificate or associate degree cited the need
for a temporary break from studies as another important reason 'for leaving the
college. Certificate seekers also frequently mentioned personal problems as a reason
for not returning, and associate-degree seekers ranked dissatisfaction with specific
aspects of FCC as the fourth most important reason for leaving.

Although conflict between job and studies remained an important reason for
leaving in this year's study, the percentage citing this as a major reason is about 15
percent less than last year. Implementing the Task Force's recommendation on
evening classes as part of the Retention Program may have had an impact here. At
the same time, more students than last year cited lack of money as a reason for
leaving.

Evaluation of FCC Services. Respondents were asked to evaluate,, the various
services offered by the College in terms of their awareness of a particular service,
their use of it, and their satisfaction. In general, most of the respondents were aware
of the specific services offeredby the College. Almost all of the respondents (over. 90'
percent) who used a particular service were satisfied with it, with the exception of
registration (67 percent satisfied), college cultural programs (71 percent satisfied),
financial-aid opportunities (74 percent satisfied), and employment opportunities
(74 percent satisfied).

These responses -were essentially the same as those obtained in last year's
survey. Implementing recommended changes in the registration process as part of
the retention program has not apparently reduced this as a perceived problem area.

Current Plans of FCC Former Students. Slightly more than half of the respon-
dents planned to either reenroll at FCC or enroll at another college. Of those not
planning to return to school in the near future, almost two-thirds were working, 9
percent were looking for. a job, and 21 percent were caring for home and family. A
somewhat higher percentage reported plans to return toTCC than was the case last
yearan encouraging sign.
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Implications. Attrition remains a serious problem at FCC, but there is some

evidence that the Retention Program is beginning to have a positive impact. The

registration process remains an area where considerable improvement could be

made. Financing is also an increasing problemone we ought to be able to address

more effectively. Finally, while retention shoulfl remain a priority at FCC, we

should recognize that many students who leave do so for positive reasons. Many of

those who leave should be counted among our successes.
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SAMPLE 3

A Memo on a
Particular Problem Area

Often the results of SOIS surveys are most appropriately used on an ongoing basis
and communicated in terms of particular problem areas. This example shows how
data from a previously administered EnterinOtudent Questionnaire was used to
address a particular, ,problemhow to effectivelycommunicate information about
the College to prospective students. Note that the major table included in the memo
is designed to efficiently present on a single piece of paper many of the most
tant pieces of inforniatiOn related to the communication Process, Carefully,,design-
ing such tables rather than simply copying a large number of cross-tabs directly
from computer output will considerably enhance the usefulness'of the information.

. (Note that this memo is based upon the same survey as Sample 1.)

TO:
FROM:
SUBJECT:
DATE:

Members of the Inter-Campus Committee on Articulation
R. Lovell, Director of Admissions
Review of Current Information Services for_ Prospectj.ve Students
November 9, 1978

When President Nelson created our committee last year, he charged us with a
review of the current methods of communicating information about the College to
prospective students, with the view' of determining whether different groups of
students or different campuses would benefit from different kinds of information-
dissemination techniques. He was particularly concerned about the ways in which
we try to reach "underrepresented" groups.
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At the last Trustees' meeting, Professor VAlter presented information from the

Entering-Student Questionnaire we administered through the NCHEMS-College

Board Student-Outcomes Information Services (SOIS). His report. provided some

information about how the total group of respondents viewed the different
information-dissemination activities of the College. He further indicated that my

office had been provided with detailed analyses of the responses of our students to

individual items. This memorandum provides a more detailed look at our

information-dissemination activities.
You will remember that we sent SOIS Entering-Student Questionnaires to all

students offered admission for the fall 1978 semester. Of the 2,048 offers we ex-,

tended, 1,569 students completed and returned the questionnaires. That repre-

sented 76.6 percent of the total group. We anticipate that further surveys of
enrolled students, students who leave without completing their programs, and

graduating students will be conducted during this yearproviding us with infor-
-.=non that will help us better understand student decisionmaking. For now, we

need to focus on the information from the entering students as we make plans: for

our "campaign" for new ,students for the fall of 1979.
The "Walter Report" to the Trustees showed that students said that they had

used the following sources (in rank order of reported frequency) in learning about;

the College: people in the high school (57.1 percent), friends or acquaintances (38.5

percent), the College catalog (37.6 percent), information received in the mail (18.2

percent), information in the newspaper (13.8 percent), a college-placement service

or educational information service (13.6 percent), people at another college (13.6

percent), radio or TV advertisements (12.2 percent), displays at shopping centers

and fairs (7.6 percent), and a representative of the College (5.2 percent).

Table 1 examines the use of those sources of information by different subgroup

"target" populations of the College's articulation efforts. It reveals that our

students are far from monolithic, at least in their use of information sources.

Nonwhite students are considerably more likely to rely on advice from people

in their high school than are white students. More than two-thirds (67.4 percent) of

the former group reported using a high-sch4o1 source/compared with only half

(50.6 pefcent) of the latter group. This perhaps is 'a reflection of our efforts at

"generalized recruiting" in inner-city high schools and the encouragement that
nonwhite students, who are represented in those schools in,high percentages,

receive from the "you-can-make-it"sampaign. The only slight differences in use of

information received in the mail suggests that our attempts to target our direct-mail

campaign to what we think are student characteristics and interests have not been a

great success. I

It is perhaps encouraging to note that nonwhite students were somewhat more

likely to have received information frOm a representative of the College than were.

white students, but the generally low rate reported for use of the college represen-

tatives suggests that we might redirect our efforts in this regard. Radio or TV seems

to be a more efficient *ay of reaching students, regardless of racial/ethnic group,



TABLE 1

SOURCESOFINFORMATION USED BY ENTERING STUDENTS:

TOTAL POPULATION AND DIFFERENT TARGET GROUPS

SOURCE OF INFORMATION TOTAL

GROUP

RACIALIETHNIC 1 AGE

White Nonwhite Under 21 21.24 25 & Over

HOMEMAKERS

People in the high school

Friends or acquaintances

C011ege catalog

Information in the mail

Information in the newspaper

College placement service.

People at another college

Radio or TV

Displays.

College representatives

57.1,70.

38.5

37.7

18.2

13.8

13.6

13.5

112

7.6

5,2

50.6(vo 67,470

41.2 35,5,

35.8 40,6

17,4 18.9

12,4 15.9

15.7 13.0

11.1 17.2

9.9 15.7

6,5 9.0

4.2 6,9

61.6%, 56,0% 53.6%

44.2 37.5 34.3

39.5 38.8 35.3

21.5 16.7 16.5

13.4 15.5

24.3 9.7 5.4

12.6 15.4 13.5

13.6 11.0 11.5

9.3 6.0 7.1

8.4 4.0 2.3

60.3%

35.3

42.1

18.6

18.1

11.8

6.4

12,3

9.8

5.2



than does the college recruiter.
When'kudents of different ages are considered, no clear pattern of information

usage emerges. As would be expected, older students make less use of information

sources in the high school than do younger s us ILL

than might have been expected. Older students also make less use of inforination

received from friends than do younger students. That perhaps is contrary to what

might be expected. Even more contrary to expectations is the relatively low use
made of college-placement services by older students. The establishment of the
local community-eduCation information centers last spring presumably would have

made more information resources available to out-of-school adults. If that has
happened, it is not reflected in the responses of our entering students/

Homemakers seeking to return to school have been a particular target of the

College over the past few years. Consequently, their information sources are of
particular interest. In our current entering class, people who characterized them-

selves. as homemakers gave responses that were not very different from the total

group or from the students under 21 years of age. Homemakers placed slightly
higher reliance on people in the high school, the College catalog, and newspaper

information than did the total population. They reported. slightly less reliance on

friends or acquaintances, the educational-informationceniers, and people at other

colleges.
Of particular interest is the only marginally higher percentage ofhomemakers,

as compared with the total group, who reported receiving information from the

displays we set up at shopping centers, fairs, and community centers.. We had

assumed that these would be good "initial contact" places for homemakers. That

assumption may need to be reevaluated.
Table 2 shows separately 'the responses of 'students entering each of the

College's three campuses this fall. In many respects, these data reflect the dif-
ferences shown on table 1. Students at the Center campus were considerably more

TABLE 2

Sources of Information Used by Entering Students:
Different Campuses

SOURCE OF INFORMATION NORTH
CAMPUS

SOUTH
CAMPUS

CENTER
CAMPUS

People in the high school 45.5% 53.0% 65.1%

Friends or acquaintances 39.0 40.6 34.9

College catalog 39.1 39.8 39.3

Information in the mail 18.3 20.2 20.3

Information in the newspaper 8.8 16.2 17.1 ..

College placement service 13.0 8.7 17.1

People at another college 13.0 13.0 11.7

'''Radio or TV , 10.0 12.7 15.1

Displays 8.9 . 8.7 8.5

College representative 5.4 4.2 6.8
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likely to use information from people in their high schools than were students at
either of the oilier two campuses. Again, this may reflect our special campaigns in
the inner-city high schools front which Center draws most heavily. Students at the
South campus were less likely to rely on the community educational-information
center than were those at Center. This may indicate a problem with the center
branch in that community.

StudentS at the South and Center campuses were more likely to get information
from the media than were students at North, Nearly twice as large percentages of
students at South and Center reported getting information from the newspaper
than was true at North; ahout 50 percent more Center students reported using in-
formation from radio or TV than at North. As in other analyses, the good old col-
lege representative runs dead last at all campuses.

These analyses must be tentative until confirmed through additional years'
survey data. They do provide, however, a basis upon which we can do some more
in-depth study of our own activities. I draw the following tentative conclusions
from the data and urge you to consider them prior to our next meeting:

1. Regardless of the target population, the secondary school remains the
information source used by the largest groups of potential entering
students. We should consider expanding our high-school relations
efforts, particularly through extending the "you -cars- make -it" cam-
paign beyond the inner-city schools.

2. Friends and acquaintances (who, may or may not be our former
students) are a very important information source toward which we
currently direct little attention. We should seek out ways to utilize this
information source more.

3. While we had downplayed our catalog as a recruiting device in favor, of
more direct mail/media activities, potential students still find it a very
important information resource. We need to reemphasize the catalog.

4. Media appear to be a more effective way of reaching students than do
individual college representative visits. We should reassess the propor-
tion of resources directed to each kind-of activity to see if we can make
more productive use of our limited resources.

The admissions office at each of the campuses has been provided with a copy of
the analysis of the SOIS Entering-Student Questionnaire. This will give you an
opportunity to review in more detail the responses of the total group arid students at
your individual campus. I will appreciate any findings that you identify from those
reviews that would shed additional light on our information services and needs.
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SAMPLE 4

Complete DocumTtation of
Survey Findings

While the intent of the first three samples is to communicate survey results to par-
,

ticular audiences on particular problems, the intent of this sample is to completely
document the results of a survey in a concise fashion. While such a report should
not alVays be widely distributed, it should be prepared as a ready reference or as a
follow-up to be provided to those expressing a desire for further information.

Again, note that tables are carefully designed to be easy to read and to com-
municate a maximum of information. Where appropriate, graphic presentation has
been used to enhance communication of the results. Also the specific number of
respondents to each item (N) as well as percentages has tieen included in many
tables, although this level of detail should not normally be transmitted to decision-
makers. Although this report summarizes the results of a first-year data-gathering
effort, the tables could easily bemodified to report comparative results from several
years of surveys.
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The Fairview Community College
Attrition Study, 19771

I. INTRODUCTION

For some time, the faculty, administrators, and trustees at Fairview Community.
College (FCC) have expressed concern about (1) thenumber of students (boti.
time and part-time) who leave the College without completing their degree and
certificate requirements and (2) the, paucity of information regarding their reasons
for leaving and their feelings about the ',ege ar l the programs and services it
provides. As a result of this concern,. r ident Nelson decided to undertake 'an
attrition study at FCC. The purpose of this document is to report the findings of
that study.

The Fairview Community College Attrition Study was conducted ea the total
population of 2,560 students who failed to return to the College in at least one of the
three quarters during 'the academic year 1976/1977. An initial mailing was sent to
the 2,560 students' on July 25, 1977, and a follow -up mailing was sent to all thoSe
who had not yet responded on September 10, 1977. The total number of returned,
usable questionnaires was 825, for an adjusted response rate of 38.3 percent.

1. This sample repoft is based on the results of an attrition study conducted by NCHEMS at one of four pilot-test schools
that participated in the NCI-IEMS Information About Students project. This project, which was one.ofNCHEMS pioneer-
ing efforts concerned with student-outcomes data coilectiOn and use, was designed to develop materials and procedures for
conducting attrition studies in postsecondary institutions.
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This report of the survey results is divided into three major sections. Section I

describes the survey-administration procedures and includes discussions of response

bias and response rate. Section II presents the results of the study in narrative arid

tabular form. Section III is a summary of the major results of the survey.

II. SURVEY-ADMIN1STRA7 ION PROCEDURES.

The Questionnaires and Cover Letters. The survey questionnaire (shown in the

appendix) was developed jointly by the National Center for Higher Education

Management Systems (NCHEMS) and the College Board, and it is one of a series

of student:outcomes questionnaires in the NCHEMS-College Board Student-

Outcomes Information Services (SOIS). An nitial-mailing cover letter was
developed and printed. The follow-up mailing cover letter used in the survey con-

sisted of a copy of the ,original cover letter with a brief handwritten note urging

students to return completed questionnaires.
Other necessary materials for the survey included mailing envelopes and return

envelopes (printed with bulk-rate mailing permits).

The Sample. The sample of 2,560 nonreturning students was identified by Fair-

view staff by a computerized search of institutional records for any student who had

failed to reenroll for one of the three quarters during the academic year 1976/1977

(excluding those who had completed a program).
On July 25, 1977, 2,560 questionnaires, cover letters, and return envelopes

were mailed to the total sample of nonreturning students. On September 10, 1977,

a follow-up mailing (which included a duplicate of all materials) was sent tb all

students who had not yet responded.
Table 1 shows the final distribution of questionnaires for the mailing sample of

2,560 students:

TABLE 1

FINAL DISTRIBUTION OF QUESTIONNAIRES

0 CATEGORY'

825 32.2 Re- uned, usable questionnaires
56 2.2 Returned; unusable questionnaires (for example,

" student graduated from degree program)

261 10.2 Questionnaires returned by postal service as
undeliverable

1,418 55.4 No response

2,560 100.0 TOTAL
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Thus the unadjusted response rate was 32.2 percent. An adjusted response rate is
calculitted as 38.3 percent when the undeliverable and unusable questionnaires are
considered.2

Response Bias. Response bias is the tendency for those who choose to respond to
a survey to differ systematically from those who choose not to respond; this can bias
inferences made from the questionnaires. Frequently in attrition studies those who
complete and return a questionnaire differ from those who do not in that they are
more positive toward the school they left and toward school in general, particularly
in studies of four-year colleges or universities. In a community college such as Fair-
view, however, where many nonreturning students never planned to complete a
degree or certificate, it is not as likely (as in four-year colleges) that not returning for
a particular school quarter is a sign of a negative attitude toward the school itself or
the educational process. It is also not as likely, therefore, that in a community
college those who choose to respond will be more positive in attitude than those
who don't. This does not suggest there are no differences between the 825 who did
respond and the 1,418 who did not; it does'suggest that any existing bias between
the two groups is not particularly clear simply from trying to guess why students
complete and return questionnaires. The reader should bear in mind when reading
this report that conclusions and inferences are based on the three-gighths of the
sample who chose to respond, and to the extent that this group differs from the five-
eighths who did not' complete questionnaires, these conclusions and inferences do
not apply to the general or typical nonreturning student at Fairview College.

III. ANALYSIS AND RESULTS

Questionnaires were analyzed by computing frequencies and percentages of
responses for each item and by computing a cross-tabulation between certain items,
where. appropriate (for example, reasons for leaving by sex). The questionnaire
results can be conveniently divided into four categories:

O

Background/status information
. Educational goals achieved

Reasons for leaving
Evaluation of institutional services
Current educational plans

2. The adjustmeni was calculated by first subtracting the 261 undeliverable questionnairesirom the base sample of 2,560,
resulting in a new base sample of 2,299 students. Then, since 56 of the 881 returned questionnaires (6.4 percznt) were
unusable, the assumption is made that 6.4 percent of all 2,299 questionnaires probably would have been unusable or 147
students. These 147. students were therefore subtracted from the base of 2,299 resulting in the adjusted base of 2,152
students. The 825 returned, usable questionnaires divided by the adjusted base of 2,152 questionnaires yielded an adjusted
response rate, 38.3 percent.
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These decisions of questionnaire, information will be discussed, both in terms

of the total responding sample of 825 students and separately for three subgroups:

students enrolled in a certificate program (N = 65), those enrolled in an associate-

degree program (N = o5)', and those in neither (N = 574). Since respondents were

primarily students who were not seeking a degree or certificate (71 percent), percen-

tages and frequencies for the total sample will be heavily weighted by he responses

of the nondegree/noncertificate group. 1, 0

Background/Status Information. The background and student status infor-

mation,available from the questionnaire included:

Gender
Racial/ethnic
Age
Marital status
Handicap status
Length of time at college
Highest degree held3
Degree goal
Enrollment status while attending
Employment status while attending
Number or changes of major 3

Major or area of study
Grade-point average
Applied for financial assistance
State residence 3

With exception of major or area of study, table 2 shows the frequencies and

percentages of responses to each of the backgr( rind/demographic items listed above

for all respondents and separately for thosr .ti ho were seeking a certificate, an

associate degree, or who were not seeking a certificate or degree. Major highlights

from these tables are:

More women than men responded to the survey. For those not seeking

a degree, the ratio was two to one; for the degree/certificate seekers, it

waF 1.5 to 1.
Respondents ranged in age from under 18 to 61 years or more, With a

median age range of 26 to 30. In all three subgroups, the 18 to 22 year

olds represented the largest category of '..espondents. The associate-

degree seekers had the lowest median age range (23 to 25).

Almost all respondents were white (94 percent), with little variation

across degree categories.

3. Highest degree nu ranges of major, and state esidence were locally developed items that were added to the

SOIS Former-Studeki Quesao,..,aire.
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Slightly over half of the respondents were not married (52.8 percent).
Only in the "Neither" category were there more respond,ents who
were married (563 percent),when they attended Fairview Community
College than those who were not married (43.7 percent).
Slightly over 10 percent of the respondents indicated that they had
some type of permanent handicap. Restricted mobility and restricted
hearing ranked as the top two permanent handicaps.
Overall, about one-third (34.6 percent) of the respondents were enrolled
for just one term or less before leaving, almost half (47.9 percent)
were enrolled one year, and the remainder were enrolled longer. The
associate-degree seekers 'were somewhat different in that only 20 per-
cent were enrolled for one term or less, while 39 percent left after one
year, 25 percent in two years, and 15 percent had been enrolled more
than two years.
Almost two-thirds of respondents (66 ipercent) had a high-school
diploma as their highest degree. For thos4 seeking an associate degree,
however, this proportion rose to more than four-fifths (82 percent).
The majority of respondents (71.3 percent) were seeking neither a
certificate nor an associate degree when they attended FCC. Eight per-
cent of the respondents were seeking a certificate, and slightly over 20
percent were seeking an associate degree.
Of both the degree and certificate seekers, 70 percent had never
changed major fields of study and very few (3 to 4 percent) had changed
majors more than once.
Over 65 percent of the respondents in each of the three groups had
grade-point averages above a "C" (2.01 or better). (It should be noted
that almost one-third ofthe respondents did not respond to this item on
the questionnaire.)
There was a fairly equal split in the part-time/full-time status in certifi-
'cate seekers (42.6 percent full-time and 57.4 percent part-time) and
associate-degree seekers (47.9 percent full-time and 52.1 percent part-
time groups). In the group of respondents who were not seeking either
a certificate or an associate degree, only 12.1 percent were full-time
enrollees, while 48.6 percent were part` -time students enrolled for
credit and 39.3 percent were 'n'of enrolled for credit.
Large percentages in all group§ were employed full time (36 or more
hours per week). Certificate seekers were the group with the largest
percentage employed full time (60.7 percent), followed by nondegree/
noncertificate seekers (56 percent) and associate-degree seekers (47.6
percent).
Correspondingly, the bulk of respondents were employed while at FCC.
Certificate seekers were the least likely to_be employed (13.1' percent),
followed by associpte-degree seekers (20,1 percent) and those not seek-

.
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ing a degree or certificate (22,7 percent), This finding is somewhat

counter-intuitive in that one would expect that nondegree/noncertificate

seekers would be more likely to hold jobs than degree-seeking students.

It seems probable that the larger proportion of women respondents in

the nondegree category accounts for these results,
Most respondents did not apply for financial assistance. Slightly over

16 percent of respondents in the certificate group reported they
received some form of financial aid; 14 percent of the associate-degree

group and 6.2 percent of the nondegree/certificate group also received

financial aid'.
Almost all respondents (94 percent) were Colorado resiaents. As
expeCted, more of those not seeking degrees were residents of Colorado

(96 percent) than were those in the certificate group (86 percent) or the

associate- degree group (92 percent).

Table 3 summarizes the majors or areas of study of the respondents. Majors or

areas of study for the certificate-seeking group were diverse but tended toward the

applied or vocational fields. Two majors accounted for over 44 percent of the

respondents in this category: Business and Commerce Technologies (20.6 percent)

and Sect c- irial Technologies (23.8 percent). In the associate-degree group, majors

and arer.s of study were even more diverse, with five majors or areas ofstudy account--

ing for over half of the respondents: Business and Commerce Technologies (22.4

percent), 'Public Service Technologies (10.6 percent), Health Services and Para-

medical Technologies (8.1 percent), Data Processing Technologies (7.5 percent),

and Mechanical and Engineering Technologies (6.2 percent). Of the noncertificate/

nondegree.group, responses were even more scattered than for the other two groups.

Business and Commerce Technologies (16.2 percent) and Health Professions (13.1

percent) were the two majors or areas of study above the 10 percent level.

Respondents' Goals and Achievements. Tables 4, 5, 6, and 7 are most significant

for answering these questions: What were the respondents' goals when they came to

FCC? How are they doing with respect to achieving these goals? As table 4 shows,

the goal pursued by the largest majority of all respondents was "to increase my

knowledge and understanding in an academic field" (83.2 percent). The second

most purued goal (54.7 percent) was "to improve my knowledge, technical skills,

and/or competencies for my job or career." Correspondingly, these two goals ranked

the'highest as goals achieved or being achieved by the total respondents group.

With the exception of the respondents group seeking an associate degree, the two

goals of the certificate-seeking group and the group seeking neither a certificate or a

degree were the -same as for the total respohdents group (see tables 5 and 7). The

group seeking an associate degree varied much more as far as,goals that were impor-

tant. According to their responses, this group was especially interested in (1) in-

creasing their knowledge and understanding in an academic field, (2) obtaining a
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certificate or degree, (3) preparing for a new career, (4) discovering career interests,
(5) completing courses needed ,,to. transfer, and (6) formulating long-term career
plans and goals..Over 75 percent indicated that they had achievedor were achieving
the goal of increasing their knowledge and skills in an academic field.

Reasons for Leaving. Item 16 of the Former-Student Questionnaire provided
data from which students' reasons for leaving were tabulated. Table 8 summarizes
the responses of each of the groups with respect tq this item. Table 9 shows the five
most important reasons for students' leaving e five reasons with the highest
frequencies and percentages) for the total sample and for each subgroup.

While no single pattern emerges from table 9 across all three subgroups or
across the five top- ranked reasons within each group, several points are noteworthy:

Conflict between work, home, and study responsibilities is the major
reason for leaving.
Lack of money and inability to earn enough money deter program
completion.
A good share of the persons who did not return had met their academic
and personal goals.
Dissatisfaction with the learning environment was a reason for leaving
for only one of the groupsthe noncertificate/nondegree seekers. This
result does present some cause for concern since It\ is linked with the
group that draws most frequently on FCC program.

Evaluation of College Services. Item 18 of the Former-Student Questionnaire
asked respondents to evaluate a number of the services FCC provides students. The
purpose of the item was to assess students' awareness, use, and satisfaction with a
particular service. To accomplish this end, each person was instructed to evaluate
each service in one of four ways: (1) I did not know about this service, (2) I knew
about this service but did not use it, (3) I used this service and was satisfied with it,
and (4) I used this service but was not satisfied with it.

Table 10 presents the services each respondent was asked to evaluate and
identifies the number and percentage of respondents selecting each of the four
response options. It should be noted that while Housing Services was listed as one
of the FCC services to be evaluated, the college does not have any formally recog-
nized service in this area.

Table 11 shows which five services were most recognized (that is, services the
most persons were aware of) and the five that were least recognized. Actually the
tive services most recognized could possibly have been predicted since they are all
services that respondents must use in the process of attending FCC. However, it is
important to be aware of this fact since it is through these services and the College's
academic prOgrams that the College has its most constant contact with students. As
a result, the greater extent to which these services are accessible and relevant to
students' needs, the greater the impact of the College in terms of helping students
become more efficient and effectiv,e and make better use of the services.
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In terms of the least recognized services, the two that need further study are

child care and career planning. Given the growing number of persons with children

who are attending FCC, it is significant that the College be aware of needs concern-

ing child care and publicize the availability of this service:As far as career planning

is concerned, additional analysis needs to be conducted to determine the extent to

which students who desire such a service are getting it. As the data op student goalS

indicate, career planning is especially important to students seeking an associate

degree.
Table 12 presents the five services that respondents indicated are most satisfac-

tory and least satisfactory. The ranking of services was determined by calculating

the proportion of students using the service who were satisfied with it (number of

students who used the service and were satisfied with it divided by the total number

of students who used the service). As the data show in table 12, the FCC library

ranked as the most satisfactory service in terms of the proportion of students who

used it This finding is most gratifying in light of the work that has been done over

the last two years to improve this service, for all of our students.

The high rankings of tutoring and student-employment services are also sig;

nificant since they are both services that potentially enhance students' ability to

complete their programs. Administrators might consider extending these services.

In interpreting the services that ranked least satisfactory, a low proportion of

the persons who used the career planning service evaluated it as satisfactory. This is

cause for some concern. With the exception of housing services, concern also must

be expressed with the other "least satisfactory" services. Academic advising, and

guidance and counseling are critical to ensure effective student planning and per-

formance. If FCC is to remain a viable institution in a time ofshrinking enrollments

and national challenges-to the quality of postsecondary_institutions, the College

must determine the reasons for the low evaluation.

Current Educational Plans. Table 13 summarizes the respondents' plans for

additional educatiou. This is an irriportant table of information with respect to our

new institutional marketing goals. Over half of all respondehts (54.2 percent) indi-

cated that they do not have any additional plans for formal education pursuits at this

time, and 8.3 percent identified that they are currently undecided. It may be impor-

tant to contact these persons in the aear future to inform them about our continuing

and new offerings as well as remind them of our continuing intere$t in helping them

meet their educational needs. The 104 .respondents who indkated they plan to

reenroll at FCC (13.3 percent) is a group we should contact i: inediately to deter-

mine if they have any needs we can help them meet.
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TABU 2

14AcK6R11111IimooliAIIIIIc I NFoRNIATIoN Folt Tarn SAMPLE ANI) SEPARATELY EIM bECIREE

CERTIFICATE

N ' %

ASSOCIATE DEGREE

N
II
/
;I

N

NEITHER '

;/ill

TOTAL'

N 'hi

(a do .

0 Fende , , 39 99.1 95 57,6 381 66,8 515 64,

1 "M de 27 40,9 7,0 42,4 189 3 31 286 35,7

Toll 1 66 100,0 165 100.0 570 100,(1 801 ) 100,0

No Response . 0 0,0 0 0,0 4 0,7 4 0,5

Riieio111:11nic Cinegot y ,

0 Americon Indian 0 0,0 1 2,0 7 1,,3 ili 1,3

I Ai ;HI 0 0,0 I . 0,6 4 0,7 ' 05,

2 1311Ick

,
I Ilisponie

rit Whitt'

1 1,6

i 4.9

57 93,1

0

9

140

0,0

5.9

91,5

3

8

519

(

1,5

96,0

/1,6

1

/ 4

,120

i,,.'71,6

0,5 ,

2,7

44.8,

Tolal 61 100,0 IS I 100,0 511 100,0
/

755 100;0

No Response 5 7,6 12 7,3 33 5,7 50 6,27----------------- ,/

Age ,

0 Under 181. I 1,6 0 00 9 1,7 1'0 , 1:3

1: 18.22 20 31,7 60 39.2 130 24,3 210 ' 28,0 :

2 '23.25 I 9 14.1 40 26,1 89 . 16:6 138 18,4

3 26.30 11 17,5 19 12,4 8 16,1 116 15,5

4 31.40 1 11 17.5 17 11,1 115 21;5 143 19,0

5 41.50 9 1,1,1 14 9.2 59 11,0 82 11,0

6, 51.60 2 3.2 3 2.0 41 7,7 46 6,1

7 61 or over 0,0 0 0.0 6
/.,

1,1 6 0,8

.T01111 ' 61 loom 153 100,0 535

..'

/lob,(1 751 , 1'00,0

No Response 3 '4.5 12 7,3 39
/
/ 6,8 , 4'' 6,7

Nair, Tolidni,iv mil stun lo I 00,11i) dyy III rounding error.
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TA111,1; 2 (ConlinutiAl)

lermnownem14.4.10..........

CERTIVICATE

N %

ASSOCIATE DEGREE

N 0/0

,,,, ,.,,,,,,,,,,..

NEITHER

N f %

. ,o, ....

N

f 11.0114 n

TOTAL*

AbriIdl SU5

0 Maried

I Not Marled

Told ' '

No Response .

25 37,9

41 62,1

66 100,0

0 0,0

-
39 23,6

126 76.4

165 100,0

0 0,0

.........m..........* low.rgooffnu

321 56,1

249 11,7

571) 1000

,1 (1.7

185

116

801

9

.18,1

52,0

100,0

1,1

Pennonent Ilundic..ip

0 Ni i

1 l'es, restricied !nobility

2, Yes, restricted hearing

3 Yes, restricted vision

4 Yes, btu 1 'Inlet. n,Itto record it "..

5 Yes, other

1 ,
, l'ond

No Ri ',1,

51 78,5

8 12.3

2 3,1

3 4.6

1
1,5

0

,0,065 100,0

1 1,5

119 9(1,8

5 3,0 ,

5 3.1)

1 1,8

0 0,0

1,2

161 100.0

I (1.6

529 92.6

11 1,9

15 2,6

7 1,2

I 0,7

5 0.9

571 1000

1 0,5

729

24

22

13

5

..
)

....,.,.

800

10

,
e

' T

9 1,1

.0'

'2.8,

'-'d 1;6

'0.6'

0,8

100,0 ,

...,.:

1,2:

"?' ,ength y ,tire

Ow, tr.

1 One ,,.II

2 rrlik;; ;'edatsd

3 Tbrec yeas

4 ',..'(:.,w yArS

5 Mon' Con tour yurs

1 illill

No Response

19 2K8

31 47.0

12 18,2

4 6.1

0 0,0

0 , 0,0

.

33 20,0

65 39.4

42 25,5

.1d9 11,5

4 2.4

, 2 1,2

1165 1000

i 3 1,8

1

218 39,4

281 '
50,8

43 7,8

7 H

2 0,1

2 0,4
__.......,..,.. ....., _____....

553 100,0

20 3,5

.

270

177

97

3(1

6 ii

...
1

781

32

.

, ,..

34,4 :
48,1:

4 2,4 ..!

3,8 ..!,._
.

0,7..

0,5 ,_
1

100,0.
..,t

3
66 /1000

3 4,5

*NOTE: Total may 110I s1111110 100 due to rounding error.
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TABLE 2 (Continue(l)

.

CERTIFICATE ASSOCIATE DEGREE

I':.

NEITHER

,,

,

TOTAL'

ilighest Degree Ikld .

0 GED 1 4.5 9
5,5 29 5.2 41 5, i

'1 High School Dfiploma 4 65,2 115 82.3 345 . 61.5 529 65,8

2 Associate Degree 5 7,6 11 6.7 26 4,6 45 5.6

3 Bachelor'S Degree 8 12. I 3 4., 1.8 10 i 18.4 115: 1.1.3

4 Master's Degree I 1.5 0 0.0 22 3,9 23 2.9

5 Professional Degree 2 , 1,0 0 ; 0.0 14

i,

2,5 16 2.0

6 Doctorate 0 0.0 0 0.0 0 0,0 0 0.0

7 I4one 4 6.1 6 3,7, 22 3.9 33 4.1

Total 66 .. 100.0 164 100,0 561 100,0 804 100,0

No Response 0 0,0 l' : 0.6 11 2.1 21 ' 2.5

Degree Goal ,
0 Certificate' 66 1(10.0 0 0,0 0 0,0 66 8,2

1 Associate Degree ,
0 0.0 165 100,0 (1 0.0 165 20,5

2 Neither .,
0 0,0 0 0,0 574 100.0 574 11.3

Total 66 100.0 165 100.0 574 '100,0 805 100,0

No Response 11 0.0 0 0.0 0 0.0 20 2..1

''Number of Changes of Major
.

., .

0 Never Declared Major 13 22.0 26 16,0 ,341 65,0 387 51,1

:1 Never Changed 41 69.5 1,13 69,8 154 29.3 311 41.1

2 Once ' 2 3.4 18 11.1 17,. 3.2 38 5,0

'.3 Twice 2 3,4 A 2.5 9' 1.7 ..15 2.0

4 Three or More 1 1,7
._

4 0.8 6
--,,-

Total 59 100,0 162 190,0
,

525 100.0 757 100.0

No 1esponse , 7 10.6 3 1.8 " 49 8,5 68 8,2

NotE..,'I't1111,1V not stinint 11)1),0 due tit rounding eitiff
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TABLE 2((ontinued)

CERTIltAIli ASSOCIATE DEGREE NEITHER TOT/11,'

Grade Point Average

0 4.00 to 3,01 .
11 23.4 45 36,9 178 17,1 23r

1 3,001 2,01 21 14.7 57 46.7 '72 19,0 14 27,4

2 2,001 1.01 '11 23.4 10 8,2 102 27,0 ,
123 22,5

3 1.00 or less 4 8.5 8 6,6. 12 3.2 24 14

1 Unknown 0 0,0 2 L6 14 3.7 16
_..............

f3

3,0_____

Total 47 1,00.0 122 100,0 378 100,0 547 100.0

No Response 19 '''28.8 43 26.1 196 ,34.1 258 32.1

A 4

a

,i'

E MVIj.Ment SLUM Dile Enrolled
, .

.6
....

0 Fulll'imeStudent 26 42,6 78 47.9 67 12,1 171 21.9

1 Part TUOMIent 35 57.4 854 ;4' . 52.1 270 18,6 390 50,0

2 Not l'or Credit 0 0,0 k- 0 , 0,0 219 ' 37,3 219 h28.1

Tom! 61 100,0 163 100,0 556 I 00.0° 780 .100.0

No Response 5 7.6 , 2 1,2 18 3,1 25 3.1

!

Employment Status While Attending

.0 .1

.0 Not Employed 8 13.1 33 20,1 127 '
,
22,7 170 21,3

1 1.10 [lours/Week 6 9.8 7 4,3 ' 19 3.4 32 1.0

2 11-20 flours/Week 5 8,2 17 10,1 .42 7,5 67. 8.4

3 21-35 flours/Week 5
.

8.2 29 17.7 58 10.4 94 11.8

4 36 or More Hours/Week
37 60,7 78 , , i 313 56,0 434 54.5

Total 61 100,0 164 1(10,0 559 , 100.0 797 100.0

No Response 5 7.6 I 0,6 15 2.6 28 3.4

!Norr, Tolid Indy not sumo 100.0 due In rounding Nor,
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TAR! 2 ((;oin inued)

CERTIFICATE

N
w

ASSOCIATE DEGREE NEITHER TOTAL*

Applied for Financial Assistance

0 Yes, and 1 received ii 10 16:6 21 14,0
,,,,

35 6.14 68 8,5

I Yes, but 1 did not receive U 7 11,6 15 9,2 10 7,0 62 7,8

2 Yes, but Heti before 1 linind 1 5,0
.i 1, I 21 a 1,7 9 3,6

out II I received .it ,

. 47'

1 No
f.:'4' .1.9....... .

66,6 121 .71,8 477 81,3 638 80,1

Total 60 100,0 161 100,0 0 571 10010 797. 100.0

No Response 6 9,1 I 0,6 11 1,9 18 2.2

Resident State .

0 Colorado , 56 86,2 151 91,5 546 , 95,5 753 93.9

1 Other than Colorado 9
13.8 1,1 8,5 26 111,5 .19 . 6.1

'Total l 65 100,0 165 100,0 572 1011,0 802 '1.00.0

,:o Response I 1,5 0 0.0 0.3 8 1:0

Nnli .1001 nu \ flk Unl 10 100 0 1111V 10 1 411ttn; 0101.

;15
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TABLE 3

11

MAJOR OR AREA i1E STUDY or RESPONDENTS FOR 'I'DTAL SAMPLE AND SEPARATELY FOR r EGREE CATEGORIES

MON..

MAJOR OR AREA OF STUDY

CERTIFICATE
,

N
1,

ASSOCIA'Ii DE(REE

N
010

(

N

NEITHER 1

0

1,

-.

TOTAL

...

%

Agriculture andNatural Resources

Architecture and Environmental Design'

Ailea Studie,s (includes Asian Studies,

Black Slats)

Biological and I sil:e Sciences

Business and Management

Communications

Computer and Information Sciences

Education

Engineering

Fine and Applied Arts (includes Art,

Dance, Drama, Musk)

Foreign Languages

HealtkProll sions 't

Home Economics (*hides Clothing and

Textiles, Institutional Housekeeping,

and Food Servke Management)
o

Law
, 4

0

I

0

0

0

,0

0

I

(I

0

U

. 0

U

U

f;

..

,

OM;

1,6

0,0

0.0

0,0 ,

OM

1,4,S

0,0

1.6

0,0

0.0

0,0

0.0

0,0

,

0.0

c

I

(1

0

2

1

,

3

3

5

1

0

2

I

,

c

f

,

0,6

10,0

, 0,0

:1,2

L9

0,6

0,6

1,9

1,9

3, I ,.

0.6

0.0

1,2

0.6

I

2

0

3

6

0

2

23'

9

2

d 43

5

0

0.3

,

0.6

OM

9,9

1.8

0.0

0,6

7.0

2.8

,1,6

'0.6

13.1

1.5

0.0

2

3

0

5

9

I

, 3

27

12

20

3

43

"" 7

. 1

Al

0,4

0;5
,

OM

0.9

1,6

0,2

(15

.4.9

2,2

3.6

0.5

7.8

L3

0,2

1 9'd



TA 111,E I (Conl hilted)

MAJOR OR AREA OF STUDY
CERTIFICATE

N To

ASSOCIATE DEGREE

N
. %

NEITHER 4

N N

T6TAI,

, 'lie

Letters (includes Creative Elting,

Literature, Philosophy, Speech)

Library Science'

Mathenyti s

MilitarySciences

Physical Sciences (includes Chemistry,

Physics, Earth Sciences)

Psychology k

Pub4 (.\ ffairs and Social Services

4;'

Social Sciences (includes Anthropologi.,,

Economics, History, Political Science,

Sociology)

Theology and Religion

Interdisciplinary Studies

Other

i .

Undecided but probably program of

our or more yearsS

0

I

0

0

0

0

1

0

6

'.

0

4.j)

0

. 0

,

1

.!

I

,0
f

t

0.0

0,0

0.0

0.0

1.6

0.0,,i

9,5

V 4

0,0

0,0

0.0

0,0

,

'

,

U

2

0

1

4

a
''t'i

8

0

0 ,

4

0

,

"

0,6

0,0

,,I 2

0,0

0,0

'2.3

0,V

5,0

,., .

0.0

0.0''

2,3,

0,0,

.

10

,0

3

0

5,

13

2 i

13

3

0

4

4-- ,

3,1

0,0

0,9'

0.0

,

1,5

4,0

0,6

4,0

0,9

0,0

1,2

1,2

12

U

5

0

6

1

18

2 ...

.27

3

O.

8

1

,

2.0

0.0

0.9

0,0

I .1

3.3.

0,4

4.9 ,

(5 ,

',0,0

13

..._---
6,7

1.;,.....
0
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'FABLE 3 (Coll

MAJOR OR ARIA OF STVI

Business and Commerce Technologic

(includes Accounting, lianki4,

(;omine'reial An, I foie! and

I Restaurant Management) 5

Secretarial Technologies (includes

Office Supervising and Niangement,

SienographiL! and Typing Technology)

Personal Service Technologies

(includes Stewardess Training;'

Cosmetologist)

Data Processing Technologies (include' s

Computer Pr(14;rainnting, Keyptbching)

-47
Health Set vices and Paramedical

Technologies (includes Dental and

Aledical Assistant Technology, LPN,

Occupational and Physii;1 Therapy et'

Technology)

'-hitchaniCal and Engineering Technologies

(includes Aeronautical and

Automotive Technology, Welding,

Electronics, Architectural Drafting)

CERTIVICIITE

N

ASSOCIX1T 1/1";,(;HIT NEITHER

N ,N

TOTAL

,174,

11 20,() 36 22,1 16,2 102 "

15 21,8 3,1
24 4,4

I) (1.0 0,0 0,0 0 0,0

.1 6,3 12 7.5 5 1,5 21 3,8

)
5

le
7.9 8.1 12 3,7 30 5,4

11) 2,8 22 :4.2
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TAB! i((;ontinued)

0

N1AJOR OR Ali FA (*SRAM'

ru
....

CERTIMATli

N

ASSOCIATF DEGREE

N

NEITHER ""

N

TOTAL

N'
iti.,

(;Instruction and Iluitding ..,,

Technologies (includes Carpentry,

'Plumbing,
1 I (eating)Sheet

Klima! Sri nu leclmologies (iUltides

ilgricui tire Technology, Fnviriounental.l

I kali li Technology, ForeNtry and

Wildlile Technology) ,,

, Food Services Technologi l'iacludes

Food Service Stye' vii ', :iiNi tuitional

Food Preparation)

publicServictJechnologies (inciiii".,:s

1,',1w linlOrcement Technology, Teadier

Aide Training, Fire Comm! Technology,
,

Public Administration Tecl nologv)

'

Recreai ion and Social Work P Jilted

Ted inologies

......)..tilc...... l'._____......_

Undcciu i but probably less ti,an .

r.. lour' program
. t,i;

0

,

0

i

0

0

(,$

..-0.,..

10 ,

.0

,

1

1

...

0,0

,

,

,

,
0,0

,

I

,0,0

,

41,8

iV

0,0

-0.0.-

15.9

0

I

0

.

17.

I

'...1'

19

0.0

0,6

0,0

10.6

,

0,6

-.13.

1,1,8

)
, .

0

p

).

12

,

52

03)

,, 0.0.

.

0.6

3,7

h

0.(,) .

,,

1:5

15,9

). 0,41

1 0,2

,

2 II, l':

0

12 518

017

--(1----------it

81 11,7
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ti

TA111.1 .1

( it. IA IS AS l'IR To ANn GOA A(',1 lit?tNt7 ACTHI li

liY At.t,

AcadenricGoals

A To increase,my knowledge.' and noderstIling in an
academic field

13 TO obtain a certificate or,degree

C To complete courses necessary to transkr to another
educational lust it ut ion

rYi 'Co complete high-school requirements

h. Other .

(`.4

Career-Preparatidil Goals

6 F To discover career interests
G 'To formulate long-term career plans and/or goals

To prepare for a new career

I Other

Cakeer-Improvement Goals
773,

J. To improve my knowledge, technical skills, and/or
'competencics-formyjob-orcarcer---

K To increase my chances for a raise and/or promotion el.

L Other

Social- and Cultural-Participation Goals

M To become actively involved in student lire and
-6' campus activities

N To increase my participation in cultural and social
events

O To nv:et people
P Other

Personal-Development and Enrichment Goals

Q To increase my self-confidence
It To improve my leadership skills
S To improve my ability to get along with others

T 1"p learn skills thattill enrich my daily life or
make me a more complete person

tl To develop my abitity to be independent, self-reliant,
and adaPiablq,
Other

204

200

Goals that
were important

Goals Achieved
.

or
being achieved

"
i'

N ,I, N {,

'A

(r87 ,83..3 ' 452 54.8

226 .. 27,4 76 9.2

194 2 i;5 148 18.0

N

i 0.4 2 0.2

107 ILO 86 10.4

291 35,3 18 26.4

311 37.7 249 ,30.2

197 23.9 104 12.6

65 7.9 34 4.1

451;,,, 54,7 329 39.9

219 26.6 124 15.0

74 9.0 , 36 4.4

162 19.6 118 14.3

121 14.7 72 8.7

. -

112 ,13.6 95 11.5

12 1.5 9 1.1

,, 83 1041 44 5.3

87 10.6 ),,?. 4.7

48 5.8 31 3.8

252 30.6 190 2350

121 14.7 53 6.4

73 8.8, 48 5.8

N =,.825



TABLE 5

iOAI.S ASPIRED TO AND ( i0A IS ACHIEVED Ott BEING ACHIEVED

llv RESPONDENTS W110 WERE SEEKINtrA C.EliTIFICATE

Academic Goals,

A To increase my knowledge and understanding in on,
academic field

13 '['o obtain a.certilicate or degree

'14o complete courses necessary to transfer to another
education'hl institution ,

D To complete high-school requirements
E 01 her

t'areer-Preparation Goals

F To discover career interests
G To formulate long-term career plans and/or goals
H To prepare for a new career
I Other

Career-Improvement Goals

J. To improve my knowledge, technical skills; andior
-comftleliCie-§Torin-y job- or career

K To increase my chances for a raise and/or promotion
L Other

Social- and Cultural-Participation Goals.

M To become actively involved in student life and
campus activities

N To increase my participation in-cultural and social
events

0- To meet people
P Other

Personal-Development and Enrichment Goals

Q To increase my self-confidence
R To improve my leadership skills

S To improve my ability to get along with others

T To learn skills that will enrich my'daily life or make
me a more complete person

U To develop my ability to be independent; self-reliant,
and adaptable

Other

205

0 'Y

Goals that
were important

Goain achieved
'or

being achieved

57 86,4, 25
o

37,9

64 97,0 31 47,0

13 19.7 8 12.1

3 4.6 2 3.0

II 16.7 3 4,6

15 22.7 4 6.1

18 27.3 6 9.1

21. 31,8 9 13.6

8 12:1 3 4.6

64 9.7.0 45 ._.68,2..

42 63.6 24 36,4

13 19.7 4 6.1

4 6,1 3 4.6

2 3:0 2 3,0

3 4.6 3 4.6

0 0.0 0 0.0

.

9 13.6 5 716

16 24.2 8 12.1

5 7.6 3 -4.6

5 .7.6 2 3.0

2 -3.0 '2 3.0.

7 10.6 - 0 0.0

201.

N = 66.



TA lit .14. II

fk1A1N AS1910'1)1.0 AND (10ALS AC1111%'11)1)1( 131IN

.111' RliSPONDVNTS W1111 WERE SIM:INC AN ASMWINIT. 1/1:61(14.

Academic ( )oals

To increase my knowledge and Understanding in all

academic field

To (111:lin a inCate or degree

(. TO complete courses necessary to trauster ro another

educational institution

1) To complete high school requiRinents

E Other

Career. arat ion Goa Is

I' To discover career interests

(i To tOrmulate long-term career plans and/or goals

I I To prepare tin. a new career

I Other

CareerImprovepent
.

.1
To itpprove my knowledge, technical skills, and/or
coMpetencies for my job or career

N 'l'o increase my chances for a raise and/or promotion

I.. Other
Social and Cultural: l'art ierpat ion Goals

M To become actively involved in student life and

campus activities

To increase my participation in cultural and social

events

0 I:o.tneet people '1

I' Other,

l'ersonal7Development and Enrichment Goals

ro increase ms' sell-contidence

-R To improve my leadership skills

S To improve my ability to get along with others

'1' To learn skills that will enrich my daily life or make

me it more complete person

t' lnpny ability to be independent, self - reliant,
Able

(

206

(itOr (hal
were Important

ji011is 41chiet'Cif
or

brIng achieved

. N N

e

ifij 98.2 .125 75,8.

150 96.1 45 27.3

72 3.6 8 29.1 .

0 0.0 I) 0.0

11 8.5 8 ' .0

75 15.5 , 13 26.1

68 41,2 11 ''.21,0

101 61,2 75 15.5

32 10.1 13 7.9

6' 3; (, 38 2).0

, .2.2...1 18 -11.0

1.1 8.5 .3 1.8.

30 23..6 /20 1 2:1

18 - 11.0 11 6.7

. .

18 ) 17 1(1.3

I 06 0 0,(1

22 2,5,5 18 11.0

33.. 20.0 4') . 5.5

18 11.0 11 6.7
22 13,3 8 1 9

21 12.7, 10 6.1

15 (). l 10 6,1 '

2 0.2

0

Ni= 165



TABLE 7

(;om,s Asplithi) To Am) (;0m.s Atalliil1ii 14.0,4; ArillI ).n

liV 14,%1'0N1ENTS W110 WHO StiliK111ti t\'(;h1tILI'lt:AP11'. Null AN Assoc1A11.: pl%(141.1'

Academic ( 'foals

A To increase my knowledge and understanding in an
, academic field

To obtain a certificate or degree

To complete courses necessary to transfer to another
educatiotml Institution 11.'

I) To complete high-school requirements

E Other

Career-Preparation ( 'foals

F, To discover career interests

G To Ibrmulate long-term career plans and/or goals

II To pr'epare for a new career

I Other

Career-Improvement Goals-

J To iniprOv my knowledge, technical skills, and/Or
competencies for my job or career

K To increase my chances for a raise and/or promotion

I. Other

and Cultural-Participation Goals

NI To become actively involved in student life and
campus activities

N To increase niy participation in cultural and social
events

0 To meet people
P Other

Perminai-DevelcIpnient and Enrichment Goals

Q To increase my self:confidence

R To improve my leadership skills
S To improve my ability to geralong with others

T To learn skills that will enrich my daily life or make
me a more complete person

TO develop rn'y ability to be independent, self-reliant,
and adaptable

Other

207

CO

('fiat~
were Insportaw

that
('fault achieved

or
hying ael)leved

N

468

3

109

78.8

0,5

1H,1

0,0

N

IN

0

1))

7't

50.8

110

15.5

12,6

201 33,8 171 28.8
225 V/ .9 202 14.0

7i 11.n 20 3.1

15 1.2 18 3.0

125 -11,7 216- "11.1

110 23m 81 13.8

17 8,0 19 .1.9

110 20.0 95 16.0

101 17.0 59 Ii1.(1

9 1 19.3 . 75 12.6

I I 1 ,9 v 1.5

32 5..1 21

8 8.1 21\ 3.7

25 1.2 17 1.1)
A

225 37.0 180 30,3

98 16.5 1 7.0

51 8.6 38

203

N 59,1



TAKE g

RIlAONS POR liAVINO

I:011 TOTAL Shhtl'l,Il AND SIIIRIII01.111s

CERTIFICATE

N
%

ASSOCIATE DE(iREE

N
iii, N

NEITHER

1,

TOTAL

Acictcnii.019solls.,

A Achieved my academic goals 21 11,8 39 23,6 266 11,8 326 39,5

13 Tramferred to another college 9 13,6 11 21,8 109 18,1 159 19, 3

C, Needed a break from college 8 12,1 20 12,1 21 1,5 19 5,9

1) Courseslprogrums I wanted were not

available

5 7,6 11 8,5 I 0 I I7,0 120 14,5

li Dissatisfied with my academic

perlbrmance

5 7,6 25 15,1 III 18,7 III 17.1

F' Dissatisfied with the quality of teaching II 16.7 31 18,8 99 16,7 III 17,1

0 Dissatisfied with the learning environment 10 15.2 35 21.2 135 22;7 180 21,8

El Course work not what I waned

h.... Unsure of my academic goals

13 ,

1 I

19,7

16,7

42

25

25,4

15,1

77

109

13,0

18.3

132

145

, 16.0

17,6

,

, Financirl Reasons ,

, :

J Did not have enough money to continue 22 33,8 65 39,7 169 28,5 256 31.0

K Could not earn enough money while

enrolled

18 27,3 59 35,9 131 22,0 208 25,2



TABLE 8 (Continued)

CERTIFICATE

N
(g,

ASSOCIATE DEGREE NEITHER

0/0

TOTAL

; Other Reasons

Achieved my personal goals

,'M Accepted a job Or entered the military

college experience not what I expected

0 Few people I could identify with

Moved out of the area

,Q Could not work and go to school at

the same time

Other responsibilities became too great

S 'Personal problems

T Other

9 13,6

5 7,6

4 6,1

5 7,6'

9 13.6,

32 48.7

2'1 31.8

17 25.8

5 7,6.,

27 16A

14 8.5

12 7.3

14 8.5

16 9,7

93 56.4

59 35.8

31 18.8

15 9.1

185 31.1

101 17.0

38 6.4

31 5.2

59 9,9

251 42.2

129 21.7

109 18.3

65 10.9

221 26.8

120 14.5

54 §5

50 6,1

'84 10,2

376 45.6

'209 25.3

15? 19.0

85 10.3

N:66 N:165

205

N = 594 N r. 825



TABLE 9

THE FIVE MOST INIPORTANT 1 4AS0NS FOR LEAVING

FOR TOTAL SA,MPLE ANi) SUIiGROUPS

CERTIFICATE ASSOCIATE DEGREE NEITHER . TOTAL

REASONS FOR LEAVEN( R N To R N R N % R N %

Could not work and go to school

at the same lime

1 32 48.5 I 93 56.3 2 251 , 12.3 . 376 45.6

Achieved my addemic goals 4 21 3! .8 39 23,6 I 266 14.8 2 ' 326 39.5

I

1

.Did not have, enough money to

continue

2 22 33.3 3 65 39,4 : 4 169 28.5 3 256 31,0

Achieved my personal goals 9 13.6 2 27 16,4 3 185 31.1 4 221 26,8

0

Ot het responsibilities became

too great

3 21 31.8 4.5 59 35,8 129 21.7 209 25.3

. ..

.

t

Could not earn enough money 18 27,3 4.5 r59 35,8 - 131 22,1 - 208 25,2

to continue
,

...

Dissatislieduilh learning

environment

- 10 15.2 35 21.2 5 135 . 22.7 - 180 21,8

N = 66 N= 165

206

N = 594 N = 825



Legend

Did not know about service
Knew about service but did not use it
Used service and was satisfied
Used service but was not satisfied

TABU', 10

RESPONDENTS' AWARENESS, USE, AND SATISFAC4iION WITII COLLEGE SERVICES

Admissions

Registration

Business office

Academic/Advising

Guidance, Counseling

Career planning

Job placement

0

1

25% 50% 75% 100%

8

8

*.% 273

4

82
1

1

536

272

41

116

190

26.1

: ::1116

211

255

404

412

396

20 7

627

668



TABLE 10 (Continued)

Legend

7
.. ,.

Did not know about service
Knew about service but did not use it

1,L Used service and was satisfied
'.'. Used service but was not satisfied

Housing services

Cafeteria

Health services

Tutoring

Minority affairs

College'cultural programs

0

58

8
8

91

9 1

25% 50% 75% 100%

1

11111111111111111111111111111111
206

437

1111111111

124

404

536

.*.*. 40
11

Recreation and athletic programs 99

Financial aid

65

165

611

208

421

652

751



TABLE 1.0 (Continued)

Legend
Did not know about service

=Knew about service but did not use it
Used service and was satisfied
Used service'but was not satisfied

Student employment

Library

Child care

Bookstore

.Parking

Campus security

0 25% 50% 75% 100%

137

20
1 1

1 226

239

432

11 1 1

31

1

82

11.,,
' 124

11 11 111

82

.1L 11
........... 207.

1111 1 11

213

209

11

553

I 536

402 .2'

578



TABLE 11

THE FIVEMOST AND LEAST RECOGNIZED SERVICES

SERVICES RANK
F'

.

Most Recognized

Parking 1
825. 100.0

Registration 2 817 99.0

Admissions 3 808 97.9

Bookstore 4 784 95.0

Business 01 lice 5 743 90.1

N = 825

Least Recognized

1- lousing Services 1 751 '1 91.0

Child Care 347 42.1

Campus Security 3 289 35.0

Health Se.rvices 4 281. -34.1

Sz
Career Planning 5 272 33.0

N = 825

TABLE 12

THE FIVE MOST AND LEAST SATISFACTORY SERVICES

BASED ON THE PROPORTION USING WHO WERE SATISFIED.

SERVICES RANK

N
SATISFIED

N
USING 70

Most Satisfactory

. -

Library 1 553 584 94.7

Tutoring 2 114 122 93.4

Stitilent Employment 3 226 246 91.9

Business'Qflice 4 627 702 89.3'

Health Services 5 115. 131 87.8

Recreation & Athletic- Programs 5 65 74 87. .

Least Satisfactory ,

Career Planning 1 41 '1,57 .26.1

Academic Advising 2 124. : ' 5 48.4

Housing Services 3 8 .6 50.0

Child Care 4 91 173 52.6

Guidance and Counseling 5 124 207. 59.9



D131113

RESPONDENTS',FUTUREIEDUCAT1PNAL PLANS

Plans for Additional Education

CERTIFICATE

N

ASSOCIATE DEGREE

N

NO, not at this time
its

Yes, I plan to reenroll

at this college

I plan to enyoll

at another college

YeS, I have: already

enrolled at another

college

am currently undecided

Total

40 60,6

15 22,7

3 4,5

5 7,6

4.5

66 100.0

0 0,0

62' .38.3

3i 19.1

34 21.0

30 18.5

3.1

162 100.0

1.8

NEITHER TOTAL

322 58.1

ti

58 10.5,

56

57 010.3

"554 '100,0

20 3.5

424 61,2(1':

104 13,3 ,

115

65

782 10Q.0

23 28.6

211



IV. SUMMARY

During July of 1977, 2,560 Fairview College students-who had failed to return for

at least one quarter during the 1976-77 acadentic year were sent. a questionnaire.

They were asked theit: reasons for not returning, satisfaction with various aspegls of

FCC, present and future plans, and blckground and demographic information.

After a follow-up mailing in September, 825 usable questionnaires were received

for an adjusted response rate of 38 percent. Of the 825 respondents, 66 ("j., percent)

were seeking a certificate from' the College when they left, 165 (20 percent) were

seeking an associate degree, and 594 (70 percent) were not seeking a degree or certi-

ficate. Data from the survey were analyzed separately for each of these three groups.

The questionnaire background data for respondents revealed fairly predictable

patterns among the three groups of students (certificate, i3sociate, and neither).

Those not seeking a degree or certificate were almost entirely residents of Colorado;

they tended to be somewhat older, with an average age ran4e of 26 to 30 and a range

from under 18 to 65; they were more Ilkley to be female by a ratio of two toone,and

most were white. Two-thirds of this group held a-high-school diploma or GED,

almost' one-third held a higher degree, and less than 4 percent held no degree.

Nearly three-fourths enrolled at FCC 'to learn new skills, upgrade skills, or for per-

sonal enrichment and 40 percent had been enrolled one term or -less. One of eight

was enrolled full time, three-fourths were employed, and few received any financial

aid. Grades were high for this group, averaging 3.4. The majority (nearly two-,

thirds) had never declared a major.
The respondentS seeking a certificate or an associate degree generally shared

similar backgrounds. These students were primarily from Colorado'. They tended

to be older than traditional students (certificate seekers averaged 26 to 30 years of

_age, while associate seekers were 23 to 25); they were more likely to be female by a

ratio of-three to two; and most were white. Most associate- degree students had a

high-school dipkiina -or_GED (88.percent); the same was true of 70 percent of the

certificate seekers (with an additional.17 percent in this group holding bachelor's or

higher degrees).
The two groups shared a desire to increase their knOWledge and skills in -an

academic field and obtain a certificate or degree. However, over 40 percent-of-the

associate-degree, respondents enrolled to complete courses necessary to transfer to

another college, while only 20 percent,of the certificate seekers aspired to that goal.

On the other hand, only 37 percent of the associate-degree seekers: aspired to

iinprove their job-related Skills, while 97 percent of the certificate seekers sought

this goal.
Almost 30 percent of the-certificate group attended the College for only one

term before leaving, white 20 percent. of the associate-degree group were enrolled

for one term before leaving. Slightly over 40 percent of both groups were full-time

students. Only 13 percent of the certificate respondents were not employed at all

while at FCC, and over 60 percent were employed full time. In the associate-degree

216
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group, 20 percent were not employed, and almost half were employed full time: A
substantial minority of both groups received financial aid (between 26 and 34
per cnt) while at Fairview. Grades for both groups were good, with 68 percent of
the certificate, group and 84 percent ofthe associate-degree group averaging 2.01 or
be; ter. Over two-thirds of both groups had declared a major and never changed.

Over 40 percent of the certificate seekers were from one of two major fields:
Business and Commerce Technologies and Secretarial Technologies. Nearly 50
peccent of the associate-degree seekers were from one offour technology majors:
Business and Commerce, Data Processing, Health Services, and Public Services.
These'tesults may have programmatic implications for the College if the propor-
tions of all students enrolled at FCC in these major fields are substantially less than
the proportions in these majors who left FCC. (For example, if the percentage of all
associate-degree seekers enrolled in the Public Service Technologies program is;
say, 2 Percent, but 10 percent of those who leave are in the same program, this may
indicate a potential problem in this program.)

Among all three degree groups, three reasons for leaving Fairview surfaced as
important: conflict between job and studies, lack of money, and other responsi-
bilities outside of college becoming too great. For those not seeking a degree or cer-
tificate, two Other reasons were frequently mentioned: achievement of personal
goals and achievement of academic goals. Certificate seekers also frequently men-
tioned personal problems, and associate-degree seekers ranked dissatisfaction with
the learning environment of FCC as another major reason for leaving.

Respondents were asked to rate their satisfaction with various services and
functions of the College. From these ratings, the five most and least satisfactory
aspects of FCC were inferred for each of the three groups of respondents by
calculating the proportion using a particular service that was satisfied with it. The
services that were most satisfactory were library, tutoring, student employment,
the business office, and health services/recreation/athletic programs. The five least
satisfactory services were career planning, academic advising, housing services,
child care, and guidance and counseling.

Most of the students in the certificate-seekers and noncertificate/nondegree-
seekers groups (60 perCent and 58 percent, respectively) did not have any additional
educational plans at the time they were surveyed. Of the certificate seekers who did,
23 percent planned to reenroll at FCC.

In contrast to the other two subgroups, only 38 percent of the associate-degree
seekers had no current plans for additional education. Of the remainder, 19 percent
planned to reenroll at FCC, 21 percent planned to enroll at another college, and 18
percent had already enrolled at another college.



EXAMPLE OF INITIAL CQVER LETTER

FAIRVIEW COMMUNITY COLLEGE

July 25, 1977

Dear Former Student:

Our institutional records indicate that you have not returned to Fairview

Comm 'Unity College. The College as interested in determining the reasons why

you left FCC and your degree of satisfaction with various aspects of the

Collgge. This information will be particularly Helpful in our institutional

planning as,we continue to meet the needs of the students.

Td'help us, determine this we have enclosed a confidential questionnaire for

you to complete. Please complete the questionnaire as soon as possible and

return it in the enclosed envelope. You may notice that this questionnaire .

Includes personal data' about yourself. This is included in o'der to verify our

institutional records and for statistical purposes. This information will remain

confidential and your responses will become part of our statistical report.

If you have reenrolled at FCC, the receipt (this questionnaire in no way

affects that reenroliment. You were merely selected to''receive this

questionnaire because you-were not continuously enrolled at FCC during one

of the preceding years.

Your cooperation and assistance. in completing'ithis questionnaire as soon as

possible is greatly appreciated. Thank .

-Stri:Cerely,

HMS/c

Richard A. Nelson
President



APPENDIX

Sample of Questionnaire
Used in Study
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Former-Student.
Questionnaire

(Four-Year Institutions)

TION
to do s6. Please print.
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Spcific efir6ctions are given for completing many of
the questions in this questionnaire. When no directions
are given. please circle the number or letter of the
most appropriate response, such as in the sample
ciiiestion below

Sample.

4. Are you currently married,'
11 Yes

(IANo

11 sou are not I tittentls 'monied sou would in le the

noinber 1

1. 111),It i, s, fur, 1
I l.111,111.

L I mole

2.-11(A% rio}ou clescribti yourselti Circle 011V,
--i) A11114 all Indian or Alaskan Natise

I Asian. Pat Me Islander, or Filipino
2 BlaCk or At ro-Amerie an

111'1141111C, Chicano, or Spanish- ,peaking American

4 111114, or Caucasian c,

5 Other

3. limy old an, you?
t) Under 18

I 18 to 22 years
2 23 to 25 years
3 26 to 30 years.

no-
4 31 to 40 years
i 41 to 50 years
6 51 to 60 years

7 61 years or more

4. Are you currently married(
_EU Yes

1 No

5. Do you feel that you have a permanent handicap?
Circle all that apply. 121 Q 12.2 Q lo leadership skills

2 . ;
121 R tea R lo improve my ability to get.along with others

81, 1 yes, restricted mobility 121 S 121t. S To learn skills that will enrich my daily life

84 2 Y6s, restricted hearing or make me a more complete person

8-, 3 -Ye,, restricted vision 127 T 128 .1" To develop my ability to be independent,

86 4 Yes. but I prefer not to record it on this form self-reliant, and adaptable

87 5 Other 129 U U Other

2

b. lfow long did you attend our college?
70 One! term
.1 One year

140 years
3 Three years88
4 Four years
5 Five years

Sin years
More than six years

7. I he following statements reflect the goals of moray c allege
students in the first column. please circle the letter,

, of those goals that were important to you 1011)11 you
attended our college.41n the waytil column. (Ito, the

you art,,re. hte. !yearn lute
IChlyttql,Is a result of your experiences of our collegt.

I hese goals were important to me

i A 90

these goals anti ,1( hieying or have achieved

Academic Goal-, -

A To increase MN' knowledge a_nd
understanding in an academic t i e ld

91 B 92 B To obtain a certificate or degree
93 C 9,4 C To complete courses necessary to transter

to another educational institution

oi 13 D Other

Career-Prepar Goals

97 . E 98 E To dig'cover caper interests
99 too F To formulate lerriOerrn career plans andior

g°101 C 102 Todisprepare for I new career

103 Fr 104 H Other

lob- or Career-Improvement Goals

Ins I toll I To ininrlye my knowledge, technical skills,
and!or rompetencies in my job or career

in7 I 10H I To increase my chances fora raise anchor
rromotion

io _Mier

Social- and Cultural-Participation Goals

1 t2 L To become actively involved in studtnt life
and campus activities

,1 114 M To increase my participation in cultural and
social events

115 N t n, N To meet people

t7 0 1 IQ, 0 Other

Personal-Developmenrand Enrichment Goals. .

11" P 12'1 P 1Q in my self-confidence

; c

222
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11. I rum the list of goals in gOestion 7. please st4ect the
three that were most important. to you when you
attended our college. I Or example, if your most
important goal was "To obtain a certificate or degree,"
enter tip' letter 13 in the first box.

Most 1---1 'Second Most 1---1 Third Most ri
IMportant Important I I Important 1_1

1st 1 12 1 t t

What degree were you seeking when VIM attended our
college?
0 Nut seeking .1 «truncate or degree

I C(.rtit nate
2 Assoc late degree
I [Sae hele or's degree

4 Master's degree
5 Still ialist degfeele
u Protessional degree Ii g the0logY I

turd degree te g l'h . hit) . I) It A )

10. .1 Plea's., write in your [thing or area ot study at our
«)11t,g4.

I) Now look at List A: Majors and Areas of Study and
enter II1 the boxes below the (ode nimfber,ot

ategory; in which your rualor or area it study tails.

I I I

I 15-1.18

11. a Was our college your first choice?
NYC., .

ft If no, what kind of college was yoUr first choice?'
A public two-year college
A public four-year college.or univer'sity

2 A private college or university
A vocational/technical school; hospital school of

Dif

nur,41g. trade sChool,ror baSineSs school

4 Other
What was the name .9 f the college that was your first.
choice? . .

12. When you left our college. what was your overall grade
point avenge (CPA)?
0 4.00-to 3.01'

1 3.00 to 2.01
141 2 2.00 to 1.01

-3 1.00 or less
4 Unknown or did not have one

13. What was your primary enrollment status ss;hen you
attended our college?
0 Primarily for credit = full-time. (12 orinore hours

each term enrolled)
1427 1 Primarily for credit part-ome (less Mani 2 hours

each term enrolled)
2 Primarily not for credit

14. While you were enrolled, how many hours did you
'normally work when classes were being held? .

:1-was not employed
1 1. roplOyed 1-10 hours per week

t 2 1 mployed 11.20 hours per week
I I vigil/wed 21-35bours per week

174 1- mproved 36 hours more per week

15. I ./id you apply for financial assistant v (loan in I.-1101.11410
while at our college?
0 Yes, and I received it

1- Yes, but 1 did-not recen.i. it144
2 Yes, but tleft before I found ()oh) I ref en ed it

3 No

16. The decision to leave pArticular college can he
motivated by a vanity of reason, Measecocle the letters
of all of the reasons that contohitted to your decision
to leave our college

Academic Reasons

D5 A Achieved my academic goals'
146 It transferred to another «din'.
147 C Needed a break from c ()liege
14d D Coursesrprograms I wanted were not available
t:1.1 F Dissatisfied with my academic pertorinam
150 ,E Dissatisfied with the quality: of teat hung
151 C Dissatisfied with thelearrung environment

52 Fl Course work not what I wonted
t51 I Onsurti.of my academic goals

C4 I Cntli.1

Financial Reasons

155 K Did not have enough money to continue
L Could not obtain sufficient - financial aid
M Could not tarn enough money while enrolled

!Sit N Other

Other Reasons.

154 0 Achieved my personal goals
trot fs: Accented a job or entered the Military'
161 Q .College experience not what I expected
11/2 R Few people I could identify with
161 5 Moved out of the area
t64 T Could not work a..5sd.go.,toschoc;1 at the same time
165 U Other responsibilities became too great
166 V Persona) probleMs

167 W Other



17. horn the list of reasons in question 16, please select
the three most illuminant reasons and enter their codes
below. For example, if the most important reason was
that you "Transferred to another college," enter the
letter B in the first box.

Most Second Most I-1 Third Most r---1

Important Important L_.1 Important L-1
16

1708 11,9

18. The following are services provided by colleges. How
would you "evaluate these services.as provided by our
college? hit. each 'service, circle the number of the
response that is most appropriate.

I did not know about this service
I knew about this service but did nokise it

I used this servke and was satisfied with it
I used this service but was not satisfied with it

171

17.! 0

171 0
174 0
175 0
air o

77 0 1 2 3

178 0 1 2 3

179 0 -1 2 3

inn 0 1 2 3

181 0 1 2 -3
181 0 1 2 3

ini d 1 2 3

184 '0 1 2 3
ins 0 1 2 3
1% 0 1 2 3

187 '0 1 2 3

um 0 1 2 3
um 0 1 2 S
iso 0 1 2 3
191 0 1 12 3

02 0 1 2 3

193 0 1 2 3

0 1 2 3

1 2 3

2 3

1 2 3

1 2 3

1 2 3

Admissions
Registration
Business office '
Academic advising
Guidance, counseling, and testing
Reading, writing, math, and study -.kills

improvement
Tutoring
Minority affairs
College cultural programs
Recreation and athletic programs
Financial aid
Student employment
Career planning
lob placement
Housing services
Cafeteria
Health services
Library
Child care
Bookstore
Parking
Campus security -

ADDITIONAL QUESTIONS SECTION

Additional questions n lay have been added to this
minted form by your college. If .you have been asked
to answer additional questions, please use the boxes
below to record your responses

20 21 22.:":,. 23 24

1911 199

25 26 27 28:. 29

100 201. , ': ' ,21.12,',-; 203 2(14

30 31

205 206

32

207.

33 34

108 109

Please,use the 'space beloW. for any comments you have
abiaittf our college,: this questionnaire, or anything eke you

.-

.

,r.care to share with us:

Other

19. a. Do you currently 110e-0100,.fo,(aailitionall'edtica tion?

- 0 No, not at this
1 Yes, I plan to reenroll at18:81'COITege

194 2 Yes, I have already enrolled 46niiiher college
3 Yes, I planto enroll at another,College

4 I and cukeittliimdecided aliciiii*y additional

h. If yoil:Citcle*resifonsei.2:eir 3, pleaSe write in the
nae'LOii-Sf.tfie'.;011ege:.iilij plan to attend or are
attendioe.;'''

224
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UST A: MAJORS AND AREAS OF STUDY

Programs usually requiring four or more years of study

0100 Agriculture and Natural Resources
0200 Architecture and Environmental Design
0300 Area Studies (includes Asian Studies, Black Studies, etc.)
0400 Biological and Life Sciences
0500 Business and Management
0600 Communications
0700 Computer and Information Sciences
0800 Education
0900 Engineering
1000 Fine and Applied Arts (includes Art, Dance, Drama, Music, etc.)
1100 Foreign Languages
1200 Health Professions
1300 Home Economics (includes Clothing and 'textiles, Institutional

Housekeeping, and Food Service Management, etc.)
1400 Law
1500 Letters (include'sCreative Writing, Literature, Philosophy,

Speech, etc.)
1600 Library Science
1700 Mathematics
1800 Military Sciences
1900 Physical Sciences (includes Chemistry, Physics, Earth

Sciences, etc.)
2000 Psychology
2100 Public Af fairs and Social Services
2200 Social Sciences (includes Anthropology, Economics,

History, Political Science, Sociology, etc.)
2300 Theology and Religion
4900 Interdisciplinary Studies
6000 Other
7000 Undecided but probably program of four or more years

Programs usually requiring less than four years of study

5000 Business and Commerce Technologies (includes Accounting,
Banking, Commercial Art, Hotel and Restaurant Management,
etc.)

5005 Secretarial Technologies (includes Office Supervising and
Management, Stenographic and Typing Technology, etc.)

5006 Personal Service Technologies (includes Stewardess Training,
Cosmetologist, etc.)

5100 Data Proces'sing'Technologies (includes Computer
programming, Keypunching, etc.)

5200 Health Services and Paramedical Technologies (includes
Dental and Medical Assistant Technology, LPN, Occupational
and Physical Therapy Technology, etc.)

'5300 Mechanical and Engineering Technologies (includes
Aeronautical and Automotive Technology, Welding,
ElectrOn.ics, Architectural Drafting, etc.)

5317 Construction and Building Technologies (includes Carpentry,
Plumbing, Sheet Metal, Heating, etc.)

5400 Natural Science Technologies (includes Agriculture Technology,
Environmental Health Technology, Forestry and Wildlife
Technology, etc.)

5404 Food Services Technologies (includes Food Service
SUpervising, Institutional Food Preparation, etc.)

5500 Public Service Technologies (includes Law Enforcement
Technology, Teacher Aide Training, Fire Control Technology,
Public Administration Technology, etc.)

5506 Recreation and Social Work related Technologies
8000 Other
9000 Undecided but probably less than four year program

225



Additional Questions

In addition to the questions you have already mm1(1,1111414 rah You) allw'111114 a 111% additional (1"1"n" that

are important for our study

rt.t ord your ons\s,ors to the following question~ in the appropriato Irmo., provided in the Al DI 1 IONAI (2111 S I IONS

SI CI ION

20. What is the highest dogrt.e you c tirrently hold?
Circle ono.
0 CI I) equivalent y
I I ligh.st 11001 (111)1001,1

2 Associate degree
I lidclivIor's degree
4 Ntaster's dogret

l'rofossional dogrot. (I) I) S,M1),I)VM, I l))
1)c)( tor's dogree (1'11 , I (1 I). 1)11A )

7 I have no dogreo or diploma

226

21. How many limos did you change your miller or area
of Silnly while enrolled? Circle ono.
0 Never declared a major or area of study

. I Never ( hanged major or area of study
2 One time
I I Ivo or more times

22. Where was your permanent residence while you Wow
enrolled in our college?
0 In Colorado

I In a state other than Colorado



SOIS ORDER FORM
Unit 2-Year 4-Year

Quantity x Cost = Amount QUESTIONNAIRES Series Series
5/hundred

or I5,t each Entering-Student Questionnaire F-1

Continuing- Student Questionnaire
Program-Completer and Graduating Studem Questionnaire LA

Former-Student Questionnaire
Recent-Alumni Questionnaire
Long-Term Alumni Questionnaire
BOOKS

$ I0.00 Student Outcomes Questionnaires: An Implementation Handbook, 2nd ed..
$ 6.00 A Manual for Conducting Student Attrition Studies

or501 or and handling -(50' per book or sample questionnaires;
$2.00 $2.00 for quantity questionnaire orders)

TOTAL.

Name, Title

Department Institution

Address City State Zip

E Payinent Enclosed 0 Charge Institutional P.O, #
(Please make checks payable to NCHEMS) (Enclose purchase order with this form)

To order: Fill out applicable sections and mail form to:
NCHEMS Publications Dept. P.O. Drawer-P Boulder, Colorado 80302

Or call (303) 497-0390

SOIS ORDER FORM
Unit 2-Year 4-Year

Quantity x Cost = Amount QUESTIONNAIRES Series Series
$ I 5/hundred
or 15': each Entering-Student Questionnaire

Continuing - Student. Questionnaire
Program-Completer and Graduating Student Questionnaire [1]

Former-Student Questionnaire
Recent-Alumni Questionnaire 111

Long-Term Alumni Questionnaire
BOOKS

$10.00 Student Outcomes Questionnaires: An Implementation llandbook; 2nded.
$ 6.00 A Manual for Conducting Student Attrition Studies
504 or Shipping and handling'(50t per book or sample questionnaires;
$2.00 $2.00 for quantity questionnaire orders) .

TOTAL

Name Title

\ Department Institution

Address City State Zip

\ 0 Payment Enclosed 0 Charge Institutional P.O. # .

\ (Please make checks payable to NCHEMS) (Enclose purchase order with this form)
i .

To order: Fill out applicable sections and mail form to:
NCHEMS Publications Dept. P.O: Drawer P Boulder, Colorado 80302

Or call (303) 497-0390
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